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Appendix ARMS 1: Primary needs of ARMS pupils from Gateshead big 
database 
 
BEDE Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD    

SLD    
PMLD    
BESD (attention control difficulties) 2   
BESD (disruptive and disturbing behaviour)    
SLCN  1  
HI    
VI    
MSI    
PD    
ASD    
Withdrawn, isolated or depressed    
Other    
Total 2 1  
	  
BILL QUAY Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD    

SLD    
PMLD    
BESD (attention control difficulties)  2  
BESD (disruptive and disturbing behaviour)    
SLCN    
HI    
VI    
MSI    
PD    
ASD 8   
Withdrawn, isolated or depressed    
Other    
Total 8 2  
	  
CHARLES THORP Primary Secondary Third 
SpLD (dyslexia) 5 1 

 SpLD (dyspraxia) 
   MLD 6   

SLD    
PMLD    



BESD (attention control difficulties) 1   
BESD (disruptive and disturbing behaviour)    
SLCN 2   
HI    
VI 1   
MSI    
PD 1 3  
ASD 4   
Withdrawn, isolated or depressed  1  
Other    
Total 20 5  
	  
ESLINGTON Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD  1  

SLD    
PMLD    
BESD (attention control difficulties)    
BESD (disruptive and disturbing behaviour) 2   
SLCN    
HI    
VI    
MSI    
PD    
ASD   1 
Withdrawn, isolated or depressed    
Other    
Total 2 1 1 
	  
HIGH SPEN Primary Secondary Third 
SpLD (dyslexia)    
SpLD (dyspraxia)    
MLD    
SLD    
PMLD    
BESD (attention control difficulties)    
BESD (disruptive and disturbing behaviour)    
SLCN    
HI 1   
VI    
MSI    
PD    
ASD    
Withdrawn, isolated or depressed    



Other    
Total 1   
	  
	  
ROWLANDS GILL Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD 4   

SLD    
PMLD    
BESD (attention control difficulties)    
BESD (disruptive and disturbing behaviour) 1   
SLCN  2 1 
HI    
VI    
MSI    
PD    
ASD    
Withdrawn, isolated or depressed  1  
Other    
Total 5 3 1 
	  
SWALWELL Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD    

SLD    
PMLD    
BESD (attention control difficulties)  1  
BESD (disruptive and disturbing behaviour)    
SLCN 1 1  
HI    
VI    
MSI    
PD 1   
ASD    
Withdrawn, isolated or depressed    
Other    
Total 2 2  
	  
WASHINGWELL Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD 1   

SLD    



PMLD    
BESD (attention control difficulties)  1  
BESD (disruptive and disturbing behaviour)    
SLCN    
HI    
VI    
MSI    
PD  1  
ASD 5   
Withdrawn, isolated or depressed    
Other    
Total 6 2  
	  
WHICKHAM Primary Secondary Third 
SpLD (dyslexia) 

   SpLD (dyspraxia) 
   MLD 1   

SLD    
PMLD    
BESD (attention control difficulties) 1   
BESD (disruptive and disturbing behaviour) 1 1  
SLCN 3 2  
HI    
VI    
MSI    
PD    
ASD 5 1  
Withdrawn, isolated or depressed    
Other    
Total 11 4  
	  
Data sources: Pupil+Data+All and 130308+Current+statements+with+needs (14/3/13) 
Notes: 

• Pupil+Data+All contains primary need information only [37 pupils] 
• 2nd and 3rd needs [20 pupils] as recorded in 

130308+Current+statements+with+needs (14/3/13) have been assumed to be such 
based on the order they appear in the source data; needs are only classified as 
primary or not 

• All data is for pupils with statements only: no data on needs for pupils at SA+ is 
available 

	  
 
	  



Appendix ARMS 2: Gateshead ARMS 
 
 







	  













 
 
 
 
 
 
 
 

















Appendix ARMS 3: Geographic mapping exercise 
 
 
ASD Maps 
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BESD Maps 
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Appendix SENIT 4: Caseload and Referral Analysis 2008-09 
 
 

	  	  	  	  	  	  	  	  	   	   	  

 
Access and Inclusion 
Learning and Children 

	   	  
Special Educational Needs Support Service 

	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  

Caseload & Referral Summary 2008/09 
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Produced	  by	  Jayne	  Hooker	  Jul	  09	  
	  



	  

	  
	  



Caseload	  Summary	  Jul	  09	   	   	   	  
	   	   	   	   	  

Area	   Liaison	  
Teacher	   No	  on	  Caseload	   No	  on	  Waiting	  List	  

Date	  of	  first	  case	  onto	  
waiting	  list	  

ASD	   BP	   39	  	  	   	  	  
	  	   EB	   26	  	  	   	  	  
	  	   MS	   33	  	  	   	  	  
	  	   LN	   46	  	  	   	  	  
	  	   JH	   4	  	  	   	  	  
	  	   Total	   148	   0	   N/A	  
EYIT	   PC	   1	  	  	   	  	  
	  	   AP	   19	  	  	   	  	  
	  	   LL	   12	  	  	   	  	  
	  	   SS	   5	  	  	   	  	  
	  	   JC	   12	  	  	   	  	  
	  	   JH	   19	  	  	   	  	  
	  	   CL	   1	  	  	   	  	  
	  	   IM	   1	  	  	   	  	  
	  	   SO	   5	  	  	   	  	  
	  	   AR	   2	  	  	   	  	  
	  	   Total	   77	   34	   Sep-‐08	  
HI	   BM	   30	  	  	   	  	  
	  	   SO	   13	  	  	   	  	  
	  	   LS	   44	  	  	   	  	  
	  	   LR	   48	  	  	   	  	  
	  	   EC	   24	  	  	   	  	  
	  	   Total	   159	   0	   N/A	  
PD	   IM	   44	  	  	   	  	  
	  	   Total	   44	   0	   N/A	  
LIT	   JR	   60	  	  	   	  	  
	  	   JC	   22	  	  	   	  	  
	  	   CC	   28	  	  	   	  	  
	  	   JE	   8	  	  	   	  	  
	  	   KM	   14	  	  	   	  	  
	  	   KD	   2	  	  	   	  	  
	  	   CA	   19	  	  	   	  	  
	  	   Total	   153	   0	   N/A	  
SPLD	   CA	   29	  	  	   	  	  
	  	   SM	   63	  	  	   	  	  
	  	   ES	   58	  	  	   	  	  
	  	   Total	   150	   41	   Jul-‐08	  
VI	   AR	   64	  	  	   	  	  
	  	   Total	   64	   0	   N/A	  
	   	   	   	   	  
	   Total	   795	   75	  	  

	  
	  
	  
	  



Caseload	  Summary	  July	  08	   	   	   	  
	   	   	   	   	  
	   	   	   	   	  

Area	   Liaison	  
Teacher	   No	  on	  Caseload	   No	  on	  Waiting	  List	   Date	  of	  first	  case	  onto	  waiting	  list	  

ASD	   BP	   48	  	  	   	  	  
	  	   EB	  (MS)	   25	  	  	   	  	  
	  	   LN	   25	  	  	   	  	  
	  	   JH	   2	  	  	   	  	  
	  	   Total	   100	   0	   N/A	  
EYIT	   PC	   4	  	  	   	  	  
	  	   AP	   10	  	  	   	  	  
	  	   LL	   9	  	  	   	  	  
	  	   SS	   11	  	  	   	  	  
	  	   JC	   7	  	  	   	  	  
	  	   JH	   6	  	  	   	  	  
	  	   CL	   1	  	  	   	  	  
	  	   Total	   48	   14	   11/06/2008	  
HI	   BM	   30	  	  	   	  	  
	  	   SO	   15	  	  	   	  	  
	  	   LS	   42	  	  	   	  	  
	  	   LR	   40	  	  	   	  	  
	  	   EC	   23	  	  	   	  	  
	  	   Total	   150	   0	   N/A	  
PD	   IM	   44	  	  	   	  	  
	  	   Total	   44	   0	   N/A	  
LIT	   JR	   61	  	  	   	  	  
	  	   JC	   23	  	  	   	  	  
	  	   CC	   13	  	  	   	  	  
	  	   JE	   11	  	  	   	  	  
	  	   KD	   4	  	  	   	  	  
	  	   CA	   23	  	  	   	  	  
	  	   Other	   1	  	  	   	  	  
	  	   Total	   136	   16	   09/07/2008	  
SPLD	   CA	   35	  	  	   	  	  
	  	   SM	   44	  	  	   	  	  
	  	   ES	   40	  	  	   	  	  
	  	   Total	   119	   45	   06/11/2006	  
VI	   AR	   58	  	  	   	  	  
	  	   Total	   58	   2	   17/09/2008	  
	   	   	   	   	  
	   Total	   655	   77	  	  

	  
	  
	  
	  
	  
	  



	   	   	   	  
SENSS	  REFERRALS	  2008/09	   	  

	   	   	   	  
SUMMARY	   	  

	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  

	   	   	   	  

Area	   Number	  of	  
referrals	   Percentage	  

	  
ASD	   27	   10	   	  
EY	   82	   32	   	  
HI	   19	   7	   	  
PD	   3	   1	   	  
LIT	   42	   16	   	  
SPLD	   78	   30	   	  
VI	   9	   4	   	  

Total	  	   260	   100	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  

Area	   2007/08	   2008/09	   Increase	  

ASD	   17	   27	   58%	  
EY	   44	   82	   86%	  
HI	   12	   19	   58%	  
PD	   14	   3	   -‐79%	  
LIT	   Not	  available	   42	   Not	  available	  
SPLD	   69	   78	   13%	  
VI	   9	   9	   0%	  

Total	  	   108	   260	   	  	  
	  
	  
	  
	  
	  
	  
	  
	  



	   	   	   	   	  
Referral	  Pathways	  2008/09	  

	   	   	   	   	  
Summary	  

	   	   	   	   	  

	  
Appropriate	  Referrals	   80%	  

	   	  

	  
Inappropriate	  Referrals	   5%	  

	   	  
	   Additional	  Info	  Requested	   15%	   	   	  
	   	   	   	   	  

	  
Schools	  with	  5+	  referrals	   11%	  

	   	  

	  
Schools	  with	  0	  referrals	   21%	  

	   	  

	  
	   	  

	   	  

	  
	   	  

	   	  
	   	   	   	   	  
	   Schools	  with	  5+	  referrals	   Schools	  with	  0	  referrals	   	   	  
	   Caedmon	  Primary	   Birtley	  St	  Josephs	  Infants	   	   	  
	   Emmaville	  Primary	   Crookhill	  Primary	   	   	  
	   Kelvin	  Grove	  Primary	   Felling	  St	  Augustines	   	   	  
	   Lobley	  Hill	  Primary	   High	  Spen	  Primary	   	   	  
	   Oakfield	  Juniors	   Kibblesworth	  Primary	   	   	  
	   Rowlands	  Gill	  Primary	   Portobello	  Primary	   	   	  
	   Ryton	  Juniors	   St	  Josephs	  Juniors	  	   	   	  
	   Whickham	  Parochial	  Primary	  	   St	  Josephs	  Highfield	   	   	  
	   Windy	  Nook	  Primary	   St	  Peters	  Primary	   	   	  
	   	   St	  Philip	  Neri	   	   	  
	   	   St	  Wilfrids	  Primary	   	   	  
	   	   St	  Oswalds	  Primary	   	   	  
	   	   Washingwell	  Primary	   	   	  
	   	   Whitemere	  Primary	   	   	  
	   	   Cardinal	  Hume	   	   	  
	   	   Hookergate	   	   	  
	   	   Thomas	  Hepburn	   	   	  

	  
	  
	  
	  
	  

 
  



Appendix SENIT 5: Caseload and Referral Analysis 2009-10 
 
 

	  	  	  	  	  	  	  	  	   	   	  

 
Access and Inclusion 
Learning and Children 

	   	  
Special Educational Needs Support Service 

	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  

Caseload & Referral Summary 2009/10 
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Produced	  by	  Jayne	  Hooker	  Jul	  10	  
	  



	   	  



	  
Caseload	  Summary	  Jul	  10	   	   	  
	   	   	   	   	  

Area	   Liaison	  
Teacher	  

No	  on	  
Caseload	  

No	  on	  Waiting	  
List	  

Date	  of	  first	  
case	  onto	  
waiting	  list	  

ASD	   BP	   37	  
(27	  in	  
provisions)	   	  	  

	  	   EB	   40	   	  	   	  	  
	  	   MS	   47	   	  	   	  	  
	  	   LN	   54	   	  	   	  	  
	  	   JH	   0	   	  	   	  	  
	  	   Total	   178	   	  	   N/A	  
EYIT	   PC	   1	   	  	   	  	  
	  	   AP	   21	   	  	   	  	  
	  	   LL	   13	   	  	   	  	  
	  	   SS	   10	   	  	   	  	  
	  	   JC	   31	   	  	   	  	  
	  	   JH	   32	   	  	   	  	  
	  	   CL	   3	   	  	   	  	  
	  	   IM	   7	   	  	   	  	  
	  	   SO	   9	   	  	   	  	  
	  	   AR	   10	   	  	   	  	  
	  	   Total	   137	   21	   Feb-‐10	  
HI	   BM	   39	   	  	   	  	  
	  	   SO	   5	   	  	   	  	  
	  	   LS	   37	   	  	   	  	  
	  	   LR	   41	   	  	   	  	  
	  	   EC	   38	   	  	   	  	  
	  	   Total	   160	   	  	   	  	  
PD	   IM	   54	   	  	   	  	  
	  	   Total	   54	   	  	   N/A	  
LIT	   JC	   15	   	  	   	  	  
	  	   CC	   85	   	  	   	  	  
	  	   JE	   8	   	  	   	  	  
	  	   KM	   13	   	  	   	  	  
	  	   CA	   5	   	  	   	  	  
	  	   Total	   126	   20	   May-‐10	  
SPLD	   CA	   33	   	  	   	  	  
	  	   SM	   77	   	  	   	  	  
	  	   ES	   78	   	  	   	  	  
	  	   Total	   188	   30	   May-‐10	  
VI	   AR	   69	   	  	   	  	  
	  	   Total	   69	   	  	   N/A	  
	   	   	   	   	  
	   Total	   912	   71	   	  



Caseload	  Summary	  Jul	  09	   	   	   	  
	   	   	   	   	  

Area	   Liaison	  
Teacher	   No	  on	  Caseload	   No	  on	  Waiting	  List	  

Date	  of	  first	  case	  onto	  
waiting	  list	  

ASD	   BP	   39	  	  	   	  	  
	  	   EB	   26	  	  	   	  	  
	  	   MS	   33	  	  	   	  	  
	  	   LN	   46	  	  	   	  	  
	  	   JH	   4	  	  	   	  	  
	  	   Total	   148	   0	   N/A	  
EYIT	   PC	   1	  	  	   	  	  
	  	   AP	   19	  	  	   	  	  
	  	   LL	   12	  	  	   	  	  
	  	   SS	   5	  	  	   	  	  
	  	   JC	   12	  	  	   	  	  
	  	   JH	   19	  	  	   	  	  
	  	   CL	   1	  	  	   	  	  
	  	   IM	   1	  	  	   	  	  
	  	   SO	   5	  	  	   	  	  
	  	   AR	   2	  	  	   	  	  
	  	   Total	   77	   34	   Sep-‐08	  
HI	   BM	   30	  	  	   	  	  
	  	   SO	   13	  	  	   	  	  
	  	   LS	   44	  	  	   	  	  
	  	   LR	   48	  	  	   	  	  
	  	   EC	   24	  	  	   	  	  
	  	   Total	   159	   0	   N/A	  
PD	   IM	   44	  	  	   	  	  
	  	   Total	   44	   0	   N/A	  
LIT	   JR	   60	  	  	   	  	  
	  	   JC	   22	  	  	   	  	  
	  	   CC	   28	  	  	   	  	  
	  	   JE	   8	  	  	   	  	  
	  	   KM	   14	  	  	   	  	  
	  	   KD	   2	  	  	   	  	  
	  	   CA	   19	  	  	   	  	  
	  	   Total	   153	   0	   N/A	  
SPLD	   CA	   29	  	  	   	  	  
	  	   SM	   63	  	  	   	  	  
	  	   ES	   58	  	  	   	  	  
	  	   Total	   150	   41	   Jul-‐08	  
VI	   AR	   64	  	  	   	  	  
	  	   Total	   64	   0	   N/A	  
	   	   	   	   	  
	   Total	   795	   75	  	  

	  
	  
	  
	  



	  
	  
	  
	  

SENSS	  REFERRALS	  SUMMARY	   	  
	   SEPT	  09	  -‐	  JUL	  10	   	   	  

	   	   	   	  
	   	   	   	  

	   	   	   	  

Area	   Number	  of	  
referrals	   Percentage	  

	  
ASD	   39	   13%	   	  
EY	   80	   27%	   	  
HI	   20	   7%	   	  
PD	   7	   2%	   	  
LIT	   79	   27%	   	  
SPLD	   49	   16%	   	  
VI	   24	   8%	   	  

Total	  	   298	   100%	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  
	   	   	   	  

Area	   2008/09	   2009/10	   Increase	  
ASD	   27	   39	   44%	  
EY	   82	   80	   -‐3%	  
HI	   19	   20	   5%	  
PD	   3	   7	   133%	  
LIT	   42	   79	   88%	  
SPLD	   78	   49	   -‐37%	  
VI	   9	   24	   167%	  

Total	  	   260	   298	   15%	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



Referral	  Breakdown	  2009/10	  
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Referral	  Pathways	  2009/10	  

	   	   	   	   	  
Summary	  

	   	   	   	   	  

	  
Appropriate	  Referrals	   81%	  

	   	  

	  
Inappropriate	  Referrals	   5%	  

	   	  

	  
Additional	  Info	  Requested	   14%	  

	   	  
	   	   	   	   	  

	  
Schools	  with	  5+	  referrals	   18%	  

	   	  

	  
Schools	  with	  0	  referrals	   18%	  

	   	  

	  
	   	  

	   	  

	  
	   	  

	   	  
	   	   	   	   	  
	   Schools	  with	  5+	  referrals	   Schools	  with	  0	  referrals	   	   	  
	   Bill	  Quay	  Primary	   Blaydon	  West	  Primary	   	   	  
	   Corpus	  Christi	  Primary	   Crookhill	  Primary	   	   	  
	   Dunston	  Hill	  Primary	   Greenside	  Primary	   	   	  
	   Falla	  Park	  Primary	   Roman	  Road	  Primary	   	   	  
	   Fell	  Dyke	  Primary	   St	  John	  the	  Baptist	  Primary	   	   	  
	   Fellside	  Primary	   St	  Josephs	  Highfield	   	   	  
	   Kelvin	  Grove	  Primary	   Swalwell	  Primary	   	   	  
	   Lobley	  Hill	  Primary	   Washingwell	  Primary	   	   	  
	   Oakfield	  Infant	  School	   Winlaton	  West	  Lane	  Primary	   	   	  
	   Rowlands	  Gill	  Primary	   Hookergate	   	   	  
	   St	  Agnes	  Primary	   Joseph	  Swan	   	   	  
	   Wardley	  Primary	   Kingsmeadow	   	   	  
	   Whickham	  Parochial	  Primary	   Thomas	  Hepburn	   	   	  
	   Windy	  Nook	  Primary	   Whickham	  School	   	   	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
	   	   	   	   	  

Referral	  Pathways	  2008/09	  
	   	   	   	   	  

Summary	  
	   	   	   	   	  

	  
Appropriate	  Referrals	   80%	  

	   	  

	  
Inappropriate	  Referrals	   5%	  

	   	  
	   Additional	  Info	  Requested	   15%	   	   	  
	   	   	   	   	  

	  
Schools	  with	  5+	  referrals	   11%	  

	   	  

	  
Schools	  with	  0	  referrals	   21%	  

	   	  

	  
	   	  

	   	  

	  
	   	  

	   	  
	   	   	   	   	  

	   Schools	  with	  5+	  referrals	   Schools	  with	  0	  referrals	   	   	  
	   Caedmon	  Primary	   Birtley	  St	  Josephs	  Infants	   	   	  
	   Emmaville	  Primary	   Crookhill	  Primary	   	   	  
	   Kelvin	  Grove	  Primary	   Felling	  St	  Augustines	   	   	  
	   Lobley	  Hill	  Primary	   High	  Spen	  Primary	   	   	  
	   Oakfield	  Juniors	   Kibblesworth	  Primary	   	   	  
	   Rowlands	  Gill	  Primary	   Portobello	  Primary	   	   	  
	   Ryton	  Juniors	   St	  Josephs	  Juniors	  	   	   	  
	   Whickham	  Parochial	  Primary	  	   St	  Josephs	  Highfield	   	   	  
	   Windy	  Nook	  Primary	   St	  Peters	  Primary	   	   	  
	   	   St	  Philip	  Neri	   	   	  
	   	   St	  Wilfrids	  Primary	   	   	  
	   	   St	  Oswalds	  Primary	   	   	  
	   	   Washingwell	  Primary	   	   	  
	   	   Whitemere	  Primary	   	   	  
	   	   Cardinal	  Hume	   	   	  
	   	   Hookergate	   	   	  
	   	   Thomas	  Hepburn	   	   	  

	  
	  
	  
	  

	   	  



	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Caseload and Referral Summary  
Academic Year 2010/11 

 
August 2011 

 

Appendix SENIT 6: Caseload and Referral Analysis 2010-11 
 
 

 
Special Educational Needs 
Improvement Team (SENIT) 
 
 
 
 
 

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
	  
	  
	  
	  

SENIT	  Caseload	  Summary	  by	  Area	  -‐	  Yearly	  Comparison	  
	   	   	   	   	   	   	   	   	  

Area	   Jul-‐09	   Variance	   Jul-‐10	   Variance	   Jul-‐11	  
Waiting	  
List	  Jul	  
09	  

Waiting	  
List	  Jul	  
10	  

Waiting	  
List	  Jul	  
11	  

ASD	   130	   16%	   151	   9%	   164	   	  	   	  	   	  	  
EY	   69	   61%	   111	   -‐16%	   93	   34	   21	   32	  
HI	   164	   3%	   169	   4%	   175	   	  	   	  	   	  	  
PD	   45	   36%	   61	   15%	   70	   	  	   	  	   	  	  
SLCN	   131	   -‐20%	   105	   31%	   138	   0	   20	   12	  
SPLD	   150	   25%	   188	   -‐14%	   162	   41	   30	   12	  
VI	   66	   20%	   79	   25%	   99	   	  	   	  	   	  	  

Total	   755	   	   864	   	   901	   75	   71	   56	  
	  
	  
	  
	  
	  
	  
	  

	  
	  
	  
	  
	  
	  
	  
	  
	  

SENIT Caseload by Area - July 2011
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Caseload	  Analysis	  by	  SEN	  Area	  &	  Liaison	  Teacher	  -‐	  Jul	  11	  
	   	   	   	   	   	  

Area	   Liaison	  
Teacher	  

No	  on	  
Caseload	  

No	  on	  
Waiting	  
List	  

Date	  of	  
first	  
case	  
onto	  

waiting	  
list	  

Notes	  

ASC	   BP	   58	   	  	   	  	   In	  addition	  
	  	   EB	   48	   	  	   	  	   53	  pupils	  in	  	  
	  	   LN	   58	   	  	   	  	   specialist	  	  
	  	   Total	   164	   N/A	   N/A	   provision	  
EYIT	   AP	   23	   	  	   	  	   Please	  see	  
	  	   LL	   6	   	  	   	  	   HI	  /	  VI	  /	  PD	  
	  	   SS	   11	   	  	   	  	   for	  additional	  
	  	   AB	   8	   	  	   	  	   EY	  cases	  
	  	   MU	   1	   	  	   	  	   	  	  
	  	   JC	   18	   	  	   	  	   	  	  
	  	   JH	   21	   	  	   	  	   	  	  
	  	   CL	   5	   	  	   	  	   	  	  
	  	   Total	   93	   32	   Nov-‐10	   	  	  
HI	   BM	   44	   	  	   	  	   	  	  
	  	   SO	   24	   	  	   	  	   	  	  
	  	   SO	  (EY)	   8	   	  	   	  	   	  	  
	  	   LS	   0	   	  	   	  	   	  	  
	  	   LR	   63	   	  	   	  	   	  	  
	  	   LR	  (EY)	   2	   	  	   	  	   	  	  
	  	   EC	   34	   	  	   	  	   	  	  
	  	   Total	   175	   N/A	   N/A	   	  	  
PD	   IM	   62	   	  	   	  	   	  	  
	  	   IM	  (EY)	   8	   	  	   	  	   	  	  
	  	   Total	   70	   N/A	   N/A	   	  	  
SLCN	   JC	   14	   	  	   	  	   In	  addition	  
	  	   CC	   67	   	  	   	  	   16	  pupils	  in	  
	  	   JE	   57	   	  	   	  	   specialist	  	  
	  	   Total	   138	   12	   Jul-‐11	   provision	  
SPLD	   Unallocated	   45	   	  	   	  	   	  	  
	  	   GH	   54	   	  	   	  	   	  	  
	  	   ES	   63	   	  	   	  	   	  	  
	  	   Total	   162	   12	   Jan-‐11	   	  	  
VI	   AR	   81	   	  	   	  	   	  	  
	  	   AR	  (EY)	   18	   	  	   	  	   	  	  
	  	   Total	   99	   N/A	   N/A	   	  	  
	   	   	   	   	   	  
	   Total	   901	   56	   	   	  



	  
	  
	  
	  
	  
	  
	  
	  

SENIT	  Referral	  Summary	  by	  Area	  -‐	  Yearly	  Comparison	  
	   	   	   	   	   	  

Area	   2008/09	   Variance	   2009/10	   Variance	   2010/11	  
ASC	   27	   44%	   39	   -‐26%	   29	  
EY	   82	   -‐3%	   80	   -‐10%	   72	  
HI	   19	   5%	   20	   50%	   30	  
PD	   3	   133%	   7	   0%	   7	  
SLCN	   42	   88%	   79	   -‐44%	   44	  
SPLD	   78	   -‐37%	   49	   -‐12%	   43	  
VI	   9	   167%	   24	   -‐29%	   17	  

Total	  	   260	   15%	   298	   -‐19%	   242	  
	   	   	   	   	   	  
PD	  Requests	   45	   55%	   70	   41%	   41	  
	  
	  
	  
	  
	  
	  
	  
	  

	  

SENIT Referrals by Area - 2010/11
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Referral	  Pathways	  Summary	   Referral	  Pathways	  Summary	  

2009/10	   2010/11	  
	   	  

Appropriate	  
Referrals	   81%	   Appropriate	  Referrals	   89%	  

Inappropriate	  
Referrals	   5%	   Inappropriate	  Referrals	   2%	  

Additional	  Info	  
Required	   14%	   Additional	  Info	  Required	   9%	  

	   	   	   	  
Schools	  with	  5+	  

referrals	   18%	   Schools	  with	  5+	  referrals	   8%	  

Schools	  with	  0	  
referrals	   18%	   Schools	  with	  0	  referrals	   25%	  

	   	   	   	  
Schools	  with	  5+	  
referrals	  

Schools	  with	  0	  
referrals	   Schools	  with	  5+	  referrals	   Schools	  with	  0	  referrals	  

Bill	  Quay	  Primary	  
Blaydon	  West	  
Primary	   Bede	  Primary	   Barley	  Mow	  Primary	  

Corpus	  Christi	  
Primary	   Crookhill	  Primary	   Front	  Street	  Primary	   Blaydon	  West	  Primary	  
Dunston	  Hill	  
Primary	   Greenside	  Primary	   Kelvin	  Grove	  Primary	   Brandling	  Primary	  

Falla	  Park	  Primary	  
Roman	  Road	  
Primary	   Rowlands	  Gill	  Primary	   Caedmon	  Primary	  

Fell	  Dyke	  Primary	  
St	  John	  the	  Baptist	  
Primary	   South	  Street	  Primary	   Colegate	  Primary	  

Fellside	  Primary	   St	  Josephs	  Highfield	   St	  Josephs	  Highfield	  Primary	   Glynwood	  Primary	  
Kelvin	  Grove	  
Primary	   Swalwell	  Primary	   	   High	  Spen	  Primary	  

Lobley	  Hill	  Primary	  
Washingwell	  
Primary	   	   Lingey	  House	  Primary	  

Oakfield	  Infant	  
School	  

Winlaton	  West	  Lane	  
Primary	   	   St	  Josephs	  Infant	  School	  

Rowlands	  Gill	  
Primary	   Hookergate	   	   St	  Josephs	  Junior	  School	  
St	  Agnes	  Primary	   Joseph	  Swan	   	   St	  Oswalds	  Primary	  
Wardley	  Primary	   Kingsmeadow	   	   The	  Drive	  Primary	  
Whickham	  
Parochial	  Primary	   Thomas	  Hepburn	   	   Washingwell	  Primary	  
Windy	  Nook	  
Primary	  

Whickham	  School	   	   White	  Mere	  Primary	  
	   	   	   Heworth	  Grange	  

	   	   	   Hookergate	  
	   	   	   Joseph	  Swan	  
	   	   	   Ryton	  
	   	   	   St	  Thomas	  More	  
	   	  

Referral	  Pathways	  by	  Area	  -‐	  2010/11	  
	   	   	   	   	   	   	   	   	  

	   ASC	   EY	   HI	   PD	   SLCN	   SPLD	   VI	   Total	  
Primary	  School	   21	   13	   3	   7	   41	   42	   3	   130	  
Secondary	  School	   6	   0	   0	   0	   1	   1	   0	   8	  
Special	  School	   0	   0	   2	   0	   0	   0	   2	   4	  
Private	  Setting	   0	   6	   0	   0	   0	   0	   0	   6	  



Health	   0	   50	   25	   0	   2	   0	   8	   85	  
Jewish	  Setting	   2	   1	   0	   0	   0	   0	   1	   4	  
LA	   0	   2	   0	   0	   0	   0	   3	   5	  
Total	   29	   72	   30	   7	   44	   43	   17	   242	  
	   	   	   	  
 
  



	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Caseload and Referral Summary  
Academic Year 2011/12 

 
June 2012 

 

Appendix SENIT 7: Caseload and Referral Analysis 2011-12 
 
 

 
Special Educational Needs 
Improvement Team (SENIT) 
 
 
 
 
 

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  



	  
	  
	  

SENIT	  Caseload	  Summary	  by	  Area	  -‐	  Yearly	  Comparison	   	  
	   	   	   	   	   	   	   	   	   	   	   	  

Area	   Jul-‐09	   Variance	   Jul-‐10	   Variance	   Jul-‐11	   Variance	   Jun-‐12	  

Waiting	  
List	  Jul	  
09	  

Waiting	  
List	  Jul	  
10	  

Waiting	  
List	  Jul	  11	  

Waiting	  
List	  Jul	  
12	  

ASD	   130	   16%	   151	   9%	   164	   65%	   270	   	  	   	  	   	  	   	  	  
EY	   69	   61%	   111	   -‐16%	   93	   9%	   101	   34	   21	   32	   5	  
HI	   164	   3%	   169	   4%	   175	   -‐6%	   165	   	  	   	  	   	  	   	  	  
PD	   45	   36%	   61	   15%	   70	   9%	   76	   	  	   	  	   	  	   	  	  
SLCN	   131	   -‐20%	   105	   31%	   138	   20%	   166	   0	   20	   12	   	  	  
SPLD	   150	   25%	   188	   -‐14%	   162	   -‐18%	   133	   41	   30	   12	   10	  
VI	   66	   20%	   79	   25%	   99	   5%	   104	   	  	   	  	   	  	   	  	  

Total	   755	   	   864	   	   901	   	   1015	   75	   71	   56	   15	  
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Caseload	  Analysis	  by	  SEN	  Area	  &	  Liaison	  Teacher	  -‐	  Jun	  12	  
	   	   	   	   	   	  

Area	   Liaison	  
Teacher	  

No	  on	  
Caseload	  

No	  on	  
Waiting	  
List	  

Date	  of	  
first	  
case	  
onto	  

waiting	  
list	  

Notes	  

ASC	   BP	   67	   	  	   	  	   In	  addition	  
	  	   EB	   54	   	  	   	  	   73	  pupils	  in	  	  
	  	   LN	   75	   	  	   	  	   specialist	  	  
	  	   Total	   196	   N/A	   N/A	   provision	  
EYIT	   AP	  (VR)	   0	   	  	   	  	   	  
	  	   LL	   13	   	  	   	  	   	  
	  	   SS	   18	   	  	   	  	   	  
	  	   AB	   3	   	  	   	  	   	  
	  	   MU	  (Mat)	   0	   	  	   	  	   	  	  
	  	   SO	   23	   	  	   	  	   	  	  
	  	   JH	   37	   	  	   	  	   	  	  
	  	   EPS	   2	   	  	   	  	   	  	  
	  	   Total	   96	   5	   Jun	  12	   	  	  
HI	   BM	   52	   	  	   	  	   In	  addition	  
	  	   SO	   16	   	  	   	  	   1	  pupils	  in	  	  
	  	   LR	   52	   	  	   	  	   specialist	  	  
	  	   EC	   44	   	  	   	  	   provision	  
	  	   Total	   164	   N/A	   N/A	   	  	  
PD	   IM	   76	   	  	   	  	   	  	  
	  	   Total	   	   N/A	   N/A	   	  	  
SLCN	   JE	   66	   	  	   	  	   In	  addition	  
	  	   CC	   84	   	  	   	  	   15	  pupils	  in	  
	  	   Total	   150	   N/A	   N/A	   provision	  
SPLD	   Unallocated	   10	   	  	   	  	   	  	  
	   CW	   2	   	   	   	  
	  	   GH	   53	   	  	   	  	   	  	  
	  	   ES	   68	   	  	   	  	   	  	  
	  	   Total	   133	   10	   Oct-‐11	   	  	  
VI	   AR	   104	   	  	   	  	   	  	  
	  	   Total	   104	   N/A	   N/A	   	  	  
	   	   	   	   	   	  
	   Total	   	   	   	   	  
	  
	  
	  



	  
	  
	  
	  
	  
	   	   	   	   	   	   	   	   	  

SENIT	  Referral	  Summary	  by	  Area	  -‐	  Yearly	  Comparison	   	   	   	  
	   	   	   	   	   	   	   	   	  
Area	   2008/09	   Variance	   2009/10	   Variance	   2010/11	   Variance	   2011/12	   	  
ASC	   27	   44%	   39	   -‐26%	   29	   45%	   42	   	  
EY	   82	   -‐3%	   80	   -‐10%	   72	   7%	   77	   	  
HI	   19	   5%	   20	   50%	   30	   -‐43%	   17	   	  
PD	   3	   133%	   7	   0%	   7	   -‐57%	   3	   	  
SLCN	   42	   88%	   79	   -‐44%	   44	   -‐25%	   33	   	  
SPLD	   78	   -‐37%	   49	   -‐12%	   43	   -‐26%	   32	   	  
VI	   9	   167%	   24	   -‐29%	   17	   -‐24%	   13	   	  

Total	  	   260	   15%	   298	   -‐19%	   242	   -‐10%	   217	   	  
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Referral	  Pathways	  by	  Area	  -‐	  20111/12	  

	   	   	   	   	   	   	   	   	  
	  	   ASC	   EY	   HI	   PD	   SLCN	   SPLD	   VI	   Total	  
Primary	  School	   25	   22	   3	   2	   30	   31	   5	   118	  
Secondary	  School	   13	   	  	   	  	   	  	   	  	   1	   1	   15	  
Special	  School	  	   	  	   	  	   	  	   	  	   	  	   	  	   1	   1	  
Private	  Setting	   	  	   7	   	  	   	  	   	  	   	  	   	  	   7	  
Health	   2	   45	   14	   1	   3	   0	   4	   69	  
Jewish	  Setting	   2	   	  	   	  	   	  	   	  	   	  	   	  	   2	  
EPS	   	  	   1	   	  	   	  	   	  	   	  	   	  	   1	  
OOA	   	  	   1	   	  	   	  	   	  	   	  	   	  	   1	  
Parent	   	  	   1	   	  	   	  	   	  	   	  	   	  	   1	  
LA	   	  	   	  	   	  	   	  	   	  	   	  	   2	   2	  
Total	   42	   77	   17	   3	   33	   32	   13	   217	  
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Appendix SENIT 8: Number and Percentage of Pupils with Statements or 
at School Action Plus by type of need. January 2012 
 
 

 
 



	  

Appendix SENIT 9: Quality Standards for Special Educational Needs 
(SEN) Support and Outreach Services DCSF (2008) 
 
 
http://webarchive.nationalarchives.gov.uk/20130401151715/https://www.educ
ation.gov.uk/publications/eOrderingDownload/00582-2008DOM-EN.pdf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



	  

Appendix SENIT 10: Commissioning for Outcomes and Efficiency 
Delivering better outcomes for Disabled Children  
Commissioning Support Programme Nov 2010 
 
 
http://www.commissioningsupport.org.uk/pdf/42_disabled_web_22nov10.pdf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



	  

Appendix SENIT 11: Executive Summary of Caseload and Referral report 
10/11 
	  

Executive Summary of Caseload and Referral report 10/11 
	  

Caseload data summary 
 
The caseload data shows;  

• A year on year increase in total caseload numbers from 2008/09 (755) 
to 2010/11 (901) 

• An cumulative increase for caseloads in all specialist areas 
• A year on year increase for caseloads in the following specialist areas;  

§ ASC 
§ HI 
§ PD 
§ VI 

• The data shows some areas have more stable caseload numbers than 
others e.g. Although HI caseload numbers have increased year on 
year, the cumulative increase is only 11 cases from 2008/09 to 2010/11 

• In July 2011, 3 areas had waiting lists;  
§ Early Years 
§ SLCN 
§ SPLD 

• Early Years Waiting list – cumulative decrease of 2 cases from 08/09 to 
10/11 (34 to 32 cases) 

• SLCN waiting list – no waiting list in 08/09.  Cumulative increase of 12 
cases by 10/11 but this can be attributed to staff vacancies.  

• SPLD waiting list – cumulative decrease of 29 cases from 08/09 to 
10/11 (41 to 12 cases).  This is despite a loss of 0.8 liaison teacher 
during this period.  The decrease can be attributed to a change in 
working practices following the IDP (Dyslexia) programme. 

 
Average caseload numbers per key worker in specialist areas as reported 
@ July 2011 were;  

§ ASC  54.7 
§ EY  11.6 
§ HI   35 
§ PD  70 
§ SLCN  46 
§ SPLD  81 
§ VI   99 

 
The averages above were calculated by dividing the number of children on 
caseload in each specialist area by the number of personnel.  If using the 
actual FTE, the following averages would be a more accurate reflection;  

§ ASC  82 
§ EY  15.5 
§ HI   43.8 
§ PD  70 
§ SLCN  55 



	  

§ SPLD  90 
§ VI   99 

 
Referral data summary 
 
The referral data shows;  

• A cumulative decrease in referrals to the SEN team of 18 (from 260 in 
08/09 to 242 in 10/11) 

• Despite the cumulative decrease, 09/10 saw a 15% increase in 
referrals 

• Due to the differences in referral numbers in each area across the 
years, there is no overall trend to report.  However, the following 
specialist areas have seen a year on year decrease;  

§ SpLD  
§ Early Years 

• Despite a decrease in referrals to the teams above, the caseload 
numbers have increased.  

• The referral numbers across the specialist teams range from 7 (PD) to 
72 (EY) for 10/11 

 
Referral Pathways data summary 

• The majority of referrals to EY, HI and VI are from Health Services 
• The majority of referrals to all other teams are from schools 
• Kelvin Grove Primary is the only school with 5+ referrals in both 09/10 

and 10/11 
• Blaydon West, Washingwell, Hookergate and Joseph Swan are the 

only schools to have made no referrals in both 09/10 and 10/11 
• There was an increase in the number of non-referring schools from 14 

in 09/10 to 19 schools in 10/11 
• There has been a decrease in inappropriate referrals from 5% in 09/10 

to 2% in 10/11 
• There has been a decrease in the number of referrals requiring further 

information from referrers from 14% in 09/10 to 9% in 10/11 
 
Although not in the report, subsequent analysis shows the following 
number of cases closed by each specialist team in years 09/10 and 10/11 
as below; 
 

Team 09/10 10/11 
ASC 24 15 
EY 25 44 
HI 22 30 
PD 9 2 
SLCN 68 54 
SpLD 33 61 
VI 18 7 

 



	  

Conclusions and Recommendations 
 
Calculating the average caseload per key worker does not in itself give an 
indication of resource requirements as levels of contact/intervention is 
dependant on individual children and their needs.  Eligibility criteria has been 
developed within all specialist teams (although already used by some teams 
for a number of years) in line with national guidance where available. Analysis 
of this information will provide a more indicative picture. 
 
Recommendation: Individual eligibility criteria banding to be recorded 

against current caseload.  This will allow more in-depth 
and accurate analysis of service requirements and enable 
further service planning. 

 
 
25% of mainstream schools did not refer to the service in 10/11 (56% of 
secondary schools.) 
 
Recommendation: Non-referring schools should be contacted to investigate 

the reason for non-referral i.e. no specialist intervention 
required, lack of knowledge around service, confusion 
around SENSS/SEN Consultant/SEN link inspector/SEN 
Team roles, learning support teacher being bought in by 
school, perception of low value added.  Analysis could 
then take place with an action plan produced if 
necessary. 

 
 
The majority of referrals to the ASC team are from schools, however, these 
are usually preceded by requests from Health to attend an information sharing 
meeting following diagnosis. 
 

Recommendation: Although schools should still be able to refer to the team 
using the current system, information sharing meeting 
requests could be classed as a referral.  This would 
negate the need for schools to complete unnecessary 
paperwork. This would bring ASC referrals in line with 
other referrals relating to medical conditions and make 
the process leaner. 

 
 
Specific information regarding cases being closed is not currently centrally 
recorded therefore it has been not possible to provide analysis of the reasons 
for closure (i.e. following successful intervention, child moving out of area, 
child entering specialist provision, child no longer age appropriate etc.) 
 
Recommendation: All cases closed to be reported through the monthly 

referral panel notes document.  Notes template to be 
changed to request reason for closure.  Analysis of cases 



	  

closed to be provided alongside caseload and referral 
annual report. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	  

Appendix SENIT 12: SENIT staffing 

 



	  



	  



	  



	  



	  

  



	  

Appendices: behavior support services  
 
BSS 1  DfE statutory guidance on alternative provision 
 
BSS 2 The Model to support behavior and learning in Gateshead              

schools 
  



	  

Appendix BSS 1: DfE statutory guidance on alternative provision 
 
 
http://media.education.gov.uk/assets/files/pdf/a/alternative%20provision%20st
atutory%20guidance%20pdf%20version.pdf 
 
  



	  

Appendix BSS 2: The model to support behavior and learning in 
Gateshead schools 
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Model to Support Behaviour and Learning

Consultation Responses

The Model to Support Behaviour and Learning went to Cabinet on the 12th of April 2011. The model
was an attempt to develop a framework to support behaviour and learning, creating ‘the best that it
could be’ i.e. what provision (school and local authority based) we would want to see in ten years time
for the children, young people and their families in Gateshead. Formal consultation began in May and
ended on the 10th of June 2011. Letters were sent to all primary, secondary and special schools, the
voluntary sector, local authority o!cers and chair of governors.  There were formal consultation
meetings held with the unions (10.5.11), Behaviour Support sta" (11.5.11) and schools and partners
(19.5.11 and 26.5.11) as well as meetings with secondary pastoral deputies (18.5.11) and secondary
headteachers (17.5.11). A summary version of the model was also produced and made available for
distribution. Materials were available for consultation on the Gateshead Council website, via email and
as paper copies on request.

In all over 140 services including those belonging to schools, health, the voluntary sector and local
authorities have been provided with information on the proposed model. The open consultation
events were attended by 9 individuals in total, the union consultation was attended by 3 individuals,
the meeting with secondary headteachers was attended by 7 headteachers and the secondary
pastoral deputies’ event was attended by 8 pastoral deputies. The consultation event at BSS was
attended by the majority of BSS sta". At the close of consultation there had been 20 sets of responses;
4 sets of responses were provided via consultation meetings and 18 sets of responses were provided
via written feedback.  Written responses were provided as follows;

Primary schools 1
Secondary schools 2
PCT (joint) 1
Voluntary sector 1
BSS 8
Chair of Governors 1
Other 3
Unions (joint) 1

As with most consultations, responses at times have held con#icting views. In order to capture the
complexity of responses they have been set out in the following manner; 

• At the end of this section there is a list of observations made about the consultation feedback as
well as a summary of key recommendations taken from the overall document

• At the beginning of the report, just after the introduction is feedback on the overall model;
concepts and views have been recorded, although because some views were expressed by more
than one individual the views have been consolidated into one bullet point whenever possible,
also wherever possible views have been kept anonymous-at the end are a list of recommendations
in response to the issues raised

• At the start of each section a page has been inserted (just after the diagram and before the various
aspects) concepts and views have been recorded, although because some views were expressed
by more than one individual the views have been consolidated into one bullet point whenever
possible, at the end of each page are a series of suggested recommendations in response to the
issues raised.



	  

 
 
 

 
 
 
 
 

Observations

Although people responded to various aspect of the model, there was little disagreement against the
idea of a framework to support behaviour and learning. Issues were mainly centred around;

• the detail required to put the model into operation, especially at the Extended Support level
• funding implications-again centred mostly but not exclusively at the Extended Support level
• concerns that existing services were not mentioned-this has upset sta! in some services and lead

to an unsettling time
• links with existing services (CAMHS, YOT, PCT, area teams etc) were not clearly identi"ed
• pathways with existing services need to be clearly de"ned
• there needs to be an overall clarity in the use of language as this has raised issues e.g. the

understanding of specialist provision is di!erent in di!erent services, what do we mean when we
talk about a ‘safer’ environment

• the use of clusters, there is still a lot of uncertainly in relation to clusters and how they can support
the model

• how the model will be monitored, quality assured and impact measured is not clear

As you would expect in any consultation there are con#icting views which have been expressed on in 
number of areas e.g.

• Capacity is a problem at the moment in accessing the Emotional Wellbeing Team  and the Child
and Family Unit only input if the family engage-they cancel if engagement is not happening and

• Therapeutic services should come through existing health professionals and social professionals
rather than the educational route, this is creating unnecessary posts and costs which are currently
available elsewhere
And

• The work of the PRU needs to change; it needs to become more #exible and adapt to the changing
needs of individual pupils

• There was some concern that current good practice, expertise and strategic vision in the PRU
wasn’t used and therefore not built upon; there were funding implications which hampered the
expansion of existing good practice
And

• Provision for excluded pupils should be of high quality to meet the needs of individuals, some of
the current alternative provision is questionable

• Current provision for KS3 and KS4 pupils provides a safe environment which provides a challenging
curriculum

Overall Recommendations

1. To ensure that the needs of children, young people and their families remain at the heart of the 
framework

2. To build on existing good practice across the local authority including the PRU, FAST, CAMHS,
voluntary sector, area teams in order to deliver the various aspects of the model

3. To clarify where current practice is located within the framework e.g. Emotional Wellbeing Team,
PRU, FAST, voluntary sector

4. To provide more detail in regard to certain aspects of the Extended Support tier to include costing
and sta$ng implications



	  

 
 
 

 

5. To extend the remit of the management, advice, guidance and support aspect at the Extended
Support level to include all tiers of the model; to lead on monitoring, quality assurance and
monitoring the impact of the model

6. To develop a ‘toolkit’ to measure impact and share good practice across schools and clusters at the
foundation, core, targeted and specialist levels

7. To work with existing services to de!ne clear pathways and referral mechanism to ensure value for
money

8. To clarify remit of clusters, including issues of accountability, quality assurance

9. Consider consultation with young people on how they would like to see aspects of the model
developed

10. To consider the implications of Academies and the cost implications to service delivery
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The Model to support Behaviour and Learning in Gateshead Schools 

 

Introduction  

,Q�0DUFK������SULPDU\��VHFRQGDU\�DQG�VSHFLDO�VFKRROV�DQG�ORFDO�DXWKRULW\�RIILFHUV�ZHUH�HQJDJHG�LQ�WKH�
%DFN�RQ�7UDFN�&RQIHUHQFH��WKH�UHVXOW�RI�ZKLFK�ZDV�DQ�DFWLRQ�SODQ�DJUHHG�E\�(,3�ZKLFK�LQFOXGHG����

x� WKH�UHVWUXFWXULQJ�RI�WKH�%HKDYLRXU�DQG�$WWHQGDQFH�3DUWQHUVKLS��WR�LQFOXGH�SULPDU\�DQG�VSHFLDO�
VFKRROV��

x� WKH�SXEOLFDWLRQ�RI�WKH�%HKDYLRXU�$XGLW�WR�SURYLGH�GDWD�RQ�VRPH�RI�RXU�PRUH�FKDOOHQJLQJ�FKLOGUHQ�
DQG�\RXQJ�SHRSOH��DQG���

x� WKH�DSSRLQWPHQW�RI�D�VWUDWHJLF�OHDG�WR�VXSSRUW�WKH�GHYHORSPHQW�RI�D�PRGHO�IRU�EHKDYLRXU�DFURVV�
VFKRROV��FOXVWHUV�DQG�VSHFLDOLVW�SURYLVLRQ����

6LQFH�WKH�EHJLQQLQJ�RI�WKLV�\HDU the conceptual model for EHKDYLRXU�DQG�OHDUQLQJ�KDV�EHHQ�SUHVHQWHG�WR�
D�ZLGH�UDQJH�RI�JURXSV�DQG�LQGLYLGXDOV�LQFOXGLQJ�FHQWUDOO\�HPSOR\HG�VWDII��WKH�%HKDYLRXU�6XSSRUW�6HUYLFH�
0DQDJHPHQW�FRPPLWWHH��(,&�&RRUGLQDWRUV��*$6+,�WKH�'LUHFWRU�RI�/HDUQLQJ�DQG�6FKRROV��WKH�*URXS�
'LUHFWRU�RI�/HDUQLQJ�DQG�&KLOGUHQ�DQG�FRXQFLOORUV�DQG�was approved by the Behaviour and Attendance 
Partnership Board on 18.1.2011.  It is currently being discussed within School Improvement Clusters. 

The Provision and Placement Themed Working Group (one of the four themed working groups within 
the new Behaviour and Attendance Partnership structure, the others being Finance and Performance, 
Training and Development and Attendance) can now present a working draft of the operational detail 
that sits behind each level of the model to support “Behaviour and Learning in Gateshead Schools”.  

Members of this group, which included representation from schools and central services, have worked 
very hard and given a great deal of their time to develop the model.  They have demonstrated a high 
level of commitment to develop a model which is both innovative and reflective of best practice and 
their creative thinking should be recognised and applauded.  

However, we recognise that a great deal of work remains to be done.  The model needs to be fully 
costed and responsibility for the development of the model needs to be agreed.  Most significantly, 
further detail is needed on provision within the extended support level.  This is particularly the case 
in relation to the support for children in primary schools, but is also necessary in relation to 
therapeutic support and the range of provision that might be brokered as part of the package of 
support for young people at Key Stages 3 and 4.  

The work of the Provision and Placement Themed Working Group is complemented by that of the 
Training and Development Themed Working Group who have identified the skills within Gateshead 
schools which could be unlocked to provide support within and across clusters. 

The group is mindful that in developing a vision for the best of what could be to support behaviour 
and learning in Gateshead they have taken risks in their thinking and the vision cannot be realised 
without significant remodelling of existing provision within the Borough.  

We hope that the Council’s Cabinet and the Behaviour and Attendance Partnership Board will support 
the work to date and continue to support the work of the group in the further development of the 
operational detail. 

 

 

 

Paul Carvin Bob Campion 
Head of the Raising Achievement Service Head of the Access and Inclusion Service 
Chair of the Behaviour and Attendance Partnership 
 



	  

 

 
 
 
 
 
 
 

Introduction
There were a number of concerns highlighted in regard to the comments raised in the report which
went to Cabinet  (12.4.11) in relation to the reason the review was initiated, speci!cally;

• Point 2
This was in response to feedback from head teachers and senior school sta! who were 
dissatis"ed with the available and range of provision for behaviour support....
• Do we know the number of primary and secondary headteachers who have asked for changes 

• Point 3
Because of the di#culties being experienced by the Behaviour Support Service in meeting demand.....

There was a feeling that this negative view was not o"set su#ciently enough with all of the good work
undertaken by existing services and that the positive views of schools and the work of the PRU were
not su#ciently re$ected in this report.

In relation to the model itself the following comments were made;

• How have priorities been identi!ed in the model
• We need to spend more time consulting with headteachers
• Could this model cost more than the existing systems we currently have across our schools and local

authority provision
• Some individuals (across those all of those consulted) felt that they should have been involved more

in the initial development of the model; in particular some groups felt their views had been
outweighed when they had been involved in consultation in a larger groups

• There was some concern that current good practice, expertise and strategic vision in the PRU wasn’t
used and therefore not built upon; there were funding implications which hampered the expansion
of existing good practice

• With the proposed future funding structures- future funding may not come to local authorities but
go directly into schools-therefore what are the implications of this model

• Some individuals questioned the speed at which the process was taking place and felt it needed to
slow down

• There was also concerns expressed in relation to the fact that speci!c services were not named in the
report i.e. there was no speci!c mention of some (but not all) aspects of the current Behaviour
Support Service, nor was there speci!c mention of the Fair Access Support Team by name.

• There needs to be clarity on existing provision and how this !ts into the model e.g. KS3 provision at
Millway and KS4 provision at Shipcote

• The work of the PRU needs to change; it needs to become more $exible and adapt to the changing
needs of individual pupils

• The PRU needs to increase the $exibility of what is on o"er –e.g. what provision is available to meet
the needs of our more challenging pupils  

• How does the model link with other strategic plans such as the Children and Families plan
• How does the model link with the work of the area teams
• Where do special schools !t into the model (Eslington and Furrow!eld)
• Will schools buy into the model with so many other pressures on funding 
• Have children, young people and their families been involved in the consultation
• Should existing services not be used as a base from which therapeutic provision, forest school etc

could be added-what are the cost implications for this
• Previous systems e.g. EOTAS could be restored to enable closer links with schools
• The model is not fully costed or sta"ed and we need to ensure that sta#ng ratios are su#cient to

prevent issues in relation to safeguarding, health and safety etc to occur



	  

 
 
 
 
 

 
 
 

• There were some comments on the language used e.g. ‘safer environment’ and the use of
‘operationalised’ instead of put into operation 

• Will services at the Extended Support level run as various parts of one organisation or as discrete
units

• The model appears to provide a uniform pathway of services available to all pupils with learning
di!culties, behaviour problems or in need of emotional support.

• Although the model itself is not proposing any changes to sta" or redundancies responses ask that
the local authority identify at the early opportunity any sta" who may be at risk of redundancy and
ensure that the proper procedures are followed

• What will happen if schools opt out and become Academies
• Are central services not a better option than cluster based services, do they not provide better value

for money
• Could we create provision and ‘sell’ it to other local authorities
• Why haven’t schools been asked to review their increasing demand on the use of services provided

by the BSS 

Recommendations

1. Clarify the role of existing services in relation to the framework model

2. Consider consultation with young people on how they would like to see aspects of the model
developed

3. To work with existing services to de#ne clear pathways and referral mechanism to ensure value for
money
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in Gateshead to support positive outcomes 
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FOUNDATION

THE FOUNDATION for subsequent levels of provision to ensure
Social and Emotional Literacy 

is built upon

l the Social and Emotional Aspects of Learning
l the Healthy Schools framework 

within

l a school culture of mutual trust and respect
l a school culture which values the diversity of achievement
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Proposed conceptual model of provision 
in Gateshead to support positive outcomes 

for behaviour and learning



	  

 
 

 
 
 
 
 
 

Foundation and Core
The Foundation and Core sit at the heart of this model. Do you agree with the
proposals within these sections?

Of the consultation forms returned;
5 responses agreed
3 responses neither agreed or disagreed

Issues raised:

• As we sure that this model puts the needs of children and young people !rst
• Is this not already happening in most good schools
• How do we agree a ‘common interpretation’ across all schools e.g. what do we mean by the

emotional well being of sta" and children
• How can variations in schools be addressed
• How will schools be monitored to ensure that the foundation and core aspects are not in place
• How is the quality of central services measured, monitored and evaluated
• How do we better integrate central services to enhance and support the work of schools, without

using a ‘one size !ts all’ model
• How do we assess the needs of individuals and measure the impact after interventions have

occurred
• What about outreach provision will that also be provided from central services at the foundation

and core level
• Physical health is not mentioned specially alongside emotional health; physical health is just as

important and often underpins emotional health
• How does the model link with CAMHS review and provision and care pathways at the universal

provision level
• How does the model !t with the new Healthy Schools model at the universal level
• There needs to be clari!cation on speci!c terminology used when working across services

(education, health, voluntary sector)
• Are we able to demonstrate that this model is more cost e#cient than what is currently in place
• Could we add to the leadership and management section a point about

• Core purpose which is clearly articulated

Recommendations

1. Discussions are held via the CAMHS partnership in relation to establishing clear pathways and links
between current Healthy Schools, including aspects of physical health and existing CAMHS
provision at Tiers 1 and 2

2. Discussions with CAMHS Partnership to better understand cost implications of the model and how
we can obtain the best service for our children and young people in the current economic and
!nancial climate

3. Develop a ‘toolkit’ which will allow for monitoring and evaluating ‘good practice’
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Operational Proposal to improve Behaviour and Learning  in Gateshead Schools 
Level Foundation  
$VSHFW� /HDGHUVKLS�DQG�0DQDJHPHQW�
.H\�)HDWXUHV� x� &ODULW\�RI�YLVLRQ�

x� (WKRV�HPEHGGHG�DQG�UHIOHFWLQJ�LQFOXVLYLW\��
x� 30��ULJRURXV�DQG�UREXVW�FOHDU�LPSDFW�RQ�VFKRRO�LPSURYHPHQW�
x� (QVXUH�TXDOLW\�DSSRLQWPHQWV��$QDO\VLV�RI�VNLOO�VHWV�LQFOXGLQJ��LQWHUSHUVRQDO�VNLOOV��
x� 6FKRRO�GD\�VWUXFWXUHG�WR�VXSSRUW�WKH�GHYHORSPHQW�RI�OHDUQLQJ�DQG�WKH�HPRWLRQDO�

GHYHORSPHQW�RI�FKLOGUHQ�
x� 6WURQJ�VWXGHQW�YRLFH�
x� &OHDU�OLQHV�RI�FRPPXQLFDWLRQ�ZLWKLQ�VFKRRO�DQG�ZLWK�SXSLOV��SDUHQWV��SDUWQHUV�DQG�PXOWL�

GLVFLSOLQDU\�DJHQFLHV�
x� (QYLURQPHQW�GHVLJQHG�DQG�PDQDJHG�LQ�UHVSRQVH�WR�WKH�QHHGV�RI�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� (PRWLRQDO�ZHOOEHLQJ�RI�VWDII�DQG�FKLOGUHQ�DQG�\RXQJ�SHRSOH�PHW�
x� 6WDIILQJ�VWUXFWXUH�LQFOXGHV�SDUHQW�VXSSRUW���OLDLVRQ���DGYLVHU�
x� &OHDU�XQGHUVWDQGLQJ�RI�FRPSOH[LW\�RI�QHHG�
x�& KLOG�FHQWHUHG�
x� &OHDU�XQGHUVWDQGLQJ�RI�0DVORZ¶V�+LHUDUFK\�RI�QHHG�±�H�J��ZDWHU��IRRG��PRYHPHQW��DQG�LWV�

LPSDFW�XSRQ�OHDUQLQJ�WKURXJKRXW�VWUXFWXUH�RI�GD\�
x� 6\VWHPV�DQG�VWUXFWXUHV�HQVXUH�WKH�HPRWLRQDO�DQG�SK\VLFDO�KHDOWK�DQG�VDIHW\�RI�DOO�WKH�

FKLOGUHQ�DQG�\RXQJ�SHRSOH��
.H\�2XWFRPHV� x� (YHU\RQH�SXOOLQJ�WRJHWKHU���VKDUHG�JRDOV��FRPPRQ�REMHFWLYHV��

x� &ROOHFWLYH�UHVSRQVLELOLW\�DQG�RZQHUVKLS�IRU�RXWFRPHV�IRU�DOO�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� ,PSURYHG�WHDFKLQJ�DQG�OHDUQLQJ��SURJUHVV��RXWFRPHV�DFKLHYHPHQW��
x� 30�LPSDFW�RQ�VFKRRO�LPSURYHPHQW�
x� 30�LGHQWLILHV�&3'�QHHGV�RI�WKH�VWDII�LPSDFW�PRQLWRUHG�WR�VHFRQGDU\�LPSURYHPHQW���
x� 6WDII�VNLOOV�UHIOHFW�WKH�QHHGV�RI�WKH�FKLOGUHQ�DQG�\RXQJ�SHRSOH���
x� (IIHFWLYH�UHFUXLWPHQW�HQVXUHV�KLJK�TXDOLILHG�WHDFKLQJ�DQG�OHDUQLQJ�FRPSOLPHQWLQJ�DQG�

H[WHQGLQJ�VNLOO�SURILOH��VNLOOV�DQDO\VLV�LQIRUPV�WKLV��EURDGHQLQJ�VNLOOV�SURILOH��
x� (IIHFWLYH�IOH[LEOH�WLPHWDEOH�
x� 6WXGHQW�YRLFH�LQIRUPV�VFKRRO�LPSURYHPHQW��5HDO�VKDUHG�UHVSRQVH�
x� &RKHVLYH�WUDQVSDUHQW�UHVSRQVH�HYHU\RQH�NQRZV�ZKDW��ZK\��ZKHQ��KRZ�PRQLWRUHG�
x� (QYLURQPHQW�RZQHG�E\�VWDII�DQG�FKLOGUHQ�DQG�\RXQJ�SHRSOH�'HPRQVWUDWHV�YDOXH�IHHO�JRRG�

IDFWRU��
x� 6SDFH�LV�XVHG�HIIHFWLYHO\�WR�VHFXUH�WKH�EHVW�RXWFRPHV�IRU�FKLOGUHQ�DQG�\RXQJ�SHRSOH���
x�3RV LWLYH�%�/�
x� $WWHQGDQFH�RI�VWDII�DQG�FKLOGUHQ�DQG�\RXQJ�SHRSOH�LPSURYHG�
x� (PRWLRQDO�DQG�SK\VLFDO�KHDOWK�RI�DOO�VWDII�LPSURYHG�
x� (IIHFWLYH�UHODWLRQVKLSV�KRPH�VFKRRO�
x� 8QGHUVWDQGLQJ�RI�FKLOG�DOORZV�DSSURSULDWH�FXUULFXOXP�GHVLJQ�WHDFKLQJ�OHDUQLQJ�XVH�RI�

DSSURSULDWH�EHKDYLRXU�PDQDJHPHQW�VWUDWHJLHV�
x� )HHOLQJ�VDIH��FRQILGHQW��KDSS\��

6WDIILQJ� $V�LGHQWLILHG�E\�LQGLYLGXDO�VFKRROV�
3URMHFWHG�&RVWV� )URP�ZLWKLQ�WKH�UHVRXUFHV�RI�WKH�VFKRRO�
&XUUHQW�%XGJHW� )URP�ZLWKLQ�WKH�UHVRXUFHV�RI�WKH�VFKRRO�DQG�FOXVWHU 
5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�
DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV�

2SWLRQV� �
2WKHU�
FRPPHQWV�
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Foundation  
$VSHFW� %HKDYLRXU�DQG�&DUH�
.H\�)HDWXUHV� x� +LJK�H[SHFWDWLRQ�RI�EHKDYLRXU��

x� $Q�XQGHUVWDQGLQJ�WKDW�LQDSSURSULDWH�EHKDYLRXU�LV�D�IRUP�RI�FRPPXQLFDWLRQ�ZKLFK�QHHGV�WR�
EH�XQGHUVWRRG�

x� 7KH�FDXVHV�RU�WULJJHUV�RI�WKH�EHKDYLRXU�DUH�XQGHUVWRRG�ZLWKLQ�WKH�VFKRRO�
x�&RQ VLVWHQW�DSSURDFK�WR�EHKDYLRXU�PDQDJHPHQW�ZKLFK�LV�IDLU�DQG�XQGHUVWRRG�E\�DOO��
x� 6\VWHPV�DOORZ�VFKRROV�WR�WDNH�UHVSRQVLELOLW\�IRU�WKH�EHKDYLRXU�RI�WKHLU�RZQ�FKLOGUHQ�DQG�

\RXQJ�SHRSOH���
x� &XUULFXOXP�GHVLJQ�DQG�GHOLYHU\�PDWFKHG�WR��WKH�GHYHORSPHQWDO�QHHGV�RI�OHDUQHUV�%HKDYLRXU�

SROLF\�DQG�JXLGHOLQHV�LGHQWLILHV�D�FOHDU�UDWLRQDOH��FOHDU�H[SHFWDWLRQV�DQG�V\VWHPV�DQG�
VWUXFWXUHV�ZLWKLQ�WKH�VFKRRO�WR�UHIHU�VWXGHQWV��SDUHQWV�IRU�DGGLWLRQDO�VXSSRUW�RU�WR�RWKHU�
SURYLGHUV��

x� 5HZDUGV�DQG�VDQFWLRQV�SURPRWH�VRFLDO�VNLOOV�DQG�GHYHORSPHQW�RI�LQWULQVLF�PRWLYDWLRQ��
�

.H\�2XWFRPHV� x� 7KH�FXOWXUH�RI�WKH�VFKRRO�LV�EXLOW�XSRQ�SRVLWLYH�UHODWLRQVKLSV�
x� $GXOWV�XQGHUVWDQG�WKH�QHHGV�RI�WKH�FKLOGUHQ�DQG�\RXQJ�SHRSOH�LQ�WKHLU�VFKRRO�
x� &OHDU�DQG�WLPHO\�UHVSRQVH�WR�WKH�LGHQWLILHG�QHHGV�RI�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� $GXOWV�XQGHUVWDQG�WKHLU�RZQ�QHHGV�LQ�UHODWLRQ�WR�WKHLU�RZQ�HPRWLRQDO�ZHOO�EHLQJ�
x� $GXOWV�XQGHUVWDQG�WKDW�UHZDUGLQJ�SRVLWLYH�EHKDYLRXU�KDV�WKH�JUHDWHVW�LPSDFW�XSRQ�FKDQJLQJ�

QHJDWLYH�EHKDYLRXU��
x� $GXOWV�DUH�PXWXDOO\�VXSSRUWLYH�RI�HDFK�RWKHU�LQ�WKH�ZD\V�WKDW�WKH\�DGGUHVV�EHKDYLRXUDO�

FKDOOHQJHV�SUHVHQWHG�E\�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� &KLOGUHQ�DQG�\RXQJ�SHRSOH�DUH�JLYHQ�UHVSRQVLELOLW\�IRU�WKHLU�RZQ�EHKDYLRXU�DQG�DUH�

VXSSRUWHG�LQ�PDQDJLQJ�LW��E\�DGXOWV�VNLOOHG�LQ�XQGHUVWDQGLQJ�WKH�QHHGV�RI�WKH�FKLOG�RU�\RXQJ�
SHUVRQ�

x� 7KH�FXUULFXOXP�KDV�UHOHYDQFH�WR�WKH�OLYHV�RI�FKLOGUHQ�DQG�LV�RUJDQLVHG�LQ�VXFK�D�ZD\�DV�WR�
HQJDJH�FKLOGUHQ�DQG�\RXQJ�SHRSOH�LQ�HIIHFWLYH�OHDUQLQJ�

x� &KLOGUHQ�DQG�\RXQJ�SHRSOH�DUH�VHOI�PRWLYDWHG�DQG�WDNH�UHVSRQVLELOLW\�IRU�WKHLU�RZQ�EHKDYLRXU�
�

6WDIILQJ� $V�LGHQWLILHG�E\�WKH�LQGLYLGXDO�VFKRRO�
�

3URMHFWHG�&RVWV� ,GHQWLILHG�E\�WKH�LQGLYLGXDO�VFKRRO�
�

&XUUHQW�%XGJHW� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�
�

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�
DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV 

2SWLRQV�
�

,I�VFKRROV�GR�QRW�GHYHORS�WKHVH�NH\�IHDWXUHV�RI�EHKDYLRXU�DQG�FDUH�WKH�QHHGV�RI�VRPH�RI�WKH�
PRVW�YXOQHUDEOH�FKLOGUHQ�ZLOO�QRW�EH�PHW�DQG�WKH\�DUH�DW�ULVN�RI�EHLQJ�H[FOXGHG�IURP�VFKRRO��7KH�
FRVW�RI�WKLV�LV�KLJKHU�WKDQ�WKH�LQYHVWPHQW�LQWR�WKH�GHYHORSPHQW�RI�JRRG�SUDFWLFH�ZLWKLQ�
*DWHVKHDG�VFKRROV��

�

2WKHU�
FRPPHQWV�

6FKRROV�ZLOO�FRQWLQXH�WR�KDYH�UHVSRQVLELOLW\�WR�DOORFDWH�WKHLU�EXGJHW�WR�PHHW�WKH�QHHGV�RI�DOO�WKHLU�
SXSLOV��,Q�WKH�FXUUHQW�HFRQRPLF�FOLPDWH�H[WHUQDO�IXQGLQJ�VWUHDPV�PD\�QRW�EH�DV�UHDGLO\�DYDLODEOH�
DV�LQ�WKH�SDVW��
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CORE PROVISION

CORE PROVISION of high quality learning and teaching across a
creative and personalised curriculum underpinned by:

l Strong organisational structures which unite pastoral responsibility
with teaching and learning

l A positive approach to behaviour management including
restorative justice

Provision
Planning meeting
leading to access
to targeted
provision
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Proposed conceptual model of provision 
in Gateshead to support positive outcomes 

for behaviour and learning
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Core  
$VSHFW� 7HDFKLQJ�DQG�/HDUQLQJ��
.H\�)HDWXUHV� x� 9DULHW\�RI�WHDFKLQJ�DQG�OHDUQLQJ�VW\OHV�PDWFKHV�WR�WKH�LQGLYLGXDO�QHHGV�RI�FKLOGUHQ�DQG�

\RXQJ�SHRSOH���
x� 3HUVRQDOLVHG�OHDUQLQJ�SDWKZD\V�LGHQWLILHG��
x� ,PSOLFLW�DQG�H[SOLFLW�WHDFKLQJ�RI��

o�6RF LDO�6NLOOV�
o� 6HOI��0RWLYDWLRQ��
o�,QGHSH QGHQFH�6NLOOV�
o�7KLQNL QJ�6NLOOV�
o� (PRWLRQDO�/LWHUDF\���
o� /LIH�6NLOOV��

x� &UHDWLYH�DQG�DSSURSULDWH�FXUULFXOXP�
x� &OHDU�XQGHUVWDQGLQJ�RI�QHHGV�
x� 3RVLWLYH�DQG�DSSURSULDWH�EHKDYLRXU�PDQDJHPHQW�VWUDWHJLHV�WDLORUHG�WR�QHHG�
x� +LJK�H[SHFWDWLRQV�RI�LQGLYLGXDO�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� 'LIIHUHQWLDWHG�DQG�SHUVRQDOLVHG�UHVSRQVH�WR�OHDUQLQJ�DQG�EHKDYLRXU�
x� (IIHFWLYH�XVH�RI�DVVHVVPHQW��/�WR�HQVXUH�SRVVLEOH�RXWFRPHV�SURJUHVV�
x� ,QWHUDFWLYH�OHDUQLQJ�SURFHVV�HYLGHQFH�
x� 6WLPXODWLQJ�DQG�H[FLWLQJ�OHDUQLQJ�HQYLURQPHQW�LQWHUQDOO\�DQG�H[WHUQDOO\���
�

.H\�2XWFRPHV� x� ��&KLOGUHQ�DQG�\RXQJ�SHRSOH�HQJDJHG�LQ�DFWLYH�OHDUQLQJ�
x� &KLOGUHQ�XQGHUVWDQG�WKH�UHOHYDQFH�RI�ZKDW�LV�EHLQJ�WDXJKW�
x� $FKLHYHPHQW�IRU�DOO�
x� ,PSURYHG�DWWDLQPHQW�DQG�SRVLWLYH�RXWFRPHV�
x� ,PSURYHG�EHKDYLRXU�IRU�OHDUQLQJ��
x� 7KH�OHDUQLQJ�HQYLURQPHQW�VXSSRUWV�DQG�H[WHQGV�OHDUQLQJ�
x� 7KH�OHDUQLQJ�HQYLURQPHQW�FHOHEUDWHV�OHDUQLQJ��DFKLHYHPHQW��DWWDLQPHQW�DQG�EHKDYLRXU�
x� &KLOGUHQ�DQG�\RXQJ�SHRSOH�HQMR\�OHDUQLQJ�DQG�DFKLHYH�
�

6WDIILQJ� $V�LGHQWLILHG�E\�WKH�LQGLYLGXDO�VFKRRO�
�

3URMHFWHG�&RVWV� )URP�ZLWKLQ�WKH�UHVRXUFHV�RI�WKH�VFKRRO�
�
�

&XUUHQW�%XGJHW� )URP�ZLWKLQ�WKH�UHVRXUFHV�RI�WKH�VFKRRO��
�

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�
DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV�

�
2SWLRQV�  

 �
2WKHU�
FRPPHQWV�
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Core 
$VSHFW� $FKLHYHPHQW�DQG�3URJUHVV��
.H\�)HDWXUHV� x� &KLOG�<RXQJ�3HUVRQ�LV�LQYROYHG�WKHLU�RZQ�OHDUQLQJ�±�H�J��.QRZV�ZKDW�WR�GR�QH[W�

NQRZV�ZKDW�WKH�SXUSRVH�LV��.QRZV�ZKDW�WKH�WHDFKHUV�H[SHFWDWLRQV�DUH��NQRZV�WKH�
FKDOOHQJHV�DQG�ZKDW�LV��DFKLHYDEOH��

x� &KLOG�RU�\RXQJ�SHUVRQ�LV�LQYROYHV�LQ�WKH�LGHQWLILFDWLRQ�RI�WKHLU�RZQ�OHDUQLQJ�WDUJHWV���
x� &KLOG�RU�\RXQJ�SHUVRQ�UHFRJQL]HV�WKHLU�RZQ�OHDUQLQJ�DQG�KDV�WKH�RSSRUWXQLW\�WR�UHFRUG�WKHLU�

RZQ�SURJUHVV�WRZDUGV�PHHWLQJ�WKHLU�RZQ�OHDUQLQJ�WDUJHWV�
x� +LJK�TXDOLW\�WHDFKLQJ�HQVXUHV�WKDW�SURJUHVVLRQ�RSSRUWXQLWLHV�DUH��LQ�SODFH�IRU�DOO�FKLOGUHQ�DQG�

\RXQJ�SHRSOH�
x� 7KH�GLYHUVLW\�RI�DFKLHYHPHQW�LV�YDOXHG�DQG�FHOHEUDWHG��
�

.H\�2XWFRPHV� x� 7HDFKHUV�DFNQRZOHGJH�WKHLU�UHVSRQVLELOLW\�WR�WUDFN�SURJUHVV�IRU�LQGLYLGXDOV�DQG�JURXSV�
x� 7HDFKHUV�XVH�SURJUHVV�GDWD�WR�LGHQWLI\�LQGLYLGXDO�QHHG�DQG�WR�SODQ�DSSURSULDWH�LQWHUYHQWLRQ�
x� 7KH�VFKRRO�KDV�WDNHQ�DFFRXQW�RI�FRPSDUDWLYH�GDWD�LQFOXGLQJ�WKH�3URJUHVVLRQ�*XLGDQFH�DQG�

1DWLRQDO�&XUULFXOXP�SURJUHVV�H[SHFWDWLRQV���LQ�LWV�DQDO\VLV�RI�SURJUHVV�IRU�LQGLYLGXDOV�DQG�
JURXSV�

x� (IIHFWLYH�PDQDJHPHQW�HQVXUHV�WKDW�ZKROH�VFKRRO�WUDFNLQJ�LV�LQ�SODFH��
�

6WDIILQJ� $V�LGHQWLILHG�E\�WKH�LQGLYLGXDO�VFKRRO�
�
�
�
�
�

3URMHFWHG�&RVWV� $V�LGHQWLILHG�E\�WKH�LQGLYLGXDO�VFKRRO�
 
 
 
 

&XUUHQW�%XGJHW� 7KH�VFKRROV�GHGLFDWHG�EXGJHW 
 
 

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�
DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV�

 
2SWLRQV�
�

 
 

2WKHU�
FRPPHQWV�

 
 

 
 
 
 
 
 
 
 
 
 

 
�



	  

 
 
 
 
 
 
 
 

TARGETED
PROVISION

Provision Planning
meeting leading to
access to a bespoke
package of specialist
provision through the
identification of an
Individual Plan.

TARGETED PROVISION

Focused intervention personalised and matched to the needs of
individual students e.g. 

l Literacy support

l In and out of class learning and behaviour support 

l 1-1 mentoring

l Internal fixed term exclusion
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Proposed conceptual model of provision 
in Gateshead to support positive outcomes 

for behaviour and learning



	  

 
 
 
 
 
 
 
 

Targeted Provision
Targeted Provision provides speci!c support for individual and groups of children
and young people within a school setting, from existing school resources. Do you
agree with the proposals within these sections?

Of the consultation forms returned;
4 responses agreed
3 responses neither agreed or disagreed
1 disagreed

Issues raised:
• A lot of through and discussion has gone into this-the plans are very through so there doesn’t

appear to be any identi!ed gaps or areas for improvement
• Lack of clarity as to whether or not targeted provision would use cluster funding or school funding;

targeted provision was meant to be school based and to use existing school recourses, because of
this lack of clarity the following issues were raised at both targeted and cluster level;
• Because clusters do not have a mandate there is concern in a model where resources are 

allocated through a cluster, because the cluster is not directly accountable to anyone, there may 
be compromises which are ine"ective and waste precious resources
• Do clusters have a resources
• What is the status of clusters
• Who are clusters accountable to
• Who is responsible for driving the cluster model forward

• Central services should be equitable and fairly distributed across the LA based on need. 
• How will equality of provision be mapped and ensured
• Who will central services be accountable for their work and the impact of their interventions
• How will developments be identi!ed and led
• How will children and young people be identi!ed who need targeted intervention

• How will their needs be assessed
• How will intervention be monitored
• What is the quality assurance
• How will outcomes be measured

• Who will train sta" in schools
• What  are the links with services outside of schools e.g. CAMHS, voluntary sector, local authority

services in relation to pathways and duplication of services

Recommendations
1. Clarify cluster arranges including;

a  Status of clusters
b  Accountability 
c  Funding 

2 . Discussions are held via the CAMHS Partnership and other services in relation to establishing clear 
pathways and links 

3. Develop a ‘toolkit’ which will allow for monitoring and evaluating ‘good practice’ including;
a  Monitoring outcomes
b  Quality assurance
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Targeted Support 
$VSHFW� /HDUQLQJ�6XSSRUW�
.H\�)HDWXUHV� x� ,GHQWLILFDWLRQ�RI�WKH�QHHGV�RI�LQGLYLGXDO�FKLOGUHQ�DQG�\RXQJ�SHRSOH��ZKLFK�LPSDFWV�XSRQ�

EHKDYLRXU�DQG�DWWDLQPHQW�LQ�VFKRROV�
x� 7KH�XQGHUVWDQGLQJ�RI�WKH�QHHGV�RI�WKH�FKLOG�LV�LQIRUPHG�E\�WKH�LQYROYHPHQW�RI�RXWVLGH�

DJHQFLHV�DV�DSSURSULDWH�
x� 7KH�VWDIILQJ�VWUXFWXUH�RI�WKH�VFKRRO�UHIOHFWV�WKH�QHHGV�RI�FKLOGUHQ�ZLWKLQ�WKDW�VFKRRO�DQG�VWDII�

DUH�GHSOR\HG�DFFRUGLQJ�WR�WKH�QHHGV�RI�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� 5HVSRQVLELOLW\�IRU�XQGHUVWDQGLQJ�DQG�PHHWLQJ�WKH�QHHGV�RI�LQGLYLGXDO�FKLOGUHQ�RU�\RXQJ�

SHRSOH�UHVWV�ZLWK�DOO�VWDII�LQ�VFKRROV�DQG�LV�VXSSRUWHG�E\�JRRG�FRPPXQLFDWLRQ�V\VWHPV�
ZLWKLQ�WKH�VFKRRO�

x� &OHDU�DUUDQJHPHQWV�IRU�WKH�PDQDJHPHQW�DQG�FRRUGLQDWLRQ��RI�WKH�UHVSRQVH�WR�LQGLYLGXDO�
QHHGV�RYHUVHHQ�E\�WKH�VHQLRU�PDQDJHPHQW�RI�WKH�VFKRRO�

x� 2XWVLGH�DJHQFLHV�DUH�UHTXLUHG�WR�OLQN�ZLWK�VFKRROV��ZLWK�SDUHQWDO�SHUPLVVLRQ��DV�DQG�ZKHQ�
WKH\�EHFRPH�LQYROYHG�ZLWK�FKLOGUHQ�DQG�\RXQJ�SHRSOH�

x� $VVHVVPHQW�RI�QHHGV�DUH�XQGHUWDNHQ�
x� 8VH�RI�VSHFLILF�SURJUDPPH�WR�VXSSRUW��ZKROH�FODVV��JURXSV�H�J��OLWHUDF\�RU�QXPHUDF\�

VXSSRUW�SURJUDPPH��
x� 6SHFLILF�LQWHUYHQWLRQV�XVHG�WR�LPSURYH�OHDUQLQJ�RXWFRPHV�
x� 2QJRLQJ�DVVHVVPHQW�RI�QHHGV��IRUPDWLYH�DQG�VXPPDWLYH�DVVHVVPHQWV��
x� 3DUHQWDO�VXSSRUW�DQG�LQYROYHPHQW�

.H\�2XWFRPHV� x� &KLOGUHQ�DQG�\RXQJ�SHRSOH�HQJDJHG�LQ�DFWLYH�OHDUQLQJ�
x� &KLOGUHQ�XQGHUVWDQG�WKH�UHOHYDQFH�RI�ZKDW�LV�EHLQJ�WDXJKW�
x� $FKLHYHPHQW�IRU�DOO�
x� ,PSURYHG�DWWDLQPHQW�DQG�SRVLWLYH�RXWFRPHV�
x� ,PSURYHG�EHKDYLRXU�IRU�OHDUQLQJ��
x� 'HFUHDVH�LQ�H[FOXVLRQV�
x� ,QFUHDVH�LQ�DWWHQGDQFH�
x� *UHDWHU�LQYROYHPHQW�RI�FKLOGUHQ��\RXQJ�SHRSOH�DQG�SDUHQWV�FDUHUV�

6WDIILQJ� $V�LGHQWLILHG�E\�WKH�VFKRRO�
�

3URMHFWHG�&RVWV� $V�LGHQWLILHG�E\�WKH�VFKRRO�
 

&XUUHQW�%XGJHW� x� 7KH�VFKRROV�GHOHJDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

5HVRXUFHV�WKDW�
could�EH�
UHDOORFDWHG�

x� &OXVWHU�UHVRXUFHV��
x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�

LQGLYLGXDO�QHHG�
x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�

DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV�

2SWLRQV�
�

 
 

2WKHU�
FRPPHQWV�

7KLV�UHIHUV�WR�DQ�LGHQWLILHG�DQG��WDUJHWHG��JURXS�RI�FKLOGUHQ�RU�\RXQJ�SHRSOH�DQG�WKH�LPSDFW�RI�
LQWHUYHQWLRQ�ZRXOG�EH�WUDFNHG�E\�WKH�VFKRRO�
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Targeted  
$VSHFW� 7KHUDSHXWLF�6XSSRUW�
.H\�)HDWXUHV� x� ,GHQWLILFDWLRQ�RI�LQGLYLGXDO�SXSLO�QHHGV�ZKLFK�LPSDFW�RQ�EHKDYLRXU�DQG�DWWDLQPHQW�LQ�VFKRROV�

x� &$)�7$)�LQLWLDWHG�DQG�FRRUGLQDWHG�E\�DQ�RXWVLGH�DJHQF\�RQ�D�QHHGV�EDVLV�
x� 2XWVLGH�DJHQFLHV�DUH�UHTXLUHG�WR�OLQN�ZLWK�VFKRROV��ZLWK�SDUHQWDO�SHUPLVVLRQ��DV�DQG�ZKHQ�

WKH\�EHFRPH�LQYROYHG�ZLWK�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� $VVHVVPHQW�RI�QHHGV�DUH�XQGHUWDNHQ�H�J��3$66��3XSLOV�$WWLWXGH�WR�6HOI�DQG�6FKRRO��

9XOQHUDEOH�3XSLO�$XGLW�HWF�
x� 8VH�RI�VSHFLILF�SURJUDPPH�WR�VXSSRUW��ZKROH�FODVV��JURXSV��H�J��)5,(1'6�IRU�/LIH��DQ[LHW\���

SHHU�PDVVDJH��OLWHUDF\�VXSSRUW��PHQWRULQJ�
x� 6SHFLILF�LQWHUYHQWLRQV�XVHG�WR�PRGLI\�EHKDYLRXU�
x� $FFHVV�WR�SDUHQWDO�VXSSRUW�
x� 2QJRLQJ�DVVHVVPHQW�RI�QHHGV��IRUPDWLYH�DQG�VXPPDWLYH�DVVHVVPHQWV��

.H\�2XWFRPHV� x� ,PSURYHG�DWWDLQPHQW�DQG�SRVLWLYH�RXWFRPHV�
x� ,PSURYHG�EHKDYLRXU�IRU�OHDUQLQJ��
x� 'HFUHDVH�LQ�H[FOXVLRQV�
x� ,QFUHDVH�LQ�DWWHQGDQFH�
x� *UHDWHU�LQYROYHPHQW�RI�FKLOGUHQ��\RXQJ�SHRSOH�DQG�SDUHQWV�FDUHUV��

6WDIILQJ� $V�LGHQWLILHG�E\�WKH�VFKRRO�
�

3URMHFWHG�&RVWV� $V�LGHQWLILHG�E\�WKH�VFKRRO�
 

&XUUHQW�%XGJHW� x� 7KH�VFKRROV�GHOHJDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

 
5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� &OXVWHU�UHVRXUFHV��
x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�

LQGLYLGXDO�QHHG�
x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�

DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV 

 
2SWLRQV�
�

 
 

2WKHU�
FRPPHQWV�

7KLV�UHIHUV�WR�DQ�LGHQWLILHG�DQG��WDUJHWHG��JURXS�RI�FKLOGUHQ�RU�\RXQJ�SHRSOH�DQG�WKH�LPSDFW�RI�
LQWHUYHQWLRQ�ZRXOG�EH�WUDFNHG�E\�WKH�VFKRRO�
�

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
�



	  

 
 
 
 
 
 
 
 

Proposed conceptual model of provision 
in Gateshead to support positive outcomes 

for behaviour and learning

SPECIALIST
PROVISION

Provision Planning meeting
leading to access to a
bespoke package of
extended support through
the modification of the
Individual Plan.

SPECIALIST PROVISION

l Full or part time personalised enrichment programme designed
with measurable positive outcomes 

l Therapeutic support eg. counselling

l Short term intervention programmes to include outreach into
primary schools within the cluster
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Specialist Provision
Specialist Provision provides both therapeutic and learning support to vulnerable
children and young people. It builds upon and extends the work currently ongoing
within the School Improvement Clusters. Do you agree with the proposals within this
section?

Of the consultation forms returned;

4 responses agreed
3 responses neither agreed or disagreed
1 disagreed

Issues raised:

• Lack of clarity as to whether or not targeted provision would use cluster funding or school funding;
targeted provision was meant to be school based and to use existing school recourses, because of
this lack of clarity the following issues were raised at both targeted and cluster level;
• Because clusters do not have a mandate there is concern in a model where resources are 

allocated through a cluster, because the cluster is not directly accountable to anyone, there 
may be compromises which are ine!ective and waste precious resources

• Who will have responsibility for employment, directing workload, evaluating impact, training 
and developing for cluster sta!

• In favour of therapeutic support and lead practitioner but again issues of 
• Accountability
• Monitoring impact
• Evaluating impact

• Schools should be able to purchase the support through a SLA on a needs basis with speci"c
outcome measures

• Agree that there should be progression pathways to CAMHS

• There is a need for temporary respite placements e.g. Millway

• Who will "nance parenting support, who will train and monitor sta!

• Could we use the area teams to supplement cluster resources

• Don’t think it is appropriate for school sta! to provide specialist provision-children and young
people at this level have specialist needs

• How does this "t with the current specialist provision already available and the South of Tyne and
Wear (SOTW) review of  specialist CAMHS services

• Is it cost e!ective to have specialist provision in each cluster, will this lead to a variety in terms of
quality dependant on clusters commitment to the process



	  

 
 
 
 
 
 
 
 

• How will children and young people be identi!ed who need targeted intervention
• How will their needs be assessed
• How will intervention be monitored
• What is the quality assurance
• How will outcomes be measured

• Who will train sta" in schools

• What  are the links with services outside of schools e.g. CAMHS, voluntary sector, local authority
services in relation to pathways and duplication of services, sharing of information and
con!dentiality agreements

• What do we do if children and young people don’t want to be in receipt of therapeutic
interventions

• There is a huge di"erence in how therapeutic support (counselling and emotional support) can be
provided to primary and secondary aged pupils

• There is a need for therapeutic support (counselling and emotional support) to be provided at a
targeted level as well as evidence suggests that the earlier a child engages with a counsellor the
better the outcomes

• Schools need to be able to di"erentiate between mental health issues and mental illness

• Counselling services located in schools provide the following bene!ts;
• Little or no waiting time/ease of referral
• The focus of control remains with the young person and not the adult who is referring them
• Minimal time out of lessons
• Regular time slot for appointments
• Relationships developed between counsellor and the pupil and school
• No restrictions on the number of sessions
• Personalised therapy relevant to the child
• Discussions with class teachers on needs of pupils (the bounds of client con!dentially 

maintained)
• Improved teaching environment
• Con!dence to o"er parents an additional avenue of expertise and support for their child
• Improvements in behaviour, attendance and academic results

• How does the use of CAF apply to specialist provision

• Who will monitor SLA with agencies including
• Performance
• Cost
• Quality standards

Recommendations

1. Clarify cluster arranges including;
a Status of clusters
b Accountability 
c Funding 
d Use of areas teams to provide support including parenting support 
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Specialist  
$VSHFW� /HDUQLQJ�6XSSRUW�
.H\�)HDWXUHV� x� *UHDWHU�LQYROYHPHQW�RI�FKLOGUHQ��\RXQJ�SHRSOH�DQG�SDUHQWV�FDUHUV��

x� ,QGLYLGXDO�3ODQ�GUDZQ�XS�LQIRUPHG�E\�D�FOHDU�XQGHUVWDQGLQJ�RI�QHHG�
x� ,QGLYLGXDO�3ODQ�HPSKDVLV�LV�XSRQ�WKH�GHYHORSPHQW�RI�SHUVRQDO��OHDUQLQJ�DQG�WKLQNLQJ�VNLOOV�

ZKLFK�DUH�WKH�WUDQVIHUUDEOH�VNLOOV�HVVHQWLDO�WR�VHFXUH�WUDQVLWLRQ�DQG�RU�UHHQJDJHPHQW�
x� %HVSRNH�FXUULFXOXP�LQ�SODFH�WR�LQFOXGH�EURNHUHG�SDWKZD\V�LQ�ZKLFK�SRVLWLYH�RXWFRPHV�DUH�

SUHGHWHUPLQHG�
x� $FFHVV�WR�WKHUDSHXWLF�VXSSRUW�FRPSOLPHQWV�WKH�OHDUQLQJ�VXSSRUW�SDFNDJH�
x�/HDG� 3UDFWLWLRQHUV�.H\�:RUNHUV��FRRUGLQDWH�DQG�IDFLOLWDWH�VXSSRUW�
x� &OXVWHUV�VKDUH�UHVRXUFHV�WR�VXSSRUW�YXOQHUDEOH�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� &OXVWHUV�DQG�RU��VFKRROV�SURYLGH�VKRUW�WHUP�LQWHUYHQWLRQ�SURJUDPPHV�
x� 7UDLQLQJ�DQG�VXSSRUW�LV�SURYLGHG�LQ�FOXVWHUV�DQG�DFURVV�FOXVWHUV�E\�VFKRROV�IRU�VFKRROV�
x� 2QJRLQJ�DVVHVVPHQW�RI�QHHGV��IRUPDWLYH�DQG�VXPPDWLYH��
x� 0HDVXUDEOH�RXWFRPHV�GHYHORSHG�PRQLWRUHG�DQG�VKDUHG�

.H\�2XWFRPHV� x� &KLOGUHQ�DQG�\RXQJ�SHRSOH�HQJDJHG�LQ�DFWLYH�OHDUQLQJ�
x� 3RVLWLYH�RXWFRPHV�IRU�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� ,PSURYHG�EHKDYLRXU��
x� 'HFUHDVH�LQ�WKH�SUREDELOLW\�RI�H[FOXVLRQ�IRU�LQGLYLGXDO�SXSLOV�
x� ,QFUHDVH�LQ�DWWHQGDQFH�

6WDIILQJ� $V�LGHQWLILHG�E\�WKH�VFKRRO�
&RPPLVVLRQHG�VXSSRUW�DFFHVVHG�DV�DSSURSULDWH�E\�WKH�VFKRRO�

3URMHFWHG�&RVWV� $V�LGHQWLILHG�E\�WKH�VFKRRO�
 

&XUUHQW�%XGJHW� x� 7KH�VFKRROV�GHOHJDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�
LQGLYLGXDO�QHHG�

 
5HVRXUFHV�WKDW�
could�EH�
UHDOORFDWHG�

x� &OXVWHU�UHVRXUFHV��
x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�

LQGLYLGXDO�QHHG�
x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�

DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV�

2SWLRQV�  
�
2WKHU�
FRPPHQWV�

7KH�HPSKDVLV�DW�VSHFLDOLVW�OHYHO�LV�WR�UH�HQJDJH�FKLOGUHQ�DQG�\RXQJ�SHRSOH�DW�WKH�WDUJHWHG�FRUH�
DQG�IRXQGDWLRQ�OHYHOV�ZLWKLQ�WKH�VFKRRO�RU�WR�SURYLGH�WKHP�ZLWK�WKH�VNLOOV�WR�HQVXUH�SRVLWLYH�
WUDQVLWLRQ�LQWR�HGXFDWLRQ�HPSOR\PHQW�RI�WUDLQLQJ�DV�DSSURSULDWH 
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Specialist Services 
$VSHFW� 7KHUDSHXWLF�6XSSRUW�
.H\�)HDWXUHV� x� *UHDWHU�LQYROYHPHQW�RI�WKH�FKLOG�RU�\RXQJ�SHUVRQ�DQG�WKH�SDUHQWV�RU�FDUHUV��

x� 7KH�VFKRRO�LV�UHVSRQVLEOH�IRU�FRRUGLQDWLQJ�DQ�LQLWLDO�PXOWL�DJHQF\�UHVSRQVH�WR�QHHG�
x� 5HVSRQVLELOLW\�IRU�WKH�OHDG�SUDFWLWLRQHUV�DULVLQJ�IURP�WKH�&$)�GRHV�QRW�QHFHVVDULO\�UHVW�ZLWK�

WKH�VFKRRO�
x� &$)V�DUH�XQGHUWDNHQ�DV�D�PHDQV�WR�SURYLGH�D�PXOWL�DJHQF\�UHVSRQVH�WR�QHHG��
x� 7HDP�DURXQG�WKH�)DPLO\�DSSURDFK�LV�XVHG�WR�SURYLGH�VXSSRUW�DQG�LQWHUYHQWLRQV�WR�FKLOGUHQ��

\RXQJ�SHRSOH�DQG�WKHLU�IDPLO\�
x� &OHDU�SURJUHVVLRQ�SDWKZD\V�WR�7LHU���DQG�7LHU���&$0+6�VHUYLFHV�
x� &ORVH�OLQNV�ZLWK�DUHD�WHDPV�WR�IDFLOLWDWH�D�µKROLVWLF¶�UHVSRQVH�WR�QHHG�WKURXJK�D�7HDP�DURXQG�

WKH�)DPLO\�DSSURDFK�
x� /HDG�3UDFWLWLRQHUV�IDFLOLWDWH�VXSSRUW�
x� &OXVWHUV�VKDUH�UHVRXUFHV�WR�VXSSRUW�YXOQHUDEOH�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� &OXVWHUV�DQG�RU�VFKRROV�SURYLGH�VKRUW�WHUP�LQWHUYHQWLRQ�SURJUDPPHV��
x� 7KHUDSHXWLF�VXSSRUW�LV�SURYLGHG�DW�D�FOXVWHU�OHYHO�WR�LQFOXGH�SOD\�WKHUDS\��IDPLO\�,QWHUYHQWLRQ�

SURJUDPPH��),3���,QWHQVLYH�,QWHUYHQWLRQ�3URJUDPPH��,,3���UHVWRUDWLYH�FRQIHUHQFLQJ��
FRXQVHOOLQJ�

x� 8VH�RI�VSHFLILF�SURJUDPPHV�WR�VXSSRUW�LQGLYLGXDO�SXSLO�QHHGV�LQFOXGLQJ�µ:K\�7U\��UHVWRUDWLYH�
ZRUN��)5,(1'6�IRU�/LIH�

x� 7UDLQLQJ�DQG�VXSSRUW�LV�SURYLGHG�LQ�WKH�FOXVWHUV�E\�VFKRROV�IRU�VFKRROV�
x� 3DUHQWLQJ�SURJUDPPHV�DUH�OHDG�E\�WUDLQHG�FOXVWHU�VFKRRO�VWDII�
x� 2QJRLQJ�DVVHVVPHQW�RI�QHHGV��IRUPDWLYH�DQG�VXPPDWLYH�DVVHVVPHQWV��
x� 0HDVXUDEOH�RXWFRPHV�GHYHORSHG��PRQLWRUHG�DQG�VKDUHG�

.H\�2XWFRPHV� x� 0XOWL�DJHQF\�UHVSRQVLELOLW\�IRU�DOO�RXWFRPHV��
x� &KLOGUHQ�DQG�\RXQJ�SHRSOH�HQJDJHG�LQ�DFWLYH�OHDUQLQJ�
x� 3RVLWLYH�RXWFRPHV�IRU�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� ,PSURYHG�EHKDYLRXU��
x� 'HFUHDVH�LQ�WKH�SUREDELOLW\�RI�H[FOXVLRQ�IRU�LQGLYLGXDO�SXSLOV�
x� ,QFUHDVH�LQ�DWWHQGDQFH�

6WDIILQJ� 6FKRROV�DQG�FOXVWHU�VWDII�
�

3URMHFWHG�&RVWV�  
 

&XUUHQW�%XGJHW� 7KH�VFKRROV�GHOHJDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�LQGLYLGXDO�
QHHG�

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� &OXVWHU�UHVRXUFHV��
x� 7KH�VFKRROV�GHGLFDWHG�EXGJHW�LQFOXGLQJ�DGGLWLRQDO��IXQGLQJ�DOORFDWHG�RQ�WKH�EDVLV�RI�

LQGLYLGXDO�QHHG�
x� &XUUHQW�FHQWUDO�VXSSRUW�VHUYLFHV�LQFOXGLQJ��5DLVLQJ�$FKLHYHPHQW�DQG�$FFHVV�DQG�,QFOXVLRQ�

DQG�LQ�DQG�LQ�SDUWLFXODU��(GXFDWLRQDO�3V\FKRORJ\��,Q�6FKRRO�6XSSRUW��(GXFDWLRQDO�:HOIDUH�
DQG�$WWHQGDQFH�

x� &HQWUDO�UHVRXUFHV�DUH�FXUUHQWO\�OLPLWHG�DQG�DOORFDWHG�XSRQ�D�SULRULW\�EDVLV�RU�WKURXJK�6/$V�
ZLWK�VFKRROV 

2SWLRQV�  
�  
2WKHU�
FRPPHQWV�

 
 
 

 
 
 
 
 
 

 



	  

 
 

 
 
 
 
 
 

Proposed conceptual model of provision 
in Gateshead to support positive outcomes 

for behaviour and learning

ES

High Quality multi faceted commissionable
services for schools to include:

l Allocation of a Key worker to be the
single point of contact for the young
person and the family

l Enhanced therapeutic support including
clinical and educational psychology

l Multi disciplinary assessment of need to
support the design of the specialist or
extended support package for a minority
of students

l Brokerage services to support the design
delivery and quality assurance  of
individual learning packages including
vocational and academic offers

l Outreach support to schools at either
targeted and specialist provision levels

l A range of provision

l CPD provision customised to the needs
of schools 

l Forward referral to Tier 3 services e.g.
CAMHS

Provision Planning meeting to
allow access to special schools or
specialist mental health provision

re
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n
cl

u
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EXTENDED SUPPORT



	  

 
 
 
 
 
 
 
 
 

Extended Support
Extended Support provides a high quality multi-faceted range of commissionable
services for schools Management, advice, guidance and support provides a discrete
team to manage, quality assure and support the Extended Support process.

Of the consultation forms returned;

4 responses agreed
3 responses neither agreed or disagreed
1 disagreed

Issues raised:

• Do we need to include bullying 

• Where is the scope for existing management structure in the BSS in relation to this aspect of the
model

• How does this !t with existing panels and processes already in existence e.g. health schools

• How clear are the responsibilities within the management team

• Not enough detail in relation to costs-who will fund this tier

• Who will carry out the multi-disciplinary assessment

Recommendations

1. Clarify roles, responsibilities and links with other processes and panels



	  

 

 
 
 
 
 
 
 
 
 
 
 
 
 

Support for Behaviour in Primary Schools includes the use of the SEN (ARMS) funding
and the current in School Support (primary) team to provide support for our primary
pupils.

Of the consultation forms returned;

4 responses agreed
4 responses neither agreed or disagreed
0 disagreed

Issues raised:

• Is there a distinction between ARMS of cluster provision-is it borough wide

• Who will undertake the holistic multi-disciplinary assessment, what other professionals need to be
involved

• How does this link with current local authority resources e.g. the Emotional Wellbeing Team and
the In School Support service

• Is this a cost e!ective way of managing resources

• Agree with "exible intervention

• What are the  training implications in relation to the use of CAF and TAF

• Swift and easy referral depends on the services which are still available the provision will need to
be monitored and quality assured, there will also need to be referral and assessment criteria

Recommendations

1. Clearly de#ned systems to monitor the impact need to be established

2. Clear pathways need to be established with existing services

3. ARMS need to be identi#ed as either a borough wide or cluster provision

4. The relationship of the In School Support Service and ARMS needs to be clari#ed



	  

 
 
 
 
 
 
 
 

Therapeutic Support is central to the model to support behaviour and learning in
Gateshead schools. Do you agree with this? What services should be provided at this
level.

Of the consultation forms returned;

3 responses agreed
4 responses neither agreed or disagreed
1 disagreed

Issues raised:

• Looks !ne in principle but impact will need to be evaluated

• Develop as a resource for exclusive use within the local authority as it would appear through FAP
that there is enough need

• Capacity is a problem at the moment in accessing the Emotional Wellbeing Team  and the Child
and Family Unit only input if the family engage-they cancel if engagement is not happening

• As many services as possible are needed although a referral system would need to be put into
place

• Therapeutic services should come through existing health professionals and social professionals
rather than the educational route, this is creating unnecessary posts and costs which are currently
available elsewhere

• It goes against the ‘Back on Track’ and Wolf report that states that the curriculum rather than
therapeutic support should be at the heart of Alternative and PRU education

• How will this !t with existing services (EPS, PRU, CAMHS, YOT, SMART etc.), should it be integrated
into existing services

• How will this !t with the risk and resilience model that is being developed
• Given the changes to the current tier 3 and tier 2 CAMHs services and budgetary constraints who

will deliver the therapeutic interventions suggested in the model

Recommendations

1. Closer links with CAMHS services to ensure that the model supports potential changes occurring in
the tier 2 and tier 3 of CAMHS

2. Closer links with CAMHS to ensure educational input into the development of the risk and
resilience model



	  

 

 
 
 
 
 
 
 
 

Transition Support (secondary) provides for our vulnerable secondary pupils who are
moving into mainstream education from a variety of settings. Do you agree with the
proposals within this section? Which would your preferred option be?

Of the consultation forms returned;

2 Option 1 (Individual Pupil Transition Support)
1 Option 2 (Transition Provision)
3 No response
2 Both option 1 and option 2

Issues raised:

• What is the de!nition of vulnerable

• Who would be undertaking the multi-disciplinary assessment

• What assessment tools would be used

• How does this !t into existing structured e.g. panels etc

• What are the thresholds

• Need clarity on number of young people this would support

• The role of the key worker is time consuming, is it via on an individual basis

• Have young people been involved in the consultation

• Some resources could come from the receiving school

• Probably needs a bit of both as often family support is needed

• What happens if integration fails

• Should this transition service also include pupils who have previously used Home and Hospital
Service

Recommendations

1. Continue to provide support during transition periods

2. Clarify how current provision e.g. PRU, In School Support and FAST can better provide transition
support at a secondary level



	  

 
 
 
 
 
 
 
 
 
 
 
 

Home and Hospital Tuition provides individual tailored provision for pupils who are
unable to attend school. Do you agree with the proposals within this section?

Of the consultation forms returned;

4 responses agreed
4 responses neither agreed or disagreed

Issues raised:

• Young woman’s project is available, what about young men

• Concern in relation to comments made in relation to ‘safer environment’-who is making the value
judgement that the current provision is unsafe

• The key focus should be reintegration back into mainstream, is there a link with the transition pro-
vision

• Why change what is currently working

• Seems like a very large team, do we need as many sta! as it currently has

• Is there capacity for young people to move in and out of the service

• What is available for primary and KS3 pupils

• Seems like a provision for vulnerable young people is needed, why is it linked to Home and Hospi-
tal tuition, perhaps we should have two provisions

• Pregnant school girls-what about their educational needs and progressions path ways; what sup-
port is available for their babies

Recommendations

1. To continue to o!er a Home and Hospital Service

2. To consider how best to o!er value for money in the current economic climate



	  

 

 
 
 
 
 
 
 
 
 
 

Brokerage provides for an infrastructure which can broker provision, informed by a
clear understanding of need. Do you agree with the proposals within this section?

Of the consultation forms returned;

4 responses agreed
3 responses neither agreed or disagreed
1 response disagreed

Issues raised:

• Seems highly desirable

• Quality assurance is essential

• We assume that schools would want to identify resources for this on the grounds that they will
ultimately save through economies of scale

• Is this value for money as a separate service or should it be integrated into the management
structure

• BSS already broker services for KS3 and KS4 pupils in the PRU

• If we get this right it could be a real asset for schools

• Often these pupils need high levels of pastoral support and good quality teaching which we need
to ensure is delivered

Recommendations

1. We develop model to put to schools to broker alternative provision which will include quality as-
surance and value for money



	  

 
 
 
 
 
 
 
 

Provision for excluded pupils provides full time education for those pupils who have been
permanently excluded from schools. Do you agree/disagree that we should have provision
for permanently excluded pupils at KS3? Should permanently excluded pupils at KS4 have a
separate provision? Or should brokering be used to provide them with suitable educational
placements while on the roll of their mainstream school?

Do you agree/disagree that we should have provision for permanently excluded pupils at KS3? 
Of the consultation forms returned;

5 responses agreed
3 responses neither agreed or disagreed
0 responses disagreed

Should permanently excluded pupils at KS4 have a separate provision? 
Of the consultation forms returned;

5 responses agreed
2 response neither agreed or disagreed
1 response disagreed

Or should brokering be used to provide them with suitable educational placements while on the roll
of their mainstream school?
Of the consultation forms returned;

2 responses agreed
4 responses neither agreed or disagreed
2 responses disagreed

Issues raised:
• Provision should be of high quality to meet the needs of individuals, some of the current

alternative provision is questionable
• Provision should be temporary with pathways de!ned
• How can we avoid pupils being ‘asked to leave’ a school to avoid a permanent exclusion
• How far do the proposed costing match the current level of resource within the current service
• Training and support will be needed
• Home school should retain responsibly for permanently excluded pupils and some of their

resources should be used
• KS3 pupils should be reintegrated back into mainstream
• KS4 pupils should be re-engaged with whatever will help them towards post 16 options in order

for them to avoid becoming NEET
• Brokering should be used as an when appropriate and with good quality assurance
• Permanently excluded pupils remaining on school roll might have an impact on schools achieving

"oor targets
• Does experience show that multi-agency support impacts on pupils with a noticeable

improvement
• Does experience show that FAP has impacted on permanently exclusions
• CAF tie up a lot of professionals for a long time, is this e#ective
• There is a need for a provision for permanently excluded pupils because some pupils will not be

allowed on the site of their mainstream schools after they are permanently excluded
• Current provision for KS3 and KS4 pupils provides a safe environment which provides a

challenging curriculum

Recommendations
1. To provide a high quality appropriate provision for permanently excluded pupils



	  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Forest School provides woodland setting that allows the !exibility and freedom for
child centred learning. Do you agree with the proposals within this section?

Of the consultation forms returned;

2 responses agreed
5 responses neither agreed or disagreed
1 response disagreed

Issues raised:

• Existing provision needs to be reviewed to establish if it is !t for purpose before new provision is
developed

• How would this be funded

• Where is the evidence that this provision has impact, is it cost e"ective, should we pilot it !rst

• What age group would this support

• What would be the referral routes, would it be open to all young people

• Like the concept would like to know more about the how

• What is the evidence that this is suitable for excluded pupils

• How would this sit in relation to other services currently available to support vulnerable young
people

Recommendations

1. To develop the forest school model, including costs, sta#ng etc, identifying where it would sit in
the existing framework



	  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Media Arts Employability Skills Centre provides a high quality provision focusing on
the development of emotional intelligence, communication skills, creative thinking
skills and core skills.  Do you agree with the proposals within this section?

Of the consultation forms returned;

2 responses agreed
5 responses neither agreed or disagreed
1 response disagreed

Issues raised:

• Existing provision needs to be reviewed to establish if it is !t for purpose before new provision is
developed

• How would this be funded

• Where is the evidence that this provision has impact, is it cost e"ective, should we pilot it !rst

• What age group would this support

• Lie the concept would like to know more about the how

• Might this be used as part of the brokered services available 

• Would this be available to all pupils and would parents what their child to attend a provision for
challenging pupils

Recommendations

1. To develop the media arts employability arts centre model, including costs, sta#ng etc, identifying
where it would sit in the existing framework



	  

 

 
 
 
 
 
 
 

Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support Service 
$VSHFW� 0DQDJHPHQW�WR�LQFOXGH�DGYLFH��JXLGDQFH�DQG�VXSSRUW�
.H\�)HDWXUHV� $GYLFH��JXLGDQFH�DQG�VXSSRUW�WR�WKH�µEHKDYLRXU�DQG�DWWHQGDQFH�PRGHO�

x� 7R�VXSSRUW�WKH�SDUWQHUVKLS�GHYHORSPHQW�LQ�%HKDYLRXU�DQG�$WWHQGDQFH��FURVV�SKDVH��
x� 7R�VXSSRUW�WKH�)DLU�$FFHVV�SURFHVV��VWDWXWRU\��DQG�WKH�3XSLO�3ODFHPHQW�3DQHO�
x� 7R�VXSSRUW�WUDQVLWLRQ�DW�D�FOXVWHU��VFKRRO�DQG�H[WHQGHG�VXSSRUW�VHUYLFHV�OHYHO�LQFOXGLQJ�

VXSSRUW�IRU�SHUVRQDO�FHQWHUHG�SODQV�
x� 7R�SURYLGH�GDWD�WR�LQIRUP�SUDFWLFH�DW�D�FRUH��WDUJHWHG�DQG�VSHFLDOLVW�OHYHO�
x� 7R�SURYLGH�VXSSRUW�WR�LPSURYH�DWWHQGDQFH�
x� 7R�SURYLGH�VXSSRUW�WR�UHGXFH�H[FOXVLRQV�OLQNHG�WR�QHZ�EHKDYLRXU�PRGHO��DSSUR[������LQ�

\HDU�WUDQVIHUV�SHU�\HDU��
x� 7R�SURYLGH�VXSSRUW�DQG�FKDOOHQJH�WR�VFKRROV�DQG�JRYHUQLQJ�ERGLHV�RQ�VWDWXWRU\�

EHKDYLRXU�DQG�DWWHQGDQFH�LVVXHV�
x� 7R�VXSSRUW�GHYHORSPHQWV�LQ�DWWHQGDQFH�DW�D�VFKRRO�DQG�FOXVWHU�OHYHO�
x� 7R�PRQLWRU�H[FOXVLRQV��UDFLVW�LQFLGHQWV�DQG�LQ�\HDU�WUDQVIHUV�
x� 0DQDJHPHQW�V\VWHPV�LQ�SODFH�ZKLFK�HQVXUH�FODULW\�RI�XQGHUVWDQGLQJ�RI�QHHG�DW�

WUDQVLWLRQ�SRLQWV�EHWZHHQ�OHYHOV�RI�VXSSRUW�
x� 6XSSRUW�VFKRROV�LQ�WKH�JHQHUDWLRQ�RI�3HUVRQ�&HQWHUHG�3ODQV�IRU�WUDQVLWLRQ�EHWZHHQ�WKH�

YDULRXV�OHYHOV�RI�SURYLVLRQ��FRUH��WDUJHWHG��VSHFLDOLVW��
x� $FFHVV�WR�([WHQGHG�6XSSRUW�6HUYLFHV�WKURXJK�WKH�3XSLO�3ODFHPHQW�3DQHO��ZKLFK�ZLOO�EH�

GHVLJQDWHG�LQ�OLQH�ZLWK�WKH�QHZ�PRGHO�IRU�OHDUQLQJ�DQG�EHKDYLRXU��
x� 7R�FRRUGLQDWH�WKH�GHOLYHU\�RI�WUDLQLQJ�RQ�D�UDQJH�RI�EHKDYLRXU�DQG�DWWHQGDQFH�LVVXHV�

�QHHGV�ZKLFK�DUH�QRW�PHW�WKURXJK�VFKRRO�DQG�FOXVWHU�SURYLVLRQ���
,QGLYLGXDO�SXSLO�OHYHO�VXSSRUW�

x� 7R�SURYLGH�DFFHVV�WR�PXOWL�GLVFLSOLQDU\�DVVHVVPHQW�IRU�RXW�RI�ERURXJK�VWXGHQWV�ZKRVH�
SURILOH�VXJJHVWV�FRPSOH[�EHKDYLRXU�GLIILFXOWLHV�

x� 7R�SURYLGH�DFFHVV�WR�PXOWL�GLVFLSOLQDU\�DVVHVVPHQW�IRU�RXW�RI�ERURXJK�VWXGHQWV�ZKRVH�
SURILOH�VXJJHVWV�FRPSOH[�EHKDYLRXU�GLIILFXOWLHV�

x� 7R�SURYLGH�VXSSRUW�DQG�IDFLOLWDWH�LQ�\HDU�WUDQVIHUV�XVLQJ�DQ�LQGLYLGXDO�FDVH�ORDG�PRGHO�
x� 7R�SURYLGH�VXSSRUW�IRU�FKLOGUHQ��\RXQJ�SHRSOH��IDPLOLHV�DQG�VFKRROV�GXULQJ�WUDQVLWLRQ�

SHULRGV�IRU�LQGLYLGXDO�SXSLO�EHKDYLRXU��HPRWLRQDO�ZHOOEHLQJ�DQG�SDUHQWDO�VXSSRUW��DGYLFH�
DQG�JXLGDQFH���

x� 7R�VXSSRUW�EHKDYLRXU�DQG�DWWHQGDQFH�FURVV�SKDVH�LQFOXGLQJ�WKHUDSHXWLF�LQWHUYHQWLRQV�
x� 7R�SURYLGH�VXSSRUW�IRU�SHUPDQHQWO\�H[FOXGHG�SXSLOV�

.H\�2XWFRPHV� x� /RFDO�DXWKRULW\�PHHWV�VWDWXWRU\�UHTXLUHPHQWV�DQG�LV�OHJDOO\�FRPSOLDQW�
x� 7KH�3&3�DFWV�DV�D�GDWD�FROODWLRQ�DQG�FROOHFWLRQ�WRROV�ZKLFK�LQIRUPV�PDQDJHPHQW�GHFLVLRQV�

IURP�D�FOHDU�XQGHUVWDQGLQJ�RI�QHHG�
x� $SSURSULDWH�DQG�WUDQVSDUHQW�SXSLO�SODFHPHQW�
x� ,QFUHDVHG�FDSDFLW\�RI�VFKRROV�WR�PDQDJH�EHKDYLRXU�DQG�DWWHQGDQFH�
x� ,QFUHDVH�DQG�FRQVROLGDWLRQ�RI�SDUWQHUVKLS�ZRUNLQJ�ZLWK�VFKRROV�DQG�RWKHU�DJHQFLHV�
x� 'HFUHDVH�LQ�H[FOXVLRQV��IL[HG�DQG�SHUPDQHQW��
x� ,QFUHDVH�LQ�SXSLO�DWWHQGDQFH�
x� 'HFUHDVH�LQ�LVVXHV�RI�EXOO\LQJ�DQG�UDFLVW�LQFLGHQFH�
x� ,QFUHDVH�LQ�SURDFWLYH�ZRUN�ZLWK�\RXQJ�SHRSOH¶V�LVVXHV�DW�DQ�LQGLYLGXDO�SXSLO�OHYHO�
x� 5HHGXFDWLRQ�LQ�GLVDIIHFWLRQ�DW�DQ�LQGLYLGXDO�SXSLO�OHYHO�
x� ,QFUHDVHG�DWWDLQPHQW�DW�DQ�LQGLYLGXDO�SXSLO�OHYHO�

6WDIILQJ�
�
��

��

�
�
�
�
�
�
�

�
 �



	  

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3URMHFWHG�&RVWV� $GYLVRU�������������������������������������������������������������������������
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
/HYHO� ([WHQGHG�6XSSRUW�6HUYLFHV�
$VSHFW� 6XSSRUW�IRU�%HKDYLRXU�LQ�3ULPDU\�6FKRROV�
.H\�)HDWXUHV� x� +LJK�TXDOLW\�LQWHUYHQWLRQ�IRU�FKLOGUHQ�ZLWK�6(1��6(%'��WKDW�HQDEOHV�WKHP�WR�VXFFHHG�DQG�

DFKLHYH�WKHLU�SRWHQWLDO�DQG�WKDW�VXSSRUWV�LQFOXVLRQ��
x� +LJK�TXDOLW\�LQWHUYHQWLRQ�IRU�FKLOGUHQ�ZLWK�6(1��6(%'��WKDW�VXSSRUWV�LQFOXVLRQ�
x� )OH[LEOH�LQWHUYHQWLRQ�WKDW�UHVSRQGV�WR�FKLOGUHQ
V�GLIIHUHQW�QHHGV�
x� 2QJRLQJ�DVVHVVPHQW�RI�QHHGV��IRUPDWLYH�DQG�VXPPDWLYH�DVVHVVPHQWV��ZKLFK�LQIRUPV�

LQWHUYHQWLRQV�
x� $FFHVV�WR�D�UDQJH�RI�WKHUDSHXWLF�LQWHUYHQWLRQV�
x� 8VH�RI�WKH�7HDP�DURXQG�WKH�)DPLO\�DSSURDFK��LQFOXGLQJ�WKH�XVH�RI�WKH�&RPPRQ�

$VVHVVPHQW�)UDPHZRUN�
x� $OORFDWLRQ�RI�D�NH\�ZRUNHU�DV�WKH�VLQJOH�SRLQW�RI�FRQWDFW�IRU�WKH�\RXQJ�SHUVRQ�DQG�

IDPLO\�
x� $VVHVVPHQW�RI�QHHGV�XQGHUWDNHQ�WKURXJK�D�
KROLVWLF
�PXOWL�GLVFLSOLQDU\�PRGHO�
x� 6ZLIW�DQG�HDV\�UHIHUUDOV�WR�IXUWKHU�LQWHUYHQWLRQV�VHUYLFHV�DV�ZKHQ�QHHGHG�
x� 7UDLQLQJ�DQG�VXSSRUW�WR�VFKRROV�DQG�FOXVWHUV�WR�HQVXUH�WKDW�PDLQVWUHDP�VWDII�KDYH�WKH�

VNLOOV�WR�WHDFK�DQG�LQFOXGH�PRUH�FKLOGUHQ�ZLWK�6(%'�
x� ,QWHUYHQWLRQ�WKDW�PDNHV�WKH�EHVW�XVH�RI�UHVRXUFHV�HIILFLHQWO\�DQG�HIIHFWLYHO\�

&OHDU�SURJUHVVLRQ�SDWKZD\V�HVWDEOLVKHG�
x� $FFHVV�WR�SDUHQWDO�VXSSRUW��),3�,,3�HWF��
x� $GGLWLRQDOO\�UHVRXUFHG�SURYLVLRQ�HVWDEOLVKHG�IRU���.H\�6WDJH���SXSLOV�DQG���.H\�6WDJH���

SXSLOV�ORFDWHG�ZLWKLQ�RQH�RU�WZR�PDLQVWUHDP�SULPDU\�VFKRROV�IURP�6HSWHPEHU������
x� %RURXJK�ZLGH�DFFHVV�WR�WKH�DGGLWLRQDOO\�UHVRXUFHG�SURYLVLRQ�DW�HDFK�NH\�VWDJH�
x� 2XW�UHDFK�SURYLVLRQ�DWWDFKHG�WR�HDFK�NH\�VWDJH�WR�VXSSRUW�FKLOGUHQ�DW�WKH�IRXQGDWLRQ��FRUH�RU�

WDUJHWHG�OHYHOV�RI�WKH�PRGHO�
x� 7KH�RXWUHDFK�WHDP�ZRXOG�LQFOXGH�VWDII�FXUUHQWO\�ZRUNLQJ�ZLWKLQ�WKH�,Q�6FKRRO�6XSSRUW�7HDP�
x� 3DWKILQGHU�IXQGLQJ�DYDLODEOH�WR�VXSSRUW�����FOXVWHUV�LQ�WKH�GHYHORSPHQW�RI�WKHLU�UHVSRQVH�WR�

VXSSRUW�IRU�EHKDYLRXU�LQ�WKH�SULPDU\�VFKRROV�ZLWKLQ�WKH�FOXVWHU�
x� 3DWKILQGHU�FOXVWHUV�DEOH�WR�DFFHVV�WKH�FHQWUDO�UHVRXUFHG�SULPDU\�SURYLVLRQ�RQ�D�EX\�EDFN�

EDVLV��
.H\�2XWFRPHV� x� &RPSUHKHQVLYH�SDFNDJH�RI�VXSSRUW�SURYLGHG�WR�FKLOGUHQ���

x� 6SHFLILF�����ZRUN�ZLWK�LQGLYLGXDOV�WR�VXSSRUW�WKHLU�VRFLDO��HPRWLRQDO�DQG�EHKDYLRXU�LVVXHV���
x� 3RVLWLYH�DWWLWXGH�VKLIW�LQ�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� 3RVLWLYH�DWWLWXGH�VKLIW�LQ�VWDII�LQ�PDLQVWUHDP�VFKRROV�
x� $SSURSULDWH�SURYLVLRQ�IRU�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� ,PSURYHPHQW�LQ�DWWHQGDQFH�
x� 'HFUHDVH�LQ�H[FOXVLRQV�
x� ,PSURYHG�OHYHOV�RI�UHVSRQVLELOLW\�RZQHUVKLS�RQ�WKH�SDUW�RI�FKLOGUHQ�UHJDUGLQJ�WKHLU�LVVXHV�
x� ,PSURYHPHQW�LQ�EHKDYLRXU��HPRWLRQDO�KHDOWK�DQG�ZHOOEHLQJ�RI�\RXQJ�SHRSOH�

6WDIILQJ� KS1 ARMS �PD[���SXSLOV��
��WHDFKHUV�
�6$V�
KS2 ARMS �PD[���SXSLOV��
��WHDFKHUV�
�6$V�
Outreach Team�

3URMHFWHG�
&RVWV�

��.6��$506��PD[���SXSLOV�� ��������
�.6��$506��PD[���SXSLOV�� ��������
2XWUHDFK�7HDP�FRVWV�FXUUHQWO\�IXQGHG�IURP�$FFHVV�DQG�,QFOXVLRQ� ��������
3DWKILQGHU�SURMHFWV�WRWDO�IXQGLQJ�DYDLODEOH� XS�WR���������

�
�
�
�
�
�

�

 �



	  

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 �

&XUUHQW�%XGJHW� 6(1�DQG�FHQWUDOO\�KHOG�UHVRXUFHV�
 

5HVRXUFHV�WKDW�
could�EH�
UHDOORFDWHG�

&XUUHQW�IXQGLQJ�XVHG�IRU�$506�
,Q�6FKRRO�6XSSRUW�6HUYLFH�
 

2SWLRQV�
�

 
 

2WKHU�
FRPPHQWV�

��SDWKILQGHU�SURMHFWV��ZKLFK�ZLOO�EH�ELG�IRU�E\�FOXVWHUV��WR�PDLQWDLQ�RU�GHYHORS�SDWKILQGHU�
SURMHFWV�WR�VXSSRUW�EHKDYLRXU�WKHVH�FOXVWHUV�ZLOO�EH�DEOH�WR�XVH�WKH�$506�SURYLVLRQ�DQG�
RXWUHDFK�XQGHU�D�
EX\�EDFN�PRGHO�
 
 
 
 

 
 
 
 
 
 
 
 

 



	  

 
 

 
 
 
 
 
 

Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support Services 
$VSHFW� 7KHUDSHXWLF�6XSSRUW�
.H\�)HDWXUHV� x� $FFHVV�WR�WKHUDSHXWLF�VXSSRUW�LV�FHQWUDO�WR�WKH�PRGHO�WR�VXSSRUW�EHKDYLRXU�DQG�OHDUQLQJ�LQ�

*DWHVKHDG�VFKRROV�
x� 2QJRLQJ�DVVHVVPHQW�RI�QHHGV��IRUPDWLYH�DQG�VXPPDWLYH�DVVHVVPHQWV��ZKLFK�LQIRUPV�

LQWHUYHQWLRQV��3$66�%R[DOO�6'4��
x� $FFHVV�WR�D�UDQJH�RI�WKHUDSHXWLF�LQWHUYHQWLRQV�
x� $VVHVVPHQW�RI�QHHGV�XQGHUWDNHQ�WKURXJK�D�µKROLVWLF¶�PXOWL�GLVFLSOLQDU\�PRGHO�
x� 6ZLIW�DQG�HDV\�UHIHUUDOV�WR�IXUWKHU�LQWHUYHQWLRQV�VHUYLFHV�
x� $FFHVV�WR�VHUYLFHV�ZRXOG�EH�WKURXJK�WKH�3XSLO�3ODFHPHQ�3DQHO�
x� 6HUYLFHV�ZRXOG�EH�PRQLWRUHG�WKURXJK�WKH�3XSLO�3ODFHPHQW�3DQHO�DQG�UHSRUWHG�WR�WKH�

%HKDYLRXU�DQG�$WWHQGDQFH�3DUWQHUVKLS�
x� $OORFDWLRQ�RI�D�NH\�ZRUNHU�DV�WKH�VLQJOH�SRLQW�RI�FRQWDFW�IRU�WKH�\RXQJ�SHUVRQ�DQG�IDPLO\�
x� $FFHVV�WR�&DUH�)LUVW��VRFLDO�VHUYLFHV���&KDQJH���&KLOGUHQ�DQG�RWKHU�GDWD�EDVH�IRU�XS�WR�GDWH�

LQIRUPDWLRQ�RQ�SXSLOV�
x� 7UDLQLQJ�WR�VFKRROV�DQG�FOXVWHUV�RQ�VSHFLILF�WKHUDSHXWLF�DQG�EHKDYLRXUDO�LQWHUYHQWLRQV�
x� &OHDU�SURJUHVVLRQ�SDWKZD\V�HVWDEOLVKHG�YLD�WKH�6(1�SDQHO��(PRWLRQDO�:HOO�EHLQJ�7HDP��

&KLOG�DQG�)DPLO\�8QLW��$UHD�7HDPV�DQG�RWKHU�VHUYLFHV�
x� $FFHVV�WR�SDUHQWDO�VXSSRUW��),3�,,3�HWF��

.H\�2XWFRPHV� x� &RPSUHKHQVLYH�SDFNDJH�RI�VXSSRUW�SURYLGHG�WR�FKLOGUHQ�DQG�\RXQJ�SHRSOH�IURP�D�UDQJH�RI�
SURIHVVLRQDOV�DFURVV�DJHQFLHV�

x� 6SHFLILF�����WKHUDSHXWLF�ZRUN�ZLWK�LQGLYLGXDOV�WR�VXSSRUW�WKHLU�VRFLDO��HPRWLRQDO�DQG�
EHKDYLRXU�LVVXHV�LQFOXGLQJ�PHQWDO�KHDOWK�

x� 3RVLWLYH�DWWLWXGH�VKLIW�LQ�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� $SSURSULDWH�SURYLVLRQ�IRU�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� ,PSURYHPHQW�LQ�DWWHQGDQFH�
x� 'HFUHDVH�LQ�H[FOXVLRQV�
x� 'HFUHDVH�LQ�WHHQDJH�SUHJQDQF\�UDWHV�
x� 'HFUHDVH�LQ�1((7V�
x� ,PSURYHG�PXOWL�DJHQF\�ZRUNLQJ�DQG�VKDUHG�UHVSRQVLELOLW\�IRU�FDVHZRUN�
x� ,PSURYHG�OHYHOV�RI�UHVSRQVLELOLW\�RZQHUVKLS�RQ�WKH�SDUW�RI�\RXQJ�SHRSOH�UHJDUGLQJ�WKHLU�

LVVXHV�
x� ,PSURYHPHQW�LQ�PHQWDO�KHDOWK��HPRWLRQDO�KHDOWK�DQG�ZHOOEHLQJ�RI�\RXQJ�SHRSOH�

6WDIILQJ� &RUH�7KHUDSHXWLF�7HDP�
0HQWDO�KHDOWK�QXUVH�
&RXQVHOORU�
(GXFDWLRQDO�3V\FKRORJLVW��
6RFLDO�ZRUNHU�
3OD\�WKHUDSLVW�$UW�7KHUDSLVW�
3DUHQW�:RUNHU��SURYLGHG�E\�YROXQWDU\�VHFWRU��
3ULPDU\�0HQWDO�+HDOWK�/LDLVRQ�:RUNHU�
<RXWK�MXVWLFH�FULPH�SUHYHQWLRQ�ZRUNHU�
7HDFKHU��G\VOH[LD��QXPHUDF\�VSHFLDOLVP��
$GPLQ�
�
$FFHVV�WR�/LQNHG�6HUYLFHV�
3DUHQWLQJ�SURJUDPPH�IDFLOLWDWRU��
6XEVWDQFH�PLVXVH��EDVHG�LQ�60$57��
&OLQLFDO�SV\FKRORJLVW��EDVHG�LQ�7LHU����&D0+6��
6H[XDO�KHDOWK�ZRUNHU�
$OWHUQDWLYH�HQKDQFHG�FXUULFXOXP�SURYLGHU�
�

 
 
 

 �

 

 



	  

 

 
 
 
 
 
 
 

3URMHFWHG�&RVWV� &RUH�7KHUDSHXWLF�7HDP�
&RXQVHORU��������
0HQWDO�KHDOWK�QXUVH� *UDGH�+���������
(GXFDWLRQDO�3V\FKRORJLVW� �������LQFOXGHV�RQ�FRVWV�
6RFLDO�ZRUNHU� �������
3OD\�WKHUDSLVW� �������
3DUHQW�:RUNHU��SURYLGHG�E\�YROXQWDU\�VHFWRU�� �������LQFOXGHV�RQ�FRVWV�
3ULPDU\�0HQWDO�+HDOWK�/LDLVRQ�:RUNHU� �������
<RXWK�MXVWLFH�ZRUNHU�� �������
7HDFKHU��G\VOH[LD��QXPHUDF\�VSHFLDOLVP�� �������LQFOXGHV�RQ�FRVWV�
$GPLQ�� �������
 

&XUUHQW�%XGJHW� &XUUHQWO\�WKHUH�LV�QR�GLVFUHWH�FHQWUDO�WKHUDSHXWLF�WHDP��KRZHYHU�VRPH�RI�WKHVH�VHUYLFHV�KDYH�
KLVWRULFDOO\�EHHQ�DFFHVVHG�IRUP�D�UDQJH�RI�SURYLGHUV�RQ�D�QHHGV�EDVLV�
 

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

7KHVH�VHUYLFHV�FXUUHQWO\�DOUHDG\�H[LVW��
�
$FFHVV�WR�/LQNHG�6HUYLFHV�
3DUHQWLQJ�SURJUDPPH�IDFLOLWDWRU��
6XEVWDQFH�PLVXVH��EDVHG�LQ�60$57��
&OLQLFDO�SV\FKRORJLVW��EDVHG�LQ�7LHU����&D0+6��
6H[XDO�KHDOWK�ZRUNHU�
$OWHUQDWLYH�HQKDQFHG�FXUULFXOXP�SURYLGHU�
 

2SWLRQV�
�
��

7KH�IROORZLQJ�RSWLRQV�DUH�EHLQJ�FRQVLGHUHG��
��� 7RWDO�VHUYLFH�SXUFKDVHG�DV�D�ZKROH�RU�LQ�SDUW�IURP�DQ�H[WHUQDO�SURYLGHU�H�J��%DUQDUGRV�
��� 'HYHORSHG�DV�D�UHVRXUFH�IRU�H[FOXVLYH�XVH�ZLWKLQ�WKH�ERURXJK�
��� 'HYHORSHG�DV�D�SXUFKDVHG�UHVRXUFH�DFURVV�/$�ERXQGDULHV�
��� 6FKRROV�GHYHORS�VHUYLFHV�ZKLFK�FDQ�EH�FRPPLVVLRQHG�E\�RWKHU�VFKRROV�RU�FOXVWHUV�

�
)XQGLQJ�PRGHOV�EHLQJ�FRQVLGHUHG�LQFOXGH��

��� $�VHUYLFH�OHYHO�DJUHHPHQW�PRGHO�ZLWK�DQ�H[WHUQDO�SURYLGHU�EURNHUHG�E\�WKH�ORFDO�
DXWKRULW\�

��� $�VHUYLFH�OHYHO�DJUHHPHQW�PRGHO�ZLWK�WKH�ORFDO�DXWKRULW\��
��� 'LUHFW�WR�PDUNHW�SODFH�

 
 2WKHU�

FRPPHQWV�
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support Services 
$VSHFW� 7UDQVLWLRQ�6XSSRUW��VHFRQGDU\��
.H\�)HDWXUHV� ,QGLYLGXDO�3XSLO�7UDQVLWLRQ�6XSSRUW�

x�6KRUW� WHUP�WUDQVLWLRQ�VXSSRUW�IRU�LQGLYLGXDO�SXSLOV�ZKR�DUH�SODFHG�YLD�WKH�3XSLO�3ODFHPHQW�
3DQHO��

x� 3HUVRQDO�&HQWHUHG�3ODQ�LQLWLDWHG�DW�WUDQVLWLRQ��ZKLFK�LGHQWLILHV�D�NH\�ZRUNHU�
x� .H\�ZRUNHU�DFWV�DV�WKH�ILUVW�SRLQW�RI�FRQWDFW�IRU�WKH�\RXQJ�SHUVRQ��WKH�IDPLO\��LQWHUQDO�DQG�

H[WHUQDO�SDUWQHUV��LQFOXGLQJ�VFKRROV�
x� 7LPHO\�UHVSRQVH�WR�WKH�LGHQWLILFDWLRQ�RI�WKH�\RXQJ�SHUVRQ��WKHLU�QHHGV�DQG�WKH�UDQJH�RI�

UHVRXUFHV�DYDLODEOH�WR�PHHW�WKH�QHHGV�DV�LGHQWLILHG�E\�WKH�3HUVRQ�&HQWHUHG�3ODQ�
x� 6XSSRUW�IRU�SDUHQWV��DV�LGHQWLILHG�WKURXJK�ZRUN�ZLWK�FKLOGUHQ�DQG�\RXQJ�SHRSOH�
x� $FFHVV�DQG�PRQLWRULQJ�YLD�WKH�3XSLO�3ODFHPHQW�3DQHO���
x� &$)V�DQG�7$)V�XVHG�WR�VXSSRUW�PXOWL�DJHQF\�ZRUNLQJ�
x� $FFHVV�WR�WKHUDSHXWLF�VXSSRUW�SURYLGHG�WKURXJK�WKH�WKHUDSHXWLF�VHUYLFH�

�
,GHQWLILFDWLRQ�DQG�3URILOLQJ�RI�3XSLO�1HHGV�WKURXJK�GHGLFDWHG�7UDQVLWLRQ�3URYLVLRQ�

x� 6KRUW�WHUP�IOH[LEOH�SDUW�WLPH�SURYLVLRQ�ZKLFK�DOORZV�IRU�LQIRUPDWLRQ�WR�EH�JDWKHUHG�RQ�
SXSLOV�WR�LQIRUP�WKHLU�DSSURSULDWH�HGXFDWLRQDO�SODFHPHQW�

x� 7R�XQGHUWDNH�PXOWL�GLVFLSOLQDU\�DVVHVVPHQWV�IRU�RXW�RI�ERURXJK�VWXGHQWV�ZKRVH�SURILOH�
VXJJHVWV�FRPSOH[�EHKDYLRXUDO�GLIILFXOWLHV�

x� 7R�XQGHUWDNH�PXOWL�GLVFLSOLQDU\�DVVHVVPHQWV�IRU�LQ�ERURXJK�VWXGHQWV�ZKRVH�SURILOH�
VXJJHVWV�FRPSOH[�EHKDYLRXUDO�GLIILFXOWLHV�

x� 8VH�RI�D�UDQJH�RI�VWDQGDUGL]HG�DVVHVVPHQW�WRROV�H�J��3$66��$WWLWXGLQDO�$QDO\VLV�7RRO���
%R[DOO�3URILOH�WR�VFUHHQ�DQG�LGHQWLI\�YXOQHUDEOH�\RXQJ�SHRSOH�ZKR�ZRXOG�EHQHILW�IURP�
HQKDQFHG�OHYHOV�RI�VXSSRUW�

x� 3HUVRQDO�&HQWHUHG�3ODQ��PD\�DOVR�EH�D�&$)��LQLWLDWHG�DW�WUDQVLWLRQ�LQWR�DSSURSULDWH�
HGXFDWLRQDO�SODFHPHQW��ZKLFK�LGHQWLILHV�D�NH\�ZRUNHU�

x� &OHDU�SURJUHVVLRQ�SDWKZD\V�HVWDEOLVKHG�YLD�WKH�6(1�SDQHO�DQG�WKH�VWDWHPHQWLQJ�
SURFHVV�ZLWK�%OHDFK�*UHHQ�DQG�)XUURZILHOG�

x� .H\�ZRUNHU�DFWV�DV�WKH�ILUVW�SRLQW�RI�FRQWDFW�IRU�WKH�\RXQJ�SHUVRQ��WKH�IDPLO\��LQWHUQDO�DQG�
H[WHUQDO�SDUWQHUV��LQFOXGLQJ�VFKRRO�

x� 7UDQVLWLRQ�VXSSRUW�EDFN�LQWR�SODFHPHQW�RQ�DQ�LQGLYLGXDO�EDVLV�
x� $FFHVV�DQG�PRQLWRULQJ�YLD�WKH�3XSLO�3ODFHPHQW�3DQHO��LQWR�DQG�RXW�RI�SURYLVLRQ��
x� $FFHVV�WR�WKHUDSHXWLF�VXSSRUW�SURYLGHG�WKURXJK�WKH�WKHUDSHXWLF�VHUYLFH�
x� 6XSSRUW�IRU�SDUHQWV�YLD�WKH�WKHUDSHXWLF�VHUYLFH���DV�LGHQWLILHG�WKURXJK�ZRUN�ZLWK�\RXQJ�

SHRSOH�
x� &$)V�DQG�7$)V�XVHG�WR�VXSSRUW�PXOWL�DJHQF\�ZRUNLQJ�
x� 7KH�SURYLVLRQ�ZRXOG�SURYLGH��

� %DVLF�OLWHUDF\�DQG�QXPHUDF\�
� $Q�DVVHVVPHQW�RI�QHHGV��3$66��%R[KDOO�3URILOH�DQG�DFFHVV�WR�(36��
�3URJUHVVLR Q�SODQQLQJ�
� $Q�LPDJLQDWLYH�DQG�IOH[LEOH�WLPHWDEOH�WR�DVVHVV�QHHGV�
� &RPSXWHU�IDFLOLWLHV�IRU�SHUVRQDOLVHG�OHDUQLQJ�
� 6XSSRUW�IRU�WKH�GHYHORSPHQW�RI�SHUVRQDO��OHDUQLQJ�DQG�WKLQNLQJ�VNLOOV���
� 6HOI�PDQDJHPHQW�DQG�PRWLYDWLRQ��
�

 
 
 
 
 
 
 
 
 

 �



	  

 

 
 
 
 
 
 
 

.H\�2XWFRPHV� x� $�JUHDWHU�XQGHUVWDQGLQJ�RI�LQGLYLGXDO�SXSLOV�QHHGV�LQ�UHODWLRQ�WR�WKHLU�EHKDYLRXU�DQG�
DWWHQGDQFH�LVVXHV�

x� 6SHFLILF�����ZRUN�ZLWK�LQGLYLGXDOV�WR�VXSSRUW�WKHLU�WUDQVLWLRQ��
x� 'DWD�FROOHFWLRQ�WR�LQIRUP�SDQHO�GHFLVLRQV��
x� $SSURSULDWH��LQWHULP�SURYLVLRQ�IRU�SXSLOV�
x� ,PSURYHPHQW�LQ�DWWHQGDQFH�
x� 'HFUHDVH�LQ�H[FOXVLRQV�
x�,GHQWLILFDWLRQ� RI�DSSURSULDWH�HGXFDWLRQDO�SDWKZD\V�
x� ,GHQWLILFDWLRQ�RI�DSSURSULDWH�WUDQVLWLRQ�VXSSRUW�LQWR�SODFHPHQW�
x� ,PSURYHG�PXOWL�DJHQF\�ZRUNLQJ�
x� ,PSURYHG�OHYHOV�RI�UHVSRQVLELOLW\�RZQHUVKLS�RQ�WKH�SDUW�RI�\RXQJ�SHRSOH�UHJDUGLQJ�WKHLU�

LVVXHV�
x� 3XSLOV�QHHGV�DUH�LGHQWLILHG�DQG�DFWHG�VXSSRUWHG�E\�V\VWHPV�
x�,QWHJUDWHG� SODQQLQJ�

6WDIILQJ� ,QGLYLGXDO�3XSLO�6XSSRUW��YLD�3XSLO�3ODFHPHQW�3DQHO��
/LQN�:RUNHU�
<RXQJ�3HRSOH�DQG�)DPLO\�6XSSRUW�:RUNHU��[���
3DUHQW�:RUNHU�
�
7UDQVLWLRQ�3URYLVLRQ��YLD�3XSLO�3ODFHPHQW�3DQHO��
7HDFKHU��V��������������
<RXWK�ZRUNHU�
&RXQVHORU��SDUW�RI�WKHUDSHXWLF�VHUYLFH��
<RXQJ�SHRSOH�DQG�IDPLO\�VXSSRUW�ZRUNHU��V��
+/7$��V��
3DUHQW�:RUNHU��SDUW�RI�WKHUDSHXWLF�VHUYLFH��
�
7HDFKLQJ�DQG�QRQ�WHDFKLQJ�VWDII�UHIOHFW�WKH�VL]H�RI�SXSLO�FRKRUW�ZKLFK�QHHGV�WR�EH�DJUHHG�ZLWK�
VFKRROV�IRU�WKH�SURYLVLRQ�

3URMHFWHG�&RVWV� Option A��Individual Pupil Transition Support
/LQN�:RUNHU�������������������������������������������������������������������������
<RXQJ�3HRSOH�DQG�)DPLO\�6XSSRUW�:RUNHU������������������������������������
<RXQJ�3HRSOH�DQG�)DPLO\�6XSSRUW�:RUNHU�����������������������
�
Option B�Transition Provision��
7HDFKHU���������������������������������������������������������������������������������03*�SRLQW���LQFOXGLQJ�6(1�
DOORZDQFH��
6XSSRUW�$VVLVWDQW�VHFRQGDU\������������������������������������������������*UDGH�(�6(1�DOORZDQFH�����
6XSSRUW�$VVLVWDQW�VHFRQGDU\������������������������������������������������*UDGH�(�6(1�DOORZDQFH������������
��������
&RXQVHORU��SDUW�RI�WKHUDSHXWLF�VHUYLFH��
3DUHQW�:RUNHU��SDUW�RI�WKHUDSHXWLF�VHUYLFH��

&XUUHQW�%XGJHW� &XUUHQWO\�ZLWKLQ�)DLU�$FFHVV�SURFHVV�DQG�$FFHVV�DQG�,QFOXVLRQ���
 

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

)DLU�$FFHVV�6XSSRUW�7HDP�
,Q�VFKRRO�6XSSRUW�7HDP��6HFRQGDU\���
,GHQWLILHG�FRPPXQLW\�DQG�\RXWK�ZRUN�VWDII�
��

2SWLRQV�
�

7KHUH�LV�FXUUHQWO\�VXIILFLHQW�IXQGLQJ�ZLWKLQ�H[LVWLQJ�FHQWUDOO\�KHOG�EXGJHWV�WR�IXQG�HLWKHU�2SWLRQ�$�
RU�2SWLRQ�%�EXW�QRW�ERWK��ZLWKRXW�WKH�UHDOORFDWLRQ�RI�UHVRXUFHV�ZLWKLQ�$FFHVV�DQG�,QFOXVLRQ�

2WKHU�
FRPPHQWV�

��

 
 
 
 
 

 

 



	  

 
 

 
 
 
 
 

Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support Services 
$VSHFW� +RVSLWDO�DQG�+RPH�7XLWLRQ�6HUYLFH�
.H\�)HDWXUHV� x� ,QGLYLGXDOO\�WDLORUHG�SDUW�WLPH�SURYLVLRQ�IRU�SXSLOV�ZLWK�PHGLFDO��SK\VLFDO�DQG�PHQWDO�KHDOWK��

SUREOHPV�ZKR�DUH�FXUUHQWO\�XQDEOH�WR�DWWHQG�VFKRRO��
x� $FFHVV�WR�IXOO�WLPH�SURYLVLRQ�IRU�<������SXSLOV�ZLWK�HPRWLRQDO�KHDOWK�SUREOHPV�ZKR�DUH�

XQDEOH�WR�DWWHQG�PDLQVWUHDP�VFKRRO��
x� $SSURSULDWH�SXSLOV�DEOH�WR�IROORZ�)RXQGDWLRQ�/HDUQLQJ�3DWKZD\��
x� $VVHVVPHQW�RI�QHHGV�RI�DOO�\RXQJ�H[SHFWDQW�PRWKHUV�DQG�VLJQSRVWLQJ�UHIHUUDO�WR�RWKHU�

VHUYLFHV�DQG�SURYLVLRQV�DFFRUGLQJO\���
x� $FFHVV�WR�IXOO�WLPH�SURYLVLRQ�IRU�H[SHFWDQW�\RXQJ�PRWKHUV�ZKR�DUH�XQDEOH�WR�UHWXUQ�WR�

PDLQVWUHDP�VFKRRO��
x� /LQNV�ZLWK�<RXQJ�:RPHQ¶V�3URMHFW�WR�DVVLVW�HQJDJHPHQW�RI�\RXQJ�H[SHFWDQW�PRWKHUV���
x� 6XLWDEOH�SDUW�WLPH�HGXFDWLRQ�RIIHUHG�WR�ORQJ�VWD\�UHFXUUHQW�SDWLHQWV�RQ�SDHGLDWULF�ZDUG�DW�

4XHHQ�(OL]DEHWK�+RVSLWDO��
x� 3DUW�WLPH�HGXFDWLRQDO�SURYLVLRQ�DW�&KLOG�DQG�)DPLO\�8QLW�IRU�SXSLOV�RI�DOO�NH\�VWDJHV��

&RQWULEXWLRQ�WR�PXOWL�GLVFLSOLQDU\�DVVHVVPHQW�RI�SXSLOV¶�QHHGV�ZLWKLQ�&	)8���
x� 9XOQHUDEOH�SXSLOV�WHPSRUDULO\�ZLWKRXW�D�FXUUHQW�VFKRRO�SODFH�UHFHLYH�VXLWDEOH�HGXFDWLRQ�XQWLO�

D�QHZ�SODFHPHQW�LV�VHFXUHG��
x� /LDLVRQ�ZLWK�KRVW�VFKRROV�WR�HQVXUH�FRQWLQXLW\�RI�HGXFDWLRQ�DQG�IDFLOLWDWH�HIIHFWLYH�WUDQVLWLRQ��

&ORVH�ZRUNLQJ�ZLWK�VFKRROV�WR�HQVXUH�VXFFHVVIXO�UHLQWHJUDWLRQ�ZKHQ�DSSURSULDWH��
x� /LDLVRQ�ZLWK�KRVSLWDO�VFKRROV�LQ�RWKHU�/$V�ZKHQ�SXSLOV�KDYH�WHPSRUDU\�DGPLVVLRQ�WR�WKHVH��
x� $�ZLGH�UDQJH�RI�VXEMHFWV�DQG�SXEOLF�DFFUHGLWDWLRQ�RIIHUHG�DFFRUGLQJ�WR�SXSLOV¶�QHHGV��ZLWK�

SDUWLFXODU�UHIHUHQFH�WR�FRUH�VNLOOV��
x� 36+(�DQG�3/76�HPEHGGHG�WKURXJKRXW�FXUULFXOXP�DQG�RIIHUHG�DV�GLVFUHWH�VXEMHFWV��
x� 6SHFLDOLVW�WHDFKHUV�WR�HQVXUH�SXSLOV�DFKLHYH�DW�KLJKHVW�SRVVLEOH�OHYHO��

.H\�2XWFRPHV� x� 3XSLOV�FRQWLQXH�WR�PDNH�HGXFDWLRQDO�SURJUHVV�DQG�VWD\�DEUHDVW�RI�VFKRRO�ZRUN�LI�XQDEOH�WR�
DWWHQG�VFKRRO��HQVXULQJ�VXFFHVVIXO�UHLQWHJUDWLRQ��

x� 3XSLOV�XQDEOH�WR�UHWXUQ�WR�PDLQVWUHDP�VFKRRO�DFKLHYH�D�ZLGH�UDQJH�RI�SXEOLF�DFFUHGLWDWLRQ�WR�
HQDEOH�WKHP�WR�SURJUHVV�WR�)XUWKHU�(GXFDWLRQ�RU�HPSOR\PHQW��

x� 6RFLDO�LQFOXVLRQ�RSSRUWXQLWLHV�IRU�RWKHUZLVH�LVRODWHG�SXSLOV��
x� 'HYHORSPHQW�RI�UHVLOLHQFH�DQG�VRFLDO�VNLOOV�IRU�SXSLOV�ZLWK�HPRWLRQDO�QHHGV���
x� ,QFUHDVHG�VHOI�HVWHHP�RI�YXOQHUDEOH�\RXQJ�SXSLOV��
x� 9XOQHUDEOH�SXSLOV�EHWWHU�SUHSDUHG�IRU�DGPLVVLRQ�WR�QHZ�VFKRRO�DQG�LQWHJUDWH�PRUH�

HIIHFWLYHO\��
x� 3DUWLFLSDWLRQ�LQ�PXOWL�DJHQF\�ZRUNLQJ��LQFOXGLQJ�FRQWULEXWLRQ�WR��RU�DFWLQJ�DV�OHDG�SUDFWLWLRQHU�

LQ��&$)�7$)��DVVLVWV�KROLVWLF�GHYHORSPHQW�RI�SXSLO��
x� 3XSLOV�DEVHQW�IURP�VFKRRO�IRU�H[WHQGHG�SHULRGV�RI�WLPH�DUH�DEOH�WR�PDLQWDLQ�VFKRRO�DQG�SHHU�

OLQNV��HQDEOLQJ�HIIHFWLYH�UHLQWHJUDWLRQ���
x� <RXQJ�PRWKHUV�PRYH�IURP�*ODGVWRQH7HUUDFH�WR�+HZRUWK�+DOO�LQ�RUGHU�WR�DFFHVV�D�VDIHU�

HQYLURQPHQW�DQG�IXOO�WLPH���GD\�SURYLVLRQ���
6WDIILQJ� x� 7HDFKHU�LQ�&KDUJH��

x� 'HSXW\�WHDFKHU�LQ�&KDUJH�
x� ����)7(�WHDFKHUV�
x����� 7HDFKLQJ�DVVLVWDQWV�
x� 3RRO�KRXUO\�SDLG�VWDII�����SDUW�WLPH��
x� ���KRXUV�DGPLQ�VXSSRUW�DOO�\HDU�URXQG��

3URMHFWHG�&RVWV� $OO�FXUUHQW�VDODULHG�DQG�KRXUO\�SDLG�VWDII�FRVWV��LQFOXGLQJ�'6*�DQG�VWDQGDUGV�IXQGV���(4�����
&XUUHQW�%XGJHW�  
�
�
�
�
�
�
�
�

�

 



	  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

x� $OO�FXUUHQW�VWDII�
x� +HZRUWK�+DOO�EXLOGLQJ�
x� &XUUHQW�UXQQLQJ�FRVWV�'6*�DQG�VWDQGDUGV�IXQG�
x� 6WDQGDUGV�IXQG�DOORFDWLRQ��(4�����FRXOG�EH�DGGHG�WR�'6*�IXQGLQJ�WR�HQDEOH�\RXQJ�PRWKHUV�

WR�DWWHQG�IXOO�WLPH�SURYLVLRQ��
x� &DUH�OHDUQ�IXQGLQJ�FRXOG�EH�XVHG�WR�SD\�FKLOG�PLQGHUV�IRU�\RXQJ�PRWKHUV��

2SWLRQV��
�
�
�
�

x� 6FKRROV�FRXOG�SURYLGH�IRU�SXSLOV�WKHPVHOYHV���(FRQRPLHV�RI�VFDOH�ZRXOG�EH�ORVW���3XSLOV�
ZLWKRXW�D�KRVW�VFKRRO�RU�WKRVH�ZKR�KDYH�EHFRPH�HVWUDQJHG�IURP�LW�ZLOO�QRW�UHFHLYH�SURYLVLRQ��

x� <RXQJ�PRWKHUV¶�HGXFDWLRQ�FRXOG�FRQWLQXH�RQ�WKH�*ODGVWRQH�WHUUDFH�VLWH��ZLWK�SDUW�WLPH�
HGXFDWLRQ�DQG�OHVV�VDIH�HQYLURQPHQW�EXW�ZLWK�JUHDWHU�DFFHVV�WR�<RXWK�DQG�&RPPXQLW\�
VXSSRUW�VWDII�IURP�<RXQJ�:RPHQ¶V�3URMHFW���

x� <RXQJ�PRWKHUV�FRXOG�DWWHQG�*ODGVWRQH�7HUUDFH�RQ�:HGQHVGD\V�PDLQWDLQLQJ�VXFK�OLQNV�DQG�
DFFHVVLQJ���GD\V�SHU�ZHHN�HGXFDWLRQ�WKURXJK�++76��

x� %DELHV�FRXOG�EH�ORRNHG�DIWHU�E\�UHJLVWHUHG�FKLOG�PLQGHUV�DFFUHGLWHG�WR�D�*DWHVKHDG�VFKHPH��
x� &UqFKH�IDFLOLWLHV�DW�*ODGVWRQH7HUUDFH�
x� 'DLO\�VXSSRUW�IURP�<RXQJ�:RPHQ¶V�3URMHFW�DW�*ODGVWRQH�7HUUDFH�

2WKHU�
FRPPHQWV�
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Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support Services 
$VSHFW� %URNHUDJH�
.H\�)HDWXUHV� x� $�GHYHORSHG�LQIUDVWUXFWXUH�ZKLFK�EURNHUV�SURYLVLRQ�IRU�WKH�PRVW�YXOQHUDEOH�DQG�RU�

FKDOOHQJLQJ�VWXGHQWV�LQIRUPHG�E\�D�FOHDU�XQGHUVWDQGLQJ�RI�QHHG�WR�HQVXUH�SRVLWLYH�
RXWFRPHV�ZLWKLQ�D�GHILQHG�WLPHIUDPH�

x� 0DQDJHG�DFFHVV�WR�KLJK�TXDOLW\�EHVSRNH�OHDUQLQJ�SDFNDJHV�GHVLJQHG�LQ�SDUWQHUVKLS�ZLWK�
WKH�VWXGHQW��IDPLO\��VFKRRO�WKURXJK�WKH�,QGLYLGXDO�3ODQ�0HHWLQJ��

x� $QQXDO�DXGLW�RI�SODFHPHQW�SURYLGHUV��DQQXDO�DXGLW�RI�WKH�SURMHFWHG�YROXPH�RI�QHHG��
DQQXDO�DXGLW�RI�WKH�UDQJH�RI�SURYLVLRQ�QHHGHG�

x� .H\�ZRUNHU�VXSSRUW�IRU��\RXQJ�SHRSOH��IDPLOLHV�DQG�VFKRROV�LQ�WKH�GHVLJQ�DQG�GHOLYHU\�RI�
EHVSRNH�OHDUQLQJ�SDFNDJHV�PDGH�XS�RI�IXQFWLRQDO�VNLOOV��:5/��YRFDWLRQDO�SURJUDPPHV��
FUHDWLYH�DFWLYLWLHV��WUDQVLWLRQ�VXSSRUW��LGHQWLILHG�DW�,3���

x� 6XSSRUW�IRU�VWXGHQWV�WR�GHPRQVWUDWH�SRVLWLYH�EHKDYLRXU�DQG�DWWHQGDQFH�
x� 3ODQQHG�OLDLVRQ�ZLWK�VWXGHQWV��IDPLOLHV��VFKRROV��SURYLGHUV��HPSOR\HUV�
x� .LWH�PDUN�GHYHORSHG�WR�UHIOHFW�4$�
x� &3'�IRU�VHUYLFH�SURYLGHUV�
x� $FFHVV�WR�WKHUDSHXWLF�VXSSRUW�

.H\�2XWFRPHV� x� 0DQDJHG�PDUNHW�HVWDEOLVKHG�
x� 4XDOLW\�$VVXUHG�GDWD�EDVH�RI�DOO�SURYLGHUV�LGHQWLILHV�WRWDO�UHVRXUFH�DYDLODEOH�WR�PHHW�WKH�

QHHGV�RI�WKH�VWXGHQW�
x� 5HVSRQVLELOLW\�IRU�EHKDYLRXU�DQG�DWWHQGDQFH�FR�GHYHORSHG�E\�VWXGHQWV��IDPLOLHV�VFKRROV�

DQG�SURYLGHUV�
x� %HVW�YDOXH�DFKLHYHG�H�J��SRVLWLYH�RXWFRPHV�GHILQHG�IURP�D�FOHDU�XQGHUVWDQGLQJ�RI�WKH�

QHHGV�RI�HDFK�\RXQJ�SHUVRQ��PD[LPL]HV�RSSRUWXQLWLHV�WR�DFKLHYH�HFRQRPLHV�RI�VFDOH�
x� 7LPH�DQG�FRVW�HIIHFWLYH�VHUYLFH�
x� 3URYLVLRQ�ILW�IRU�SXUSRVH�
x� $FFUHGLWHG�OHDUQLQJ�RSSRUWXQLWLHV�H[WHQGHG�
x� 3RVLWLYH�DQG�SODQQHG�SURJUHVVLRQ�WR�WKH�QH[W�VWDJH�RI�OHDUQLQJ�IRU�HDFK�VWXGHQW�
x� &RQWLQXLW\�RI�VXSSRUW�DOORZV�WUDFNLQJ�DJDLQVW�WKH�DFKLHYHPHQW�RI�SRVLWLYH�RXWFRPHV�

GHILQHG�ZLWKLQ�WKH�,3�
x� 'HFUHDVH�LQ�H[FOXVLRQV��IL[HG�DQG�SHUPDQHQW��

6WDIILQJ� x�6HUYLFH� /HDG�
x� 6HUYLFH�'HYHORSPHQW�2IILFHUV�[���
x� .H\�:RUNHUV�[���
x� $GPLQLVWUDWLYH�2IILFHU�)7�

3URMHFWHG�&RVWV� 6HUYLFH�PDQDJHU� ���N�
�[6HQLRU�HQJDJHPHQW�VXSSRUW�RIILFHUV� ���.�
�[(QJDJHPHQW�VXSSRUW�RIILFHUV� �����.�
5XQQLQJ�DQG�DGPLQLVWUDWLRQ�FRVWV� ���.�
 
Total                                                                     £227K                                                               

&XUUHQW�%XGJHW� (XURSHDQ�6RFLDO�)XQGLQJ�IRU�WKH�63$5&�SURJUDPPH�
)XQGLQJ�
VRXUFHV�UHVRXUFHV�
WKDW�FRXOG�EH�
UHDOORFDWHG�

6HUYLFH�FRPPLVVLRQHG�E\�LQGLYLGXDO�VFKRROV�
5HDOORFDWLRQ�RI�SHUVRQQHO�IURP�FXUUHQW�VHUYLFHV�H�J��&RQQH[LRQV��<RXWK�6HUYLFH��%66�

2SWLRQV�
�
�

6FKRROV�FRQWLQXH�WR�VRXUFH�DOWHUQDWLYH�SURYLVLRQ�RQ�VFKRRO�E\�VFKRRO�EDVLV�
2XWFRPHV�FRQWLQXH�WR�EH�DG�KRF�
1R�4$��

2WKHU�FRPPHQWV� 7KLV�KDV�EHHQ�LGHQWLILHG�E\�VFKRROV�LQ�*DWHVKHDG�DV�DQ�HVVHQWLDO�VHUYLFH��
7KLV�VHUYLFH�KDV�WKH�SRWHQWLDO�WR�EH�PDUNHWHG�DFURVV�/$�ERXQGDULHV��
3XW�LQWR�FRQWH[W�WKH�VSHQG��ZRXOG�DPRXQW�WR�DURXQG���.�SHU�VHFRQGDU\�VFKRRO�±�OHVV�WKDQ�WKH�
FRVW�RI�D�OHDUQLQJ�PHQWRU�LQ�HDFK�VFKRRO��

 
 
 

 
 �



	  

 
 
 
 
 
 
 
 

Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support Services 
$VSHFW� 3URYLVLRQ�IRU�([FOXGHG�3XSLOV�
.H\�)HDWXUHV� .6��

x� 6FKRROV�UHWDLQ�RZQHUVKLS��RI�SHUPDQHQWO\�H[FOXGHG�SXSLOV�
x� 3XSLOV�UHPDLQ�RQ�UROO�RI�VFKRROV��FXUUHQW�:KLWH�3DSHU�JXLGDQFH��
x� %HVSRNH�OHDUQLQJ�SDFNDJHV�SURYLGHG�WKURXJK�EURNHUDJH�IRU�.6��SXSLOV�DW�D�

VSHFLDOLVW�OHYHO��ZKHUHYHU�SRVVLEOH�EHIRUH�H[FOXVLRQ�WDNHV�SODFH�
x� 3HUVRQDO�&HQWHUHG�3ODQ��PD\�DOVR�EH�D�&$)��LQLWLDWHG�ZKLFK�LGHQWLILHV�D�NH\�ZRUNHU�
x� &$)�DQG�7$)�LQLWLDWHG�WR�DFFHVV�PXOWL�DJHQF\�VXSSRUW�
x� 7UDQVLWLRQ�VXSSRUW�RQWR�EHVSRNH�OHDUQLQJ�SDFNDJHV��
x� $FFHVV�WR�WKHUDSHXWLF�VXSSRUW�SURYLGHG�WKURXJK�WKH�WKHUDSHXWLF�VHUYLFH��

.6���
x� 6FKRROV�UHWDLQ�RZQHUVKLS�RI�SHUPDQHQWO\�H[FOXGHG�SXSLOV�
x� 3XSLOV�UHPDLQ�RQ�UROO�RI�VFKRROV��FXUUHQW�:KLWH�3DSHU�JXLGDQFH��
x� :KHUHYHU�SRVVLEOH��DJUHHG�FULWHULD��SHUPDQHQWO\�H[FOXGHG�SXSLOV�DUH�PRYHG�GLUHFWO\�

IURP�RQH�VFKRRO�LQWR�DQRWKHU�VFKRROV�YLD�WKH�3XSLO�3ODFHPHQW�3DQHO�DQG�WKH�
H[FOXVLRQ�RIILFHU�

x� $FFHVV�WR�D�VKRUW�WHUP�SURYLVLRQ�ZKLFK�SURYLGHV�WKHUDSHXWLF�LQWHUYHQWLRQ��WKURXJK�
WKH�WKHUDSHXWLF�VHUYLFH��DQG�HGXFDWLRQDO�LQWHUYHQWLRQ�WR�DVVHVV�DQG�DGGUHVV�SXSLOV�
QHHGV�ZKLFK�OHDG�WR�WKH�SHUPDQHQW�H[FOXVLRQ�DQG�(3�DVVHVVPHQW��LI�QHHGHG��DQG�
LGHQWLI\�DSSURSULDWH�SDWKZD\V�

x� $FFHVV�WR�VKRUW�WHUP�LQWHUYHQWLRQ�WR�PRGLI\�EHKDYLRXU�
x� &$)�DQG�7$)�LQLWLDWHG�WR�DFFHVV�PXOWL�DJHQF\�VXSSRUW�
x� 3HUVRQDO�&HQWHUHG�3ODQ��PD\�DOVR�EH�D�&$)��LQLWLDWHG�ZKLFK�LGHQWLILHV�D�NH\�ZRUNHU�
x� .H\�ZRUNHU�DFWV�DV�WKH�ILUVW�SRLQW�RI�FRQWDFW�IRU�WKH�\RXQJ�SHUVRQ��WKH�IDPLO\��LQWHUQDO�

DQG�H[WHUQDO�SDUWQHUV��LQFOXGLQJ�VFKRRO�
x� $FFHVV�DQG�PRQLWRULQJ�YLD�WKH�3XSLO�3ODFHPHQW�3DQHO��LQWR�DQG�RXW�RI�SURYLVLRQ��
x� 7UDQVLWLRQ�VXSSRUW�EDFN�LQWR�PDLQVWUHDP�YLD�WKH�3XSLO�3ODFHPHQW�3DQHO�DQG�WKH�

WUDQVLWLRQ�VXSSRUW�WHDP���
x� 6XSSRUW�IRU�SDUHQWV��YLD�WKH�WKHUDSHXWLF�VHUYLFH���DV�LGHQWLILHG�WKURXJK�ZRUN�ZLWK�

\RXQJ�SHRSOH�
�

.H\�2XWFRPHV� x� /RFDO�DXWKRULW\�PHHWV�VWDWXWRU\�UHTXLUHPHQWV�DQG�LV�OHJDOO\�FRPSOLDQW�
x� 0RUH�SXSLOV�DUH�PDLQWDLQHG�ZLWKLQ�WKH�PDLQVWUHDP�HGXFDWLRQ�SURYLVLRQ�
x�$SSUR SULDWH�VXSSRUW��WKHUDSHXWLF�DQG�HGXFDWLRQDO��IRU�LQGLYLGXDO�\RXQJ�SHRSOH�LV�LGHQWLILHG�

DQG�SURYLGHG�
x� 3HUVRQDOL]HG�DQG�IOH[LEOH�UHVSRQVH�WR�QHHG�
x� $SSURSULDWH�DQG�WUDQVSDUHQW�SXSLO�SODFHPHQW�

�
6WDIILQJ� 7HDFKLQJ�DQG�VXSSRUW�VWDIILQJ�SURYLGHG�IURP�$FFHVV�DQG�,QFOXVLRQ�ZKHUH�DSSURSULDWH�VL]H�RI�

ZKLFK�UHIOHFWV�SXSLO�FRKRUW�DQG�QHHGV�WR�EH�IOH[LEOH�WR�DFFRPPRGDWH�FKDQJLQJ�SDWWHUQV�RI�
H[FOXVLRQ�
6FKRRO�VWDII�
%URNHULQJ�VHUYLFH�
7KHUDSHXWLF�VHUYLFHV��LQFOXGLQJ�SDUHQWLQJ�DQG�FRXQVHORU�SURYLGHG�E\�WKHUDSHXWLF�VHUYLFH��
7UDQVLWLRQ�VHUYLFH�
�

 
 
 
 
 
 
 
 

 
 �



	  

 

 
 
 
 
 
 
 

3URMHFWHG�&RVWV� ,Q�WKH�LPPHGLDWH�DQG�VKRUW�WHUP�ZH�UHFRJQL]H�WKH�UHVSRQVLELOLW\�WR�PHHW�WKH�QHHGV�RI�
SHUPDQHQWO\�H[FOXGHG�SXSLOV�DW�.6��DQG�.6���7KH�SURMHFWHG�FRVWV�DUH�DV�LGHQWLILHG���
�
:RUNLQJ�RQ�D�.6���PRGHO�RI���WHDFKHU�DQG���6$�WR���SXSLOV�DW�.6��WKH�IROORZLQJ�PRGHO�ZRXOG�
VXSSRUW����SXSLOV�
�
7HDFKHU���������������������������������������������������������������������������������03*�SRLQW���LQFOXGLQJ�6(1�
DOORZDQFH��
6XSSRUW�$VVLVWDQW�VHFRQGDU\������������������������������������������������*UDGH�(�6(1�DOORZDQFH�����
�
7HDFKHU���������������������������������������������������������������������������������03*�SRLQW���LQFOXGLQJ�6(1�
DOORZDQFH��
6XSSRUW�$VVLVWDQW�VHFRQGDU\������������������������������������������������*UDGH�(�6(1�DOORZDQFH������������
��������
7HDFKHU���������������������������������������������������������������������������������03*�SRLQW���LQFOXGLQJ�6(1�
DOORZDQFH��
6XSSRUW�$VVLVWDQW�VHFRQGDU\������������������������������������������������*UDGH�(�6(1�DOORZDQFH������������
�
,QFOXGLQJ�DFFHVV�WR�WKHUDSHXWLF�VXSSRUW��VHH�WKHUDSHXWLF�VXSSRUW�FRVWLQJV��
 

&XUUHQW�%XGJHW� $FFHVV�DQG�,QFOXVLRQ���
 

5HVRXUFHV�WKDW�
FRXOG�EH�
UHDOORFDWHG�

&XUUHQW�VHUYLFHV�WKDW�VXSSRUW�SHUPDQHQWO\�H[FOXGHG�SXSLOV�

2SWLRQV�
�
��

7KH�IROORZLQJ�RSWLRQV�EHLQJ�FRQVLGHUHG�LQFOXGH��
x� 6HUYLFHV�FRXOG�EH�SURYLGHG�WKURXJK�D�VHUYLFH�OHYHO�DJUHHPHQW��
x� 6HUYLFHV�FRXOG�EH�SURYLGHG�DW�D�FRVW�WR�WKH�H[FOXGLQJ�VFKRRO�EDVHG�RQ�WKH�WLPH�D�SXSLO�

DFFHVVHV�SURYLVLRQ�
x� &KDUJHV�FRXOG�EH�LQFXUUHG�ZKHQ�D�VFKRRO�SHUPDQHQWO\�H[FOXGHV�D�SXSLO�ZKLFK�FRXOG�EH�

JLYHQ�WR�µQHZ¶�VFKRRO�WR�VXSSRUW�WUDQVLWLRQ�RU�WR�SD\�IRU�LQGLYLGXDO�VWDII�LQ�WUDQVLWLRQ�WHDP 
2WKHU�
FRPPHQWV�

7KH�ORFDO�DXWKRULW\�DQWLFLSDWHV�WKDW�
x� DV�WKH�IRXQGDWLRQ��FRUH��WDUJHWHG�DQG�VSHFLDOLVW�OHYHOV�RI�WKH�PRGHO�DUH�HPEHGGHG��WKH�

QXPEHU�RI�\RXQJ�SHRSOH�ZKR�DUH�SHUPDQHQWO\�H[FOXGHG�ZLOO�UHGXFH�GUDPDWLFDOO\����
x� WKH�RIIHU�WR�SHUPDQHQWO\�H[FOXGHG�SXSLOV�ZLOO�LQFOXGH�DFFHVV�WR�WKHUDSHXWLF�VXSSRUW��

SODFHPHQW�ZLWKLQ�WKH�IRUHVW�DQG�RU�YRFDWLRQDO�VFKRROV�DQG�RU�DOWHUQDWLYH�SURYLVLRQ��
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 



	  

 
 
 
 
 
 
 
 

Operational Proposal to improve Behaviour and Learning in Gateshead Schools 
Level Extended Support  
$VSHFW� )RUHVW�6FKRRO�
.H\�)HDWXUHV� x� 7KH�XVH�RI�D�ZRRGODQG�VHWWLQJ�WKDW�LV�IUDPHG�E\�VWULFW�VDIHW\�URXWLQHV�DQG�HVWDEOLVKHG�

ERXQGDULHV�WKDW�DOORZV�WKH�IOH[LELOLW\�DQG�IUHHGRP�IRU�FKLOG�LQLWLDWHG�OHDUQLQJ�DQG�RWKHU�
LQQRYDWLYH�DSSURDFKHV�WR�OHDUQLQJ�WR�WDNH�SODFH�LQ�D�ORZ�ULVN�HQYLURQPHQW���

x� $�KLJK�DGXOW�WR�SXSLO�UDWLR�DOORZV�IRU�FKLOGUHQ�WR�XQGHUWDNH�WDVNV�DQG�SOD\�DFWLYLWLHV�WKDW�
FKDOOHQJH�WKHP�EXW�GR�QRW�SXW�WKHP�DW�XQGXH�ULVN�RI�KDUP���

x� /HDUQLQJ�FDQ�EH�OLQNHG�WR�WKH�QDWLRQDO�FXUULFXOXP�DQG�IRXQGDWLRQ�VWDJH�REMHFWLYHV�ZKLOVW�
VHWWLQJ�WKRVH�REMHFWLYHV�LQ�D�GLIIHUHQW�FRQWH[W��DQG�LW�LV�QRW�IRFXVHG�MXVW�RQ�WKH�QDWXUDO�
HQYLURQPHQW���

x� 7KH�IUHHGRP�WR�H[SORUH�XVLQJ�PXOWLSOH�VHQVHV�LV�IXQGDPHQWDO�IRU�HQFRXUDJLQJ�FUHDWLYH��
GLYHUVH�DQG�LPDJLQDWLYH�SOD\���

x� 5HJXODU�FRQWDFW�IRU�WKH�FKLOGUHQ�RYHU�D�VLJQLILFDQW�SHULRG�RI�WLPH�DW�OHDVW�RQH�PRUQLQJ��
DIWHUQRRQ�RU�GD\�SHU�ZHHN�RU�IRUWQLJKW�IURP�WZR�WR�WZHOYH�PRQWKV�RU�PRUH���

.H\�2XWFRPHV� x� ,QFUHDVHG�FRQILGHQFH�FKDUDFWHULVHG�E\�VHOI�FRQILGHQFH�DQG�VHOI�EHOLHI�IURP�WKH�FKLOGUHQ�
KDYLQJ�WKH�IUHHGRP��WLPH�DQG�VSDFH��WR�OHDUQ��JURZV�DQG�GHPRQVWUDWH�LQGHSHQGHQFH���
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Appendix ISS 1: Charts and tables relating to independent special 
school placements 
	  
	  

 
 
 
School Number % 
APPLE TREE 1 1.59 
EAST FARM 1 1.59 
HOWARD HOUSE 1 1.59 
JEWISH HIGH GIRLS 1 1.59 
JEWISH NURSERY 2 3.17 
KIRBY MOOR 2 3.17 
LANGDON COLLEGE 1 1.59 
MENORAH GRAMMAR 2 3.17 
NUNNYKIRK 2 3.17 
PARKSIDE 2 3.17 
PERCY HEDLEY 13 20.63 
NORTHERN COUNTIES 13 20.63 
ST JOHNS - BOSTON SPA 1 1.59 
TALBOT HOUSE 10 15.87 
THE GRANGE 3 4.76 
THORNHILL PARK 5 7.94 
UNDERLEY GARDENS 2 3.17 
UNDERLEY HALL 1 1.59 
Total 63 100 
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Type Number % 
ASD (2) 7 11.11 
BESD (7) 18 28.57 
BESD / SpLD (1) 3 4.76 
HI (1) 1 1.59 
HI / PMLD / ASD (1) 13 20.63 
Jewish (4) 6 9.52 
SLCN / PD (1) 13 20.63 
SpLD (1) 2 3.17 
Total 63 100 
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Type 
Lowest 
cost Range 

Highest 
cost 

ASD  21,299   42,598   63,897  
BESD  3,846   33,532   37,378  
BESD / SpLD  11,108   7,244   18,352  
HI*  34,037   1   34,038  
HI / PMLD / ASD  6,330   34,740   41,070  
Jewish  232   16,290   16,522  
SLCN / PD  11,016   18,207   29,223  
SpLD  8,742   13,638   22,380  

 
 
 
*NB for HI there was only one placement so we have created a range of £1 
otherwise nothing would appear on the chart	  
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Appendix ISS 2: Out of Authority placement project 
 
 
OUT OF AUTHORITY PLACEMENT PROJECT  
 
 
Background 
 
In June 2005, the education budget was funding 117 Out of Authority (OOA) 
placements.  The majority within the region with a significant minority (around 
10) outside the region, usually at high cost.  A number of these placements 
were funded jointly by the education and social care budgets and in a small 
number of cases, contribution was also made by health.  The cost of OOA 
placements to the educational budget is currently running at around £2.5m 
per annum (not including transport costs). 
 
Last year Children and Families spent in excess of £1m on OOA placements.  
Twelve of these placements were purchased from independent fostering 
agencies and 10 from residential providers. 
 
Learning and Children therefore spend around £3.5m per annum on 
purchased educational and/or care placements but it is by no means clear 
that the provision commissioned is satisfactory value for money or is an 
efficient use of the Council’s budget.  In addition, for a Council that is 
committed to inclusion, it cannot be justified to place children in schools or 
care placements away from their home area unless the circumstances are 
exceptional and the arrangements are clearly in their best interests.  It was 
therefore agreed that a multi-agency group should be established to address 
this issue and seek ways of reducing the dependency on OOA placements. 
 
The project team has reviewed the current situation with regard to Out of 
Authority placements.  This has included an analysis and audit of the current 
position; an analysis of the age profile and consideration of the reasons why 
children have been placed in provision outside the Gateshead area. 
 
The National and Local Context 
 
The expenditure of local authorities on Out of Authority placements has 
attracted substantial national attention.  The SEN regional partnerships have 
been undertaking an analysis of placements made in independent and non 
maintained schools over the last 5 years.  Data with regard to educational 
placements has indicated that in January 2005 Gateshead had 161.4 places 
per 100,000 population (against an average for all local authorities of 82.6 per 
100,000 population giving a 95.5% increase against the national average 
picture).  In addition the costs per 0 -19 population was 10% higher than the 
national average at £45 (average for all local authorities £40.90). 
 
In March 2005 Lord Silken wrote to all councils asking them to review the 
number of children they placed out of authority.  He stated “for too many 
children, such placements are not in their best interests”.  He also indicated 



	  

that those children are likely to achieve poorer education and other outcomes 
than those placed within their home area. 
 
Within the Northern Council Education Authorities (NCEA) area a new 
commissioning unit has recently been established to endeavour to look at a 
regional approach to commissioning. 
  



	  

Project Aim 
 
The aim of the project was to reduce dependency on Out of Authority 
placements to meet educational, social care and health needs for children 
who are vulnerable or have special educational needs while ensuring that 
their needs are met effectively and efficiently and that they enjoy the benefits 
of local inclusion. 
 
Target Outcomes 
 
1. To reduce the number of Out of Authority placements by at least 50% 

within 4 years (June 2005 – 136 children placed giving a target of 68 
OOA placements by June 2009). 
 

2. To move to a position where OOA placements are made only when 
the child has low incidence needs and the placement is consistent 
with the regional commissioning strategy. 
 

3. To build local capacity and develop local practice so that placements 
outside the region are only made where it is clearly in the best interest 
of the child. 
 

Project Team 
 
The project team members are as follows:- 
 
Deborah Alder, Pupil and Parents Services Manager, Learning and Children 
(Chair). 
Karen Arnold, Service Manager, Looked After Children, Learning and 
Children. 
Debra Patterson, Service Manager, Children in Need, Learning and Children. 
Chris Cottom, Senior Inspector (Secondary), Learning and Children. 
Angela Whitehead, Principal Officer, Financial Support Services, Learning 
and Children. 
Deborah Dorian, Acting Group Accountant, Finance and ICT. 
Susan Ratliff, Individual Needs Service Manager, Learning and Children. 
Clare Elliott, Commissioning Officer, Community Based services. 
Jane Gray, Commissioning Officer, Community Based Services, 
Debbie Gaskin, Assistant Director, Children’s Services, Barnardos North East 
(NCVCCO Representative). 
Lisa Dodd, Children’s Commissioning Officer, Gateshead PCT. 
  



	  

Project Activities 
 
Audit 
 
The project team have audited the current position regarding educational and 
care placements particularly in relation to age, needs, placement type and 
costs. 
 
Reason Number 

as at June 2005 
Percentage 

Autism 10 7.4 
Dyslexia 5 3.7 
BESD 32 23.5 
HI 36 26.5 
Parental Request 1 0.7 
Physical Difficulties 10 7.4 
Speech and Language 5 3.7 
VI 10 7.4 
Transfer In 5 3.7 
Living with Foster 
Carers 

7 5.1 

Children & Families 
Placement 

15 11.0 

 
As can be seen, the clear majority of placements Out of Authority are 
currently due to the child either having behavioural, emotional and social 
difficulties  (BESD)or having a hearing impairment.  (68 or 50% of the total 
placements). 
 
Age Profile 
 
The age profile of children placed outside the Gateshead area would indicate 
that the majority are within their secondary education.  (79 %). 
 
National Curriculum 
Year 

Number as at June 
2005 

Percentage 

- 2 1 0.7 
- 1 2 1.5 
1 3 2.2 
2 3 2.2 
3 3 2.2 
4 6 4.4 
5 4 2.9 
6 6 4.4 
7 9 6.6 
8 21 15.4 
9 28 20.6 
10 13 9.6 
11 15 11.0 



	  

12 9 6.6 
13 11 8.1 
14 2 1.5 
 
 
 
 
Gender Profile 
 
The majority of placements Out of Authority are male (73%) which generally 
reflects the national picture. 
 
 
Behavioural, Emotional and Social Difficulties 
 
The project team felt that the majority of youngsters placed Out of Authority 
with BESD could have been accommodated at provision within Gateshead if 
more places had been available.  However, a small minority of girls (6) could 
not be provided for within Borough as Furrowfield School does not offer 
provision for girls of secondary age. 
 
Recommendation 1 
 
It is recommended that the need to extend provision for youngsters with 
emotional and behavioural difficulties be further considered as part of the SEN 
Review.  It should also give consideration to the need to make provision for 
girls within Gateshead area. 
 
Hearing Impaired 
 
A significant number of the placements for children with a hearing impairment 
are at maintained additionally resourced provision within the Newcastle and 
North Tyneside areas.  This is due to the lack of resourced provision for 
children with a hearing impairment within Gateshead.  However, more 
recently, parents of younger children have been keen to retain their 
youngsters within Gateshead’s mainstream schools.  This has led to 
increased pressure on Gateshead’s Special Educational Needs Support 
Service.  Deaf children who have been placed within Gateshead’s primary 
schools, seem to be coping well with good levels of additional support.  This 
has also included some profoundly and severely deaf children.  The project 
team has considered the age profile of those youngsters currently placed 
outside Gateshead.  It was not felt to be appropriate to recommend that 
children within Key Stage 3 and 4 return to the Gateshead area.  However, it 
may be possible to establish local provision for those children currently placed 
outside the area in Key Stages 1 and 2 so that they are able to return to a 
Gateshead secondary placement. 
 
Recommendation 2 
 



	  

It is recommended that the potential for the establishment of local provision 
for hearing impaired youngsters for both Key Stages 1 and 2 and also Key 
Stages 3 and 4 be explored as a matter of urgency. 
 
In order to support some youngsters who have already returned to the 
Gateshead area and also to enable youngsters about to enter Key Stage 1 to 
be retained within Borough, funding to be used from the extra district budget 
to enhance the peripatetic support provided by the Special Educational Needs 
Support Service with immediate effect. 
 
Recommendation 3 
 
To note that the appointment of an additional liaison teacher has been made 
with effect from April 2006 and two additional non-teaching assistants are to 
be appointed in the near future using savings from the extra-district budget. 
Youngsters with a hearing impairment also need access to regular speech 
and language therapy.  This is a specialist area of work. 
 
The importance of providing good quality local provision was recognised.  
Particularly if children are to be returned to Gateshead from OOA schools.   
 
 
Recommendation 4 
 
It is recommended that further discussion be arranged with the Primary Care 
Trust to ensure that appropriate speech therapy support is available for 
hearing impaired youngsters attending schools within the Gateshead area. 
 
Recommendation 5 
 
It is recommended that a meeting be held with parents of youngsters with a 
hearing impairment currently within Key Stages 1 and 2 who are placed at 
schools outside the Gateshead are so that they can be involved in the 
planning process for the future education of their youngsters. 
 
Provision for Children with Speech and Language and Physical 
Difficulties 
 
A number of children who have difficulties which are either physical or relate 
to speech and language/communication needs have been placed at The 
Percy Hedley School.  Parents are particularly supportive of Percy Hedley as 
it is able to offer high levels of therapy support.  Due to recent difficulties 
within the Speech and Language Service, the support available within 
Gateshead special schools has been reduced.  In addition limited 
occupational therapy support in available to children attending Gateshead 
schools.  In order to prevent future placements for such children outside the 
Gateshead area the need for additional therapy support needs to be explored 
jointly with the Primary Care Trust. 
 
Recommendation 6 



	  

 
It is recommended that consideration be given to enhance therapy provision 
within the Gateshead area possibly through increased joint funding of posts 
on an “invest to save” basis. 
 
Gateshead High Cost Audit 
 
In March 2005, the Choice Protects Audit of the 12 most expensive 
placements highlighted that the 12 local North East authorities are collectively 
spending approximately £50m for 144 children.  There were 11 children in the 
Gateshead high cost audit.  The total annual cost of all placements was 
£26,579 per week.  Of the 11 children, 7 had behavioural, emotional and 
social difficulties, 3 had an autistic spectrum disorder and 1 child had 
moderate learning difficulties.  Three of the BESD group posed some form of 
risk of sexual harm to others. 
 
It may be possible to provide specific local care placements for youngsters 
involved in some form of risk of sexual harm to others.  (At present such 
youngsters are often placed either in a specialist care home at some distance 
from Gateshead or with independent foster carers). 
 
 
 
Recommendation 7 
 
It is recommended that the potential to provide local specialist care 
placements for youngsters involved in some form of risk of sexual harm to 
others be investigated.  Such provision may also need to have specific 
educational arrangements in order to ensure the safety of the youngster and 
others. 
 
Emergency Placements 
 
The frequency with which placements at independent residential homes or 
within independent foster carers are made initially on an emergency basis is a 
cause for concern.  This can mean that youngsters are placed without proper 
planning at some distance from the Gateshead area.  However, the situation 
is likely to continue unless there can be emergency beds retained for such 
youngsters.  There also seems to be a lack of clarity amongst social work staff 
as to the process to be followed in order to secure placements within the 
independent sector. 
 
Recommendation 8 
 
It is recommended that the placement procedures for youngsters at 
independent fostering or residential placements within Children and Families 
be reviewed and information be disseminated to individual social work staff as 
a matter of urgency. 
 
IFA Panel 



	  

 
All youngsters placed Out of Authority are reviewed on a monthly basis by the 
IFA Panel, which is chaired by Frances Powell, Head of Service, Children and 
Families.  Membership of the panel has been widened to include Deborah 
Alder, Pupil and Parent Services Manager.  This has been useful to ensure 
that appropriate educational arrangements are made for those children who 
have either been placed outside the Gateshead area or for whom it is planned 
should return to Gateshead. 
 
Respite Care 
 
The population of children with an autistic spectrum disorder within the 
Gateshead area has increased dramatically over recent years.  Three of the 
children within the Gateshead high cost audit have an autistic spectrum 
disorder.  Whilst families feel able to manage their children during their early 
years, as youngsters become older and stronger, there is an increased need 
for respite care in order to maintain the children’s placement at home.  Given 
the specialised nature of their care, 2 of the 3 children are placed at Thornhill 
Park School in Sunderland.  However, they are due to leave school in the 
near future.  Unless specific arrangements are made to plan for the 
youngsters who are moving through the educational system, it is felt that there 
will be an increased demand for residential provision for children with an 
autistic spectrum disorder. 
 
 
Recommendation 9 
 
In order to avoid increased demand for residential provision at Thornhill Park 
School, it is recommended that the respite care arrangements for youngsters 
with a complex autistic spectrum disorder be reviewed and appropriately 
enhanced. 
 
 
 
Young People Who Have Been Identified and Brought Back 
 
During the course of the project, a number of young people have already 
been identified and brought back to the Gateshead area.  Whilst this has led 
to some financial savings to the Council there have also been some difficulties 
with the return of youngsters to their home situation.  This has highlighted the 
need to have a carefully planned return with appropriate support mechanisms 
in place.  The present systems are not always flexible enough to meet the 
needs of families who in some cases have had their children away from the 
family home for some while.  Those children who have returned to the 
Gateshead area purely for educational reasons have had better success.  
However, again this has placed increased pressure on the local support 
services (usually the liaison teachers). 
 
Recommendation 10 
 



	  

It is recommended that flexible packages of support are made available for 
those youngsters who return home from Out of Authority placements. 
 
 
Outcomes for Children 
 
An attempt was made to gather information in relation to the educational 
achievement of children placed in Out of Authority provision.  Schools were 
asked to provide information in relation to the baseline, Key Stage 1, 2 and 3 
SATs and GCSE attainments. 
 
The number of pupils in each key stage for which there were reliable records 
were too small to be statistically reliable.  However an analysis revealed that: 

• For the 66 pupils with partial or complete records, 30% were 
performing in line with national expectations, 5% above, and 65% 
below 

• For the 41 pupils with reliable records over more than one key stage, 
these indicated that 76% made expected progress or better, including 
20% making good progress 

 
Recommendation 11 
 
It is recommended that the SEN monitoring visit should include collection and 
evaluation of educational attainment, progress and attendance data. 
 
 
 
Future Trends 
 
Consideration of the age profile would suggest that the number of placements 
in Out of Authority provision should reduce in order to meet the 50% reduction 
target by 2009.  However, it is crucial that the rate of new placements is 
substantially reduced in order to ensure that local provision continues to be 
made where appropriate.  However, there is also a recognition that for some 
children, it is clearly in their best interest to move away from the immediate 
Gateshead area.  The circumstances for such placements should in future be 
exceptional and the arrangements purely in the best interest of the child. 
 
 
 
 
Recommendation 12 
 
It is recommended that the authority establish an Out of Authority Placement 
Group which would need to approve and review all Out of Authority 
placements.  This groups should involve representatives from Education, 
Children and Families and the PCT. 
 
The Out of Authority Placement Panel would need to develop criteria to help 
identify those exceptional cases where Out of Authority placements are in the 



	  

child’s best interests and appropriate procedures for commissioning suitable 
provision and ensuring its quality. 
 
 
Monitoring Arrangements 
 
There is a clear need to have rigorous monitoring arrangements in place for 
all children placed outside the Gateshead area.  The Commissioning Officer 
for Children and Families has specific responsibility to monitor the placements 
of children in independent foster care or residential placements.  Within the 
Education Sector this responsibility mainly falls to the Educational 
Psychologist.  However, attendance at the child’s annual review is not 
sufficient to monitor the progress of the children. 
 
Recommendation 13 
 
It is recommended that a monitoring procedure be put in place for all children 
placed in Out of Authority schools.  This should include a minimum of an 
annual visit by the SEN Inspector in conjunction with an Educational 
Psychologist.  (This should be in addition to the EP’s attendance at the child’s 
annual review). 



	  

Summary of Recommendations 
 
It is recommended that:- 
 

1. The need to extend provision for youngsters with emotional and 
behavioural difficulties be further considered as part of the SEN 
Review.  It should also give consideration to the need to make 
provision for girls within Gateshead area. 

 
2. The potential for the establishment of local provision for hearing 

impaired youngsters for both Key Stages 1 and 2 and also Key Stages 
3 and 4 be explored as a matter of urgency. 

 
3. To note that the appointment of an additional liaison teacher has been 

made with effect from April 2006 and two additional non-teaching 
assistants are to be appointed in the near future using savings from the 
extra-district budget.  The importance of providing good quality local 
provision was recognised.  Particularly if children are to be returned to 
Gateshead from OOA schools.   

 
4. Further discussion be arranged with the Primary Care Trust to ensure 

that appropriate speech therapy support is available for hearing 
impaired youngsters attending schools within the Gateshead area. 

 
5. A meeting be held with parents of youngsters with a hearing 

impairment currently within Key Stages 1 and 2 who are placed at 
schools outside the Gateshead are so that they can be involved in the 
planning process for the future education of their youngsters. 

 
6. That consideration be given to enhance therapy provision within the 

Gateshead area possibly through increased joint funding of posts on an 
“invest to save” basis. 
 

7. That the potential to provide local specialist care placements for 
youngsters involved in some form of risk of sexual harm to others be 
investigated.  Such provision may also need to have specific 
educational arrangements in order to ensure the safety of the 
youngster and others. 

 
8. That the placement procedures for youngsters at independent fostering 

or residential placements within Children and Families be reviewed and 
information be disseminated to individual social work staff as a matter 
of urgency. 

 
9. In order to avoid increased demand for residential provision at Thornhill 

Park School, it is recommended that the respite care arrangements for 
youngsters with a complex autistic spectrum disorder be reviewed and 
appropriately enhanced. 

 



	  

10. It is recommended that flexible packages of support are made available 
for those youngsters who return home from Out of Authority 
placements. 

 
11. It is recommended that the SEN monitoring visit should include 

collection and evaluation of educational attainment, progress and 
attendance data. 

 
12. That the authority establish an Out of Authority Placement Group which 

would need to approve and review all Out of Authority placements.  
This groups should involve representatives from Education, Children 
and Families and the PCT. 

 
13. That a monitoring procedure be put in place for all children placed in 

Out of Authority schools.  This should include a minimum of an annual 
visit by the SEN Inspector in conjunction with an Educational 
Psychologist.  (This should be in addition to the EP’s attendance at the 
child’s annual review). 

 
  



	  

Appendices: therapies 
 
 
Th 1 Data from College of Occupational Therapists 
 
Th 2 Better Communication: shaping speech, language and communication 

services for children and young people 
 
Th 3 Guidance on quality standards for Local Authorities and schools as 

commissioners of speech and language therapy services in the UK 
 
Th 4 Speech Therapy - extract from ‘Support and Inclusion’ 
 
Th 5 Royal College of Speech and Language Therapists guidance on 

commissioning 
 
 
 
  



	  

Appendix Th 1: Data from College of Occupational Therapists 
 
 
Occupational therapists enable children to 
participate in activities at home and in school 
 
Occupational therapists are health and social care professionals who  are 
specifically and uniquely trained to address the relationship between 
occupation, physical and mental wellbeing.  They help children and young 
people aged from 0 to 18 years of age to access education and engage in 
activities at home and in school.   Occupational therapists are one of the few 
professionals to work with children across all settings - in the home, at school, 
and in the community - enabling children to develop their skills and increase 
their independence. Working with children, occupational therapists set goals 
to enable them to participate in activities they need or want to do, to help 
children get the most from life. 

Occupational therapists will work with children who have additional or special 
education needs, co-ordination disorders, physical disabilities and autistic 
spectrum disorder.   They are experts in understanding a child’s underlying 
skills, the nature of the task, and the effect the environment has on a child’s 
ability to carry out the activities they need to do.  Occupational therapists are 
also specialists in altering and modifying tasks - and the environment if 
needed - to help children to be as independent as possible.   

Participation plays a key role in the development of children and youth; 
through participation, children acquire skills and competencies, achieve 
physical and mental health, and develop a sense of meaning and purpose in 
life. There is evidence that participation in activities that one enjoys and that 
promote skill development, protect at- risk children and youth from developing 
mental health, academic and social problems (Law 2011).  

Occupational therapists help children to achieve the early 
years’ curriculum 
Occupational therapists can work with all children, not just those with 
identified needs, in response to teachers’ concerns that children are not 
developing the basic skills needed to manage everyday tasks. Head teachers 
have expressed their disquiet that children start school unable to do the 
basics, for example, not being able to dress themselves, not able to use the 
toilet, or use a pencil.  Using their knowledge of children’s activities, 
occupational therapists can help children to resolve these issues to enable 
them to develop the skills needed to be able to carry out everyday tasks.  

The benefits of occupational therapy intervention 
A multi disciplinary team called ‘Sparkle, which included occupational 
therapists, worked in early years’ settings in Kent to enable all children to 
access the Early Years’ Foundation Stage Curriculum. The occupational 
therapists worked in partnership with Early Years’ practitioners providing 
school staff with formal training and situational learning opportunities.  A 



	  

recent evaluation of ‘Sparkle’ has highlighted how creating opportunities for 
early years’ practitioners to work closely with occupational therapists and 
specialist teachers resulted in many positive changes for children in the early 
years’ settings. 

Case study evidence from the Sparkle evaluation supports the view that, 
following the occupational therapy intervention, teachers were able to make 
changes to the physical environment, including increasing the availability of 
activities related to early writing skills.  

Occupational therapists help children with co-ordination 
disorders to solve problems they face every day 
For many children with ‘hidden disabilities’ such as Developmental Co-
ordination Disorder (often known in schools as ‘dyspraxia’) or  Attention Deficit 
Hyperactivity Disorder, an occupational therapy assessment and 
intervention  is  key to helping children to  develop their skills and allowing 
those around them such as parents and teachers, to understand the children’s 
needs. 

There is evidence to show that children with co-ordination disorders, known 
as Developmental Co-ordination Disorder, achieve less in school and in 
subsequent employment, and this condition can persist into adulthood (Losse 
et al 1991, Geuze et al 1993). This condition is estimated to affect c. 5 – 8% 
of the school age population (Henderson et al 1982).  There is also evidence 
that with the right help, children can develop the skills that are important to 
them (Polatajko et al 2001). 

Occupational therapists use evidence based intervention to help children with 
Co-ordination Disorders to develop independent problem-solving skills. 
Occupational therapists use evidence based approaches to support children 
with co-ordination disorders to develop new skills, helping children to access 
education, and reach their full potential by developing independent problem 
solving skills. This relies on the occupational therapist’s unique understanding 
of how individuals  learn to  carry out  every day activities, including the 
complex relationship  between  children’s skills, the environment, and the 
actual task.  

The benefits of occupational therapy intervention 
Evidence shows that task-orientated approaches such as the Cognitive 
Orientation Approach to Daily Occupational Performance (CO-OP), created 
and used by occupational therapists, helps children with Developmental Co-
ordination Disorder to develop, improve and maintain everyday skills. This is a 
cost effective occupational therapy intervention as evidence shows that the 
problem-solving techniques learnt can be applied to most daily activities, with 
progress being sustained over time (Polatajko et al 2001, Wilson P.H. 
2005).  Occupational therapists also work with children to help develop their 
abilities such as motor and organisational skills to enable children to manage 
everyday tasks successfully. 

Occupational therapists help children with physical 



	  

disabilities  to participate in daily activities to increase their 
independence 
Children with physical disabilities often need specialist equipment to enable 
them to sit in an appropriate and safe   position for toileting, bathing, and 
sometimes to be positioned for sleeping. This equipment helps children to 
participate more fully in everyday life and can protect them from contracture 
and deformities. It also helps children who need assistance to manage their 
personal care, providing greater safety for children and for their carers. 

Occupational therapists are trained to carry out specialist assessments of 
posture, correct positioning and movement to ensure that specialist 
equipment meets children’s postural needs, leading to increased 
independence for children.     

The benefits of occupational therapy intervention 
There is evidence that children are more able and more likely to participate in 
everyday activities when using specialist seating and other specialist 
equipment. Studies demonstrate that when equipment is withdrawn, the level 
of participation among children was reduced (Ryan et al 2009, Rigby et al 
2009). 

Occupational therapists help children with Autistic Spectrum 
Disorder to manage every day tasks and cope with busy 
environments 
Children with Autistic Spectrum Disorder (ASD) often have difficulty managing 
everyday tasks at school, in the home and in the community. Occupational 
therapists use a number of approaches to address these difficulties, to enable 
these children to reach their full potential and for families to better manage 
their children’s needs. 

There is evidence that children with Autism process sensory information from 
the world around them differently from other developing children; the findings 
from one study reported that 95% of children diagnosed with ASD, experience 
sensory processing problems (Tomcheck 2007).   Occupational therapists are 
trained to incorporate their knowledge of sensory processing into their work 
for children with ASD. 

Occupational therapists play a vital role in the diagnostic pathway for ASD, 
helping parents and teachers to understand and manage the challenges faced 
by children with this condition.   It is the holistic assessment of the child which 
is unique to occupational therapists.  An occupational therapist will assess a 
child’s skills, their sensory processing, the nature of the task to be done, and 
the environment where the task is to be carried out.  Occupational therapists 
will also analyse how children with ASD approach daily tasks to enable them 
to understand the barriers children face with, for example, teeth cleaning, 
toileting, eating, going to the shops, being on public transport and doing 
school activities such as writing and listening. 

The benefits of occupational therapy intervention 



	  

Evidence shows that by working collaboratively with the child and the family, 
occupational therapists enable children with ASD to participate more fully in 
everyday life and reduce parental stress and increase feelings of confident 
parenting. (Dunn 2011). Use of sensory processing strategies may also be 
able to reduce autistic mannerisms (Pfeiffer 2011). 
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College of Occupational Therapists Limited
The professional body for occupational therapy staff
(A subsidiary of the British Association of Occupational Therapists Limited)

106–114 Borough High Street, London SE1 1LB    Tel: 020 7357 6480
www.COT.org.uk

Key Facts:
Occupational therapists are the only profession where activity (task, performance and/or process focused) is the 
main method of intervention. Occupational therapists work holistically and are outcome focused. They have 
multi-dimensional training that addresses the physical, psychosocial, sensory processing, developmental levels and 
needs of Children & Young People.  Occupational therapists have specific skills in activity analysis, problem-solving, 
orthotics, group dynamics, sensory integration, visual perception, and the impact of disability and mental illness 
upon occupational functioning. (COT 2007)

Occupational therapists provide a range of interventions for different conditions to help improve childrens: 

%� Functional ability which may be cognitive, physical or emotional (or a combination). 

%�Co-ordination   

%� Physical, sensory, intellectual and or psychosocial difficulties.  

Interventions are focused on occupational performance areas of age appropriate personal activities of daily living 
(washing, dressing, feeding, toileting, personal grooming, and mobility, seating), school access and engagement 
(e.g. handwriting, attention, copying from the blackboard, participation in PE); and developmental play,  

%�Social relationships and community living skills (e.g. road awareness, shopping, meal preparation, use of public 
transport).  

%�Environment through the provision of equipment and /or adaptations

Assessments take into account: gross motor, fine motor, visual perceptual, cognitive, psychosocial skills, and 
the environment.  The needs of the carer are also considered with respect to manual moving & handling, 
transportation, and safe management of the child in all their environments, including thei carers emotional well 
being.

In the area of mental health, occupational interventions are focused on the emotional and mental health needs 
of the child or young person using activity based interventions as the main mode of intervention. Interventions 
are individual and/or group based in nature using a range of treatment approaches, including, developmental, 
educational, neurodevelopment (Bobath & sensory integration) and compensatory. Intervention will also include 
the use of home programmes and advice to all those within the childs network. (COT 2007)

Cost Benefit
Similar as for long term conditions 

%� One study has shown that through occupational therapy intervention for adolescents with emotional and 
behavioural disorders a positive financial cost benefit realised per teenager was £100 (Ikiugu MN, 2007)

Reference
College of Occupational Therapists (2007) Information produced by the COT Specialists Section Children Young 
People and Families for the Workforce Review Team. [Unpublished]
Ikiugu MN, Anderson L (2007) Cost Effectiveness of the Instrumentalism in Occupational Therapy (LOT) Conceptual 
Model as a Guide for Intervention with Adolescents with Emotional and Behavioral Disorders (EBD). International 
Journal of Behavioral and Consultation Therapy, 2007, 3 (1), p53 – 
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College of Occupational Therapists Limited
The professional body for occupational therapy staff
(A subsidiary of the British Association of Occupational Therapists Limited)

106–114 Borough High Street, London SE1 1LB    Tel: 020 7357 6480
www.COT.org.uk

Key facts:
Children and young people with Autistic Spectrum Disorder (ASD) demonstrate a variety of behaviors which affect their 
ability to participate in their daily occupations (Law, 2006). Occupational therapists use a number of approaches to enable 
children and young people with ASD to participate in everyday life and for families to better manage their children’s needs. 

Occupational therapists play a vital role in the diagnostic pathway, helping parents and teachers to understand and 
manage the challenges faced by children with ASD.   A holistic assessment of the child or young person and their family 
in the everyday environments in which they live their lives is used to inform occupational therapy intervention.  An 
occupational therapist will assess a child or young person’s skills, the nature of the task and the environment where the 
task is to be carried out. This includes activities such as toileting, eating, going to the shops, being on public transport and 
participating in school activities such as writing and listening.
 
There is evidence that children and young people with ASD process sensory information from the world around them 
differently from other developing children; the findings from one study reported that 95% of children diagnosed with ASD 
experience sensory processing problems (Tomcheck 2007).  This can make simple everyday tasks overwhelming – such 
as coping with classroom noise, the feel of certain fabrics, cleaning teeth or standing in a queue for lunch. Occupational 
therapists are trained to incorporate their knowledge of sensory processing disorder into their holistic assessment of 
children and young people with ASD and to use this understanding to work collaboratively with children, parents, health 
colleagues and schools.  

Children and young people with ASD may exhibit challenging behaviours which can compromise their safety and the 
safety of their family and those around them. Occupational therapists work to change environments and put strategies in 
place to increase the safety of the child’s environment and to enable their family to manage their needs. 

Children and young people with Aspergers often present with motor coordination problems. Small studies indicate that 
a cognitive approach can be utilised to help guide children in the discovery of appropriate strategies in order to manage 
everyday tasks successfully and to achieve the goals set by themselves and their family. 
The benefits of occupational therapy intervention

Key Benefits:
• Evidence shows that by working collaboratively with the child and the family, to identify and achieve their goals, 

occupational therapists enable children with ASD to participate more fully in everyday life and reduce parental stress and 
increase feelings of confident parenting (Dunn et al., 2011).

• Use of sensory processing strategies and sensory integration intervention may reduce autistic mannerisms (Pfeiffer 2011).

• Occupational therapists analyse the activities of daily life in which children and young people struggle and assist them in 
building skills with these activities (Law 2006). 

• Cognitive approaches can help children and young people with Aspergers learn skills to manage the everyday activities 
that are important to them (Rodger et al 2009). 

The National Institute of Health and Clinical (NICE) excellence are calling the establishment of Autism teams, which 
should lead on the referral and diagnosis of individuals with possible ASD, and should include a paediatrician, a child 
and adolescent psychiatrist, a speech and language therapist, a clinical or educational psychologist and an occupational 
therapist (NICE 2011).

Occupational Therapy Evidence Fact sheet

Occupational therapists help children and young people 
with autistic spectrum disorder to participate in everyday tasks 
and cope with busy environments
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Appendix Th 2: Better Communication: shaping speech, language and 
communication services for children and young people 
 
 
http://www.thecommunicationtrust.org.uk/media/17889/better_communication
_report_-_rcslt_and_jean_gross.pdf 
 
 
 
  



	  

Appendix Th 3: Guidance on quality standards for Local Authorities and 
schools as commissioners of speech and language therapy services in 
the UK 
 
 
http://www.rcslt.org/docs/quality_standards_scools_2011 
 
  



	  

Appendix Th 4: Speech Therapy - extract from ‘Support and Inclusion’ 
 
Supporting the development of a high quality speech and language 
therapy workforce 

5.40 We know that speech and language therapists can play a key role in 
supporting children and young people to develop their speech, language and 
communication skills working across a range of services and settings. In the 
context of growing numbers of speech and language therapists and numbers 
of children and young people who need their support, the Department of 
Health is considering currently the future training and development system for 
healthcare professionals, which includes speech and language therapists, 
through the consultation entitled Liberating the NHS: Developing the 
Healthcare Workforce.134 The consultation sets out proposals for a new 
framework for planning and developing the healthcare workforce to ensure 
that there is the sufficient number of professionals providing a high quality 
service.  

5.41 The proposals are for transferring workforce functions from the Strategic 
Health Authorities to local healthcare providers, and the consultation proposes 
that local workforce planning and development is coordinated through skills 
networks that will bring together all providers of NHS services to plan for the 
future. A new national body, Health Education England (HEE), will be 
established to provide national oversight and leadership for workforce 
planning and education and training. HEE will take on the role currently 
carried out by the Allied Health Professions Professional Advisory Board, and 
may also have a role in commissioning education and training for smaller 
professions.  

5.42 This new framework will need to deliver:  

• security of supply, having people with the right skills in the right place 
at the right time;  

• responsiveness to patient needs and changing service models;  
• high quality education and training that supports safe, high quality care 

and greater flexibility;  
• value for money; and  
• wider participation, greater diversity and equitable access to services 

and education, training and development opportunities.  

5.43 The consultation closes on 31 March 2011 and the Department of Health 
welcomes views from a wide range of stakeholders across health, social care 
and the education sector.  

134 NHS Information Centre for health and social care (2009) and (2010) – 
the number of speech and language therapists has increased. In 2008 the 
number of therapists was 7,118, and a year later this had increased to 7,486. 
This represents a 5.2 per cent rise in the number of therapists. 
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104 Support and aspiration: A new approach to special educational needs 
and disability 

Case study: The West Kent Community Health Children’s 

Speech and Language Therapy Service 

The West Kent Community Health Children’s Speech and Language Therapy 
Service is one of 30 services that participated in a national allied health 
professions service improvement project. 

Following consultation with service users and partner agencies, this service 
now provides a school-based service, when previously there was none, and 
offers intervention at the time of assessment with no wait inbetween. Clear 
pathways for early years and school-aged children actively involve staff as 
well as parents through: 

• a rolling programme of parent workshops;  

• training on the new referral protocol for early years staff;  

• specialist support for SENCOs;  

• a prioritisation tool that involves others in determining the child’s needs; and  

• a referral process that prompts the professional who made the referral to 
consider the strategies already trialled and outcomes achieved. 
 Specialist care packages, devised following research of relevant 
evidence- based practice where such evidence is available, are 
integrated into the pathways, for example for children with autistic 
spectrum disorder.  Service improvement was achieved through 
collaboration. Sustainability of these improvements will rely on 
continued collaboration, the next step of which will be to pilot the multi-
agency Common Assessment Framework as the point of access to 
speech and language therapy services for school-age referrals. This 
will further improve multi-agency discussion about the child’s needs to 
determine who is most appropriate to see the child and will help to 
avoid duplication of work between agencies.  

  



	  

Appendices: educational psychology 
 
 
EP 1 Educational Psychologist, extract from ‘Support and Inclusion’ 
 
 
  



	  

Appendix EP 1: Educational Psychologist, extract from ‘Support and 
Inclusion’ 
 
Supporting the development of a high quality educational psychology 
profession 

5.44 We know that educational psychologists can make a significant 
contribution to supporting families and enabling children and young people to 
make progress with learning, behaviour and social relationships. At present, 
however, the ways in which the expertise and skills of educational 
psychologists are utilised, in addition to the important role they play in the 
statutory assessment process, vary between local authorities. We want to 
encourage educational psychologists, as well as local authorities and schools 
that commission their services, to work in a more flexible manner that is 
responsive to the needs of the local community. 
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5.45 For example, educational psychologists working with early years settings 
and schools can help to improve early identification of children’s SEN and 
therefore ensure that the appropriate support is put in place quickly. In 
schools and other education settings, educational psychologists can help to 
develop the skills of teachers and other professionals working with pupils with 
SEN. Where educational psychologists are deployed to work directly with 
families, this can help parents to understand their child’s needs and the 
support that will enable the child to fulfil his or her potential.135 Increasingly, 
local services are responding to this by providing direct access to educational 
psychologists for parents, for example through helplines. 

 
Case study: The Leicester City Targeted Mental Health in 

Schools (TaMHS) project 

The Leicester City TaMHS project has helped to move the focus of 
educational psychologists’ work towards practical intervention following 
assessment, helping children and families where there is a risk of the child not 
achieving learning outcomes, and identifying and intervening where there are 
mental health concerns. 

This approach has involved direct work with targeted groups of children, 
working alongside a school partner, which has increased the ability of schools 
to work with children and families experiencing behavioural and mental health 
difficulties. This has allowed educational psychologists to work in collaboration 
with other professionals in multi-agency teams to maximise their contributions 
by combining their skills. It has also allowed educational psychologists to 
engage in activities in addition to statutory assessments, thereby making 
more effective contributions to pupils’ progress and achievement. 

This has also enabled the educational psychology service and its partners to 
move towards a more practical, intervention-focused way of working in order 



	  

to help children and families deal with psychological wellbeing and mental 
health issues, as well as shifting the emphasis to school-based early 
assessment and therapeutic interventions. 

5.46 The current scheme for funding the initial training of educational 
psychologists relies on voluntary subscriptions from local authorities, as well 
as on local authorities providing a sufficient number of placements for 
trainees. At present, however, the contributions towards funding and the 
availability of trainee placements are unevenly spread across the country. To 
address this, the Department for Education will work with the profession and 
local commissioners to review the future training arrangements for 
educational psychologists. While the review is being carried out, we are 
making provision for the current training arrangements to continue in order to 
secure a continuing flow of new entrants to the profession. The final year of 
the current arrangements will be for those whose courses commence in 
September 2012. 

 
135 DfE Call for Views (2010) 
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5.47 To inform this review, the Department for Education is consulting on the 
ways in which educational psychologists can be deployed most effectively, the 
current and future roles of educational psychologists in supporting children, 
young people and their families and the implications of this for local 
commissioning and service delivery. Full details of the scope of the review 
and how to respond to the consultation can be found on the Department for 
Education’s website. Responses to the review and this Green Paper will be 
considered together to inform the future training arrangements for educational 
psychologists. 

Question 49: In addition to their role in the assessment process, what are the 
innovative ways in which educational psychologists are deployed locally to 
support children and young people with SEN or who are disabled and their 
families? 

Question 50: How do you envisage the role and service structures of 
educational psychologists evolving to meet local demands? 

Question 51: What are the implications of changes to the role and deployment 
of educational psychologists for how their training is designed and managed? 

Case study: The Somerset Educational Psychology Service and 

Ups and Downs Southwest 

The Somerset Educational Psychology Service and Ups and Downs 
Southwest, a local Down syndrome voluntary and community sector 
organisation, are working in partnership to improve parental access to 



	  

psychological advice, develop and implement new practices, and create new 
ways of working effectively with parents. 

As a result of this approach parents are able to consult directly with 
educational psychologists, and educational psychologists now take part in the 
Ups and Downs Bridgwater youth group and pre-school group. In addition, 
parents, young people, schools and professionals are working together to 
develop transition packs, focused on the transition from primary to secondary 
school, in order to increase the number of successful secondary placements 
by improving parental confidence and reducing the anxiety that can be 
associated with the transition process. 

 
 
 
   



	  

Appendix Th 5: Royal College of Speech and Language Therapists 
guidance on commissioning 
 
 
http://www.commissioningsupport.org.uk/idoc1446.pdf 
 
 


